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ABSTRACT

Name : Nur Adinda Salsabila
Major : English Education Study Program
Title : An Analysis of Grammatical and Lexical Cohesion on Students’

Writing at MAN 1Tanjung Jabung Barat

The aim of this research was to describe the grammatical and lexical cohesion
on students’ writing at MAN 1 Tanjung Jabung Barat. This research was
conducted by using descriptive qualitative design. The technique of data
collection used in this research was documentation. The data was collected
through students’ descriptive writing. In analyzing the data, this research used
content analysis. The subject of this research was 10th grade students at MAN 1
Tanjung Jabung Barat. The result of this research showed that the 10th grade
students were able to use all the grammatical cohesion items in their writing such
as reference and conjunction except substitution and ellipsis. Besides, all of the
students were able to use all kinds of grammatical and lexical cohesion in their
writing.
Keywords: cohesion, descriptive text, writing skill
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ABSTRAK

Nama : Nur Adinda Salsabila
Jurusan : Tadris Bahasa Inggris
Judul : Analisis Kohesi Gramatikal dan Leksikal pada Tulisan Siswa di

MAN 1Tanjung Jabung Barat.

Penelitian ini bertujuan untuk mendeskripsikan kohesi gramatikal dan leksikal
pada tulisan siswa MAN 1 Tanjung Jabung Barat. Penelitian ini menggunakan
desain kualitatif deskriptif. Teknik pengumpulan data yang digunakan di
penelitian ini adalah dokumentasi. Data dikumpulkan berdasarkan tulisan
deskriptif siswa. Dalam menganalisa data, penelitian ini menggunakan analisis
konten. Subjek dalam penelitian ini adalah siswa kelas 10 di MAN 1 Tanjung
Jabung Barat. Hasil penelitian ini menunjukkan bahwa siswa kelas 10 mampu
menggunakan semua jenis kohesi gramatikal seperti referensi dan konjungsi
kecuali substitusi dan elipsis. Selain itu, semua siswa dapat menggunakan semua
jenis kohesi gramatikal dan leksikal dalam tulisan mereka.
Kata kunci: kemampuan menulis, kohesi, teks deskriptif



xii

LIST OF CONTENTS

PAGE TITLE.........................................................................................................................

OFFICIAL NOTE.............................................................................................................. iii

ORIGINALITYTHESIS STATEMENT........................................................................... v

DEDICATION.....................................................................................................................vi

MOTTO..............................................................................................................................vii

ACKNOWLEDGMENT..................................................................................................viii

ABSTRACT........................................................................................................................ ix

ABSTRAK............................................................................................................................ x

LIST OF CONTENTS........................................................................................................xi

CHAPTER I INTRODUCTION........................................................................................ 1

A.Background...................................................................................................................1

B. Focus of The Study..................................................................................................... 5

C. Research Questions..................................................................................................... 5

D. Objectives of The Study..............................................................................................5

E. Significances of The Study.......................................................................................... 6

CHAPTER II REVIEWED OF RELATED LITERATURE........................................... 7

A. Nature of Writing........................................................................................................ 7

B. The Importance of Writing.......................................................................................... 7

C. Analysis........................................................................................................................8

D. Descriptive Text ........................................................................................................ 9

E.Cohesion..................................................................... ...............................................11



xiii

F. Previous Studies......................................................................................................... 25

CHAPTER III RESEARCHMETHOD.......................................................................... 28

A. Research Design........................................................................................................ 28

B. Setting and Subject of The Research29

C. Data Source29

D. Instrumentation and Method of Data Collection29

E. Data Analysis30

F. Trustworthiness33

CHAPTER IV FINDING AND DISCUSSION34

A. Findings34

B. Discussion40

CHAPTER V CONCLUSION46

A. Conclusion.46

B. Suggestion47

REFERENCES48

APPENDICES51

CURRICULUMVITAE76



xiv

LIST OF TABLES

3.1 Researcher’s Documentation..........................................................................................30

4.1 The Percentages of Occurrences of Grammatical Cohesion.......................................... 34

4.3 The Percentages of Occurrences of References............................................................. 36

4.3 The Percentages of Occurrences of Conjunction........................................................... 37

4.4 The Percentages of Occurrences of Lexical Cohesion................................................... 38

4.5 The Percentages of Occurrences of Reiteration............................................................. 39



xv

LIST OFAPPENDICES

1. Appendix 152

2. Appendix 2....................................................................................................................... 74



1

CHAPTER I

INTRODUCTION

A. Background

In learning a foreign language, content analysis is an important thing and

must be considered to analyze something especially in a research purpose. It

happens because Content analysis is a method of research that looks for

specific words, topics, or ideas in qualitative data. Using content analysis,

researchers can quantify and examine the meanings, relationships, and

presence of particular words, themes, or concepts.

According to Elo, et.al (2014), content investigation can be partitioned

into two classes: relational analysis and conceptual analysis. Conceptual

analysis is used to ascertain Whether a text contains concepts and how

frequently they occur. Relational analysis extends conceptual analysis by

examining the connections between concepts in a text. Each kind of

investigation can create different outcomes, ends, understandings, and

suggestions.

In learning foreign language such as English, there are several skills that

must be developed such as talking, tuning, recorded as a hard copy and

perusing. Those might be one of your primary objectives when learning

English. Writing is the most challenging skill for students at almost every

educational level to master. It occurs because the author must pay attention to

the structure and grammar of their writing. In this case, it is important to pay

attention to cohesive and coherent when we write texts. But, for most

students, it is not easy to do that. They still have difficulty in connecting their

writing logically even though they can find the correct words in their

writing. Almaden asserted that, "any writing will look like ordinary writing
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and does not have much meaning to the reader about the points made by the

writer without such continuity. When writers are able to successfully

establish a relationship between the underlying semantic features of a text

and its concepts, they have achieved coherence in writing." (as cited

in Nilasari, 2017).

Every part of the text is logically and linguistically related, which is

referred to as cohesion. Cohesion may be used to create a relation within a

text by connecting words, clauses, and even paragraphs. The writer tried to

use these aspects to create a relationship both the author and the reader, as

well as between the text and the author. According to Halliday and Hasan

(1976), coherence is the connection between a text's meanings and how they

are shown as a text, and it occurs when an element's declension is dependent

on another element (p.4).

Furthermore, Cohesion was broken down into two categories by

Halliday and Hasan: linguistic union and lexical attachment. The elements of

reference, conjunction, ellipsis, and that are included in grammatical

cohesion are substitutions. Collocation and reiteration are examples of lexical

cohesion. The relationship between lexical and linguistic things is the main

thing that forms union in a text on the grounds that in the book “Union in

English” Halliday and Hasan (1976), it is made sense of that syntactic and

lexical union things are deciphered through the connection between things so

attachment can be fabricated, attachment can’t be laid out without a

connection between the things (pp. 31-33). Thus, cohesion is important and

required in writing because the text may include context-relevant aspects. A

text is more than just a string of sentences strung together; it is a string of

units, or parts of sentences, linked in contextually appropriate ways.
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As previously mentioned, writing is an important language skill over the

course of our life (Saragih, 2014, p.57). Writing well is necessary for effective

communication. Writing enables us to communicate our feelings and

thoughts to others (Atmana et al., 2015, p.1). The more we deepen our writing

skills, the readers will certainly more easily digest and understand the

meaning of our writing. Writing usually begins with an idea that comes from

thinking and then the idea is expressed in writing with good language and

grammar. It will be difficult or even incomprehensible if the relationship

between the parts is not close.

The conclusion that can be drawn from the preceding explanation is that

writing well is a difficult task. A good idea and also the use of suitable words

needs to be built by the writer in making a powerful sentence. Following that,

the text must also be coherent. That's what to accomplish, a text should

contain a few things. Cohesion is the term for these things. To create a good

text, writers must apply their understanding of cohesion to their writing.

After understanding that the utilization of composing is a decent

correspondence expertise in English, the scientist would in general notice the

understudies’ capacity to compose great texts at MAN 1 Tanjung Jabung

Barat. The researcher conducted the study because MAN 1 Tanjung Jabung

Barat had a lot of success in English classes, like English debate. In this

competition, they won second place at the district level in Tanjung Jabung

Barat in 2018.

In the English subject at MAN 1 Tanjung Jabung Barat, composing is

instructed as a bundle by perusing, talking and tuning in. English is likewise

instructed basically and not just in theory. To make students want to practice

their ability to make sentences and then develop text into paragraphs, they

are taught this in writing skill which is a sub-subject of English. Some
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students at MAN 1 Tanjung Jabung Barat have difficulty making coherence

due to a lack of understanding of conjunctions, references, particularly

personal references, in their writing, and substitutions.

.According to the preliminary findings of the researcher’s observations

of the students’ writing, some students were still unable to produce a

coherent text. The grammatical elements are connected to some of the

challenges they face in creating a cohesive text. The students continue to

struggle with the use of consistent pronouns and the text’s order of ideas, and

they occasionally make mistakes in pronoun usage or even word choice.

Among the many types of texts, researcher chose descriptive text as

research subject because based on the curriculum used in the 10th grade

school, they wrote a lot of descriptive text. The text can be in the form of

writing description. The writer can describe about something to inform the

readers when they write it down in the descriptive text.

Several previous studies were related to the current study. To begin,

Fadila (2018) conducted a study on the coherence of descriptive text writing

by tenth-grade students at SMKN 1 Kuala Tungkal. The study’s findings

revealed that the various forms of lexical and grammatical

cohesion—reference 50 percent, substitution and ellipsis 0 percent,

conjunction 26,78%, reiteration 23,21%, and collocation 0 percent—exist.

Wachidah (2016) conducted the second study, which examined the cohesion

and coherence of the students’ writing texts. This study found that out of the

total number of occurrences, 30 of the students’ explanation texts contained

1316 instances of coherence and 940 instances of coherence. It tends to be

reasoned that the understudies to be skillful well in delivering union and

lucidness at their composing texts. They applied all forms of coherence to

their writing texts, with the exception of ellipsis, and they used all forms of
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coherence. Hartono conducted the most recent study (2019). He conducted

research on cohesion and coherence in the writing of English Department

second-year students. The study found that, with the exception of ellipsis,

fourth-year students were able to use all grammatical cohesion features in

their writing, as well as all lexical cohesion features, with the exception of

synonyms and general words. In addition, the understudies were all ready to

involve a wide range of lucidness gadgets in their composition.

The writer is interested in based on the above phenomena analyzing

grammatical and lexical cohesion in students' writing. This study will analyze

texts written by 11th grade students where the text to be analyzed is

descriptive text. As a result, in light of the clarification over, the scientist is

keen on leading an examination entitled "An Analysis of Grammatical and

Lexical Cohesion on Students' Writing at MAN 1 Tanjung Jabung

Barat."

B. Focus of the Study

The researcher misunderstanding the issue, the researcher wanted to

limit the scope of the study. The grammatical and Lexical cohesion of

students’ writing was the focus of this study. The study’s sole focus was on

identifying various types of lexical and grammatical cohesion in descriptive

text.

C. Research Questions

The purpose of research is to answer the following questions problems:

1. What kind of grammatical cohesion can be found in the descriptive writing

that students at MAN 1 Tanjung Jabung Barat have produced?
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2. What kind of lexical cohesion can be found in the descriptive writing that

students at MAN 1 Tanjung Jabung Barat have produced?
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D. Objectives of the Study

Based on the background of the research and the issues outlined in the research

issues above, there are two objectives:

1. To describe the different kinds of grammatical cohesion that students at

describe in their writing MAN 1 Tanjung Jabung Barat.

2. To describe the kinds of lexical cohesion that are present in student-written

descriptive text at MAN 1Tanjung Jabung Barat.

E. Significances of the Study

The result of this study is expected to provide the following benefits:

1. The specialist trusts this examination can be the reference to different scientists

who read this last undertaking.

2. This study will show the issues understudies looked in educating composing. As a

result, this research can be applied to improve writing instruction.

3. For English teachers, the researcher hopes that this study will be useful in

determining students’ writing abilities and providing them with a significant role

in the English teaching process—a component of English competence.
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CHAPTER II

REVIEWOF RELATED LITERATURE

A. Nature of Writing

One of the main goals in learning English is developing communication

skills in language such as speaking, listening, writing and reading. According

to Mawardi (2014), nowadays, writing, one of the four skills in English

language learning is more and more important (as cited in Hartono, 2019).

Writing is the most difficult skill to be learned almost by students in every

level of education.

Definition of writing appears in various perspectives. First, according to

White (1986), writing is the method through which ideas, information,

knowledge or experience are expressed and written to acquire knowledge or

to communicate and learn some information (p.10). Beside that, the second

perspective comes to Tarigan (1994). He asserted that, "writing is the task of

developing or creating graphic symbols that convey a language that is

understood by people so that the graphic symbols displayed can be interpreted

by others. If they understand the vocabulary and the graph itself, people are

able to understand the graphic symbols shown" (p.3). The last perspective

comes to Ramelan (1992), it is almost same with Tarigan, he asserted that

writing is a representation or a language symbol (p.14).

B. The Importance of Writing

According to Harmer (2004), there are some importances of writing (pp.

31-33). First, writing helps learners to reflect on correct use of language and

they think while they write. As they solve problems that writing puts in their

mind, it can provoke good growth. Second, writing is also used as a way of
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reinforcing reflective vocabulary. They use writing skills to make a list of

what they have learned as the process of learning takes place. Third, writing

is frequently useful as preparation for some other activities. Fourth, writing

may be seen as an integral part of a bigger activity in which something else,

such as language practice, acting out, or speaking, is the emphasis. The last

importance is in questionnaire-type tasks, writing is often used. To face

questionnaire research, writing is necessary. Students are asked to respond in

writing during the review. To sum up, writing is an important skill that must

be mastered in learning English.

C. Analysis

1. Definition of Analysis

Integration, differentiation, measure, limits, analytic functions, and

infinite series are all part of analysis, which is a branch of mathematics that

studies continuous changes. It is the systematic analysis of continuous

functions with real and complex values. It refers to both the discipline of

calculus as well as a form of abstract logic theory.

The practice of examining small parts in detail to see how they affect the

whole is known as analysis. According to Salim (2002), the following is a

definition of analysis:

a. Analysis is the investigation of issues (deeds, essay, etc) in order to

get facts (sources, cause, real cause, and so on)

b. Analysis of the divide of the subject into some parts and

relationship between the parts to get a understanding of something.

c. Analysis is the elaboration of things after a careful review.
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2. Description of Analysis

Real analysis and complex analysis are two broad subdivisions of

analysis that deal with real-valued and complex-valued functions, respectively.

Real analysis is a branch of analysis that studies sequences and their limits, as

well as continuity, differentiation, integration, and feature sequences. To form

the extended real line, it focuses on the real numbers, including positive and

negative infinity. It is most widely used to differentiate the part of calculus,

which deals with functions of real variables. Differentiable, smooth, or

harmonic functions are naturally considered in real analysis, which is more

commonly available but may lack some of the more powerful properties of

holomorphic functions. The study of complex numbers, as well as their

manipulation, derivatives, and other properties, is known as complex analysis.

It is a very powerful tool that aids in the computation of difficult integrals by

examining the singularities of the function near and between the integration

limits.

D. Descriptive Text

1. Definition of Descriptive Text

Descriptive text is a type of text with purpose to give the data

information. The context of this type of text is the description of

particular thing, place, and person.

A descriptive paragraph colorfully describes a person, place, or thing.

It allows you to imagine the way the person felt, heard, or saw the object

or location at a particular time regardless if the writer explains a real or

imagined circumstance. Additionally, a descriptive paragraph gives

reader’s vivid image of a person, place, or thing.
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In the other hand, similar to Thiel (1996) said that descriptive writing

is to create a clear picture or impressions of person, place, or object.

Descriptive text is also a text which describe something that appeal

directly to the sense like Warriner (1982) said descriptive paragraph is

giving a picturing words that appeal directly to the sense (sight, sound,

smell, touch, and taste). he said a descriptive paragraph is normally full

vivid verbs and precise adjectives. It depends on details, not action, to

hold the readers interest.

2. The Purpose of Descriptive Text

According to Widiati et.al (2016, p.55), “a descriptive text describes a

particular object like a place, thing, or person. The author wants to

describe the particular object by describing its or his/her specific features

to help readers visualize what a person, an animal, a park, or a thing is

like.

3. Generic Structure of Descriptive Text

Descriptive text has two main parts, those are identification and

description that is called generic structure. Dominant generic structure of

descriptive text:

a. Identification

In this part introduces to the subject of the description.

b. Description

In this part give the details of the characteristic features of

the subject. It may describe parts of qualities, characteristics, size,

appearance, ability, habit, daily live, and many more.
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4. Language Features of Descriptive Text

Descriptive text has several language features such as focus on

specific participants, use a simple present tense, verbs of being and

having ‘relational processes’, use of descriptive adjectives, use of

thinking verb and filling verb, use of simple past tense if extent, use of

detailed Noun Phrase to give information about the subject, use of the

action verb, use of adverbial to give additional information about

behaviour, and use of figurative language.

E. Cohesion

In connected discourse, the relation between sentences may play a role. A

writer requires cohesion to link the phrases together. "Cohesion in a text is all

about the relationship of meaning. Since a text is a unit of significance, not a

type, it describes something as a text. It is the source of the text that has a

variety of meanings linked to the semantic environment of what is being

spoken and written." (Jabeen, et al. (2013) as cited in Kuncahya (2015, p.16).

Cohesion is intended to be explained by links in which each text relates to a

single instance of cohesion and is conveyed partly by grammar and

vocabulary. That is why grammatical cohesion and lexical cohesion are

present. According to Halliday & Hasan (1976) as already defined, "cohesion

is a collection of linguistic devices that link ideas that make the semantic

relationships underlying them explicit." (p.5). It implies that the method to

connect the ideas in the text directly by implies of coherent elements. In

addition, "cohesion refers to the range of grammatical and lexical possibilities

that exist to connect a language feature to what has happened before or what

follows in a text. This connection is accomplished by relationships in terms

that occur inside and throughout the sentences" (Halliday & Hasan, 1976,
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p.10). Therefore, cohesion uses coherent relations to sequence and link

sentences together, resulting in a single piece of text, not a group of unrelated

sentences.

In the book of Cohesion in English, Halliday & Hasan (1976) divided

cohesion into grammatical and lexical cohesion. Reference, substitute, ellipsis,

conjunction form the grammatical cohesion. Lexical cohesion, meanwhile,

entails reiteration and collocation. This is because two separate factors decide

both of them. They are vocabulary and grammar. The distinction can be

clearly drawn at the lexico-grammatical level. The definition of each cohesion

form and its sub-types is as follows:

1. Grammatical Cohesion

Grammatical cohesion is built by the use of the text's grammatical

elements, which convey the semantic connections within and between

sentences. It includes reference, substitution, ellipsis, and conjunction.

A. Reference

Based on Halliday & Hasan (1976) explanation that "reference is the

use of a word to refer to an item in the real world or in a text" (p.31). This

can be meant that reference is used to indicate the signaling items which

represent in the text. Furthermore, Halliday & Hasan (1976) state that,

"when a reference is pointing to an item outside the text, it is define as

exophoric reference. But when it is pointing to an item within the text, it

is define as endophoric reference" (p.33). It can be conclude that there are

two reference items which are exophoric and endophoric reference.

Nevertheless, according to Halliday & Hasan (1976)'s definition,

cohesion is the connection of sentences in a text. Therefore, exophoric
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reference is out of the cohesion framework, because exophoric reference

pints to items outside the text, to the items in the real world. Only

endophoric reference shows cohesive property. Endophoric reference

consists of two subtypes which are anaphoric and cataphoric reference.

Anaphoric reference is the referring to an item in the preceding sentence

and cataphoric reference is the referring to an item in the following

sentence. "English reference cohesion is categorized into three sub-types

which are personals, demonstratives, and comparatives" (Halliday &

Hasan, 1976, p.37). Items of reference in English include pronouns (e.g.

he, she, it, him, they, etc.), demonstratives (that, this, these, those), the

article the, and items like such a (McCarthy, 1991, p.35). Their concepts

are as follow:

1) Personal reference

"Personal reference is reference by means of function in the

speech situation, through the category of person" (Halliday & Hasan,

1976, p.37). This is meant that personal reference represents person

by specifying its role in the speech situation. A lexical item can be

referred by a pronoun, a possessive determiner, or a possessive

pronoun. Such references are define as personal reference, they can

be either exophoric or endophoric. For example, item "I" in example

(1) is exophoric, because it refers to the speaker which resides in the

real world, while item "He" in example (2) is endophoric, because it

refers to John in the text and also person could notice that "He" is

also anaphoric, because "John" is in the preceding sentence.

However, only endophoric personal reference such as "He" in

example (2) corresponds to the definition of cohesion defined by
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Halliday & Hasan (1976). The analysis of cohesion in the present

study will not determine exophoric reference such as "I" in example

(1) as it refers to the item in the real world, and it does not contain

cohesive property which connects the sentences together.

(1) I had a cat

(2) John has just bought a car. He loves it very much. (Halliday &
Hasan, 1976:45)

2) Demonstrative reference

"Demonstrative reference is used to identify an item relates to

location through the scale of proximity" (Halliday & Hasan, 1976,

p.37). It can be informed that demonstrative reference is essentially a

form of verbal pointing, which identifies the referent by locating it

on a scale of proximity. Furthermore, the usage proximity of

demonstrative reference such as this, these, that, those, here, there,

and the. Similarly to personal reference, demonstrative reference can

be exophoric and endophoric. For example:

(1) Leave that there and come here!

(2) John has gone to Thailand. This time he will be there for a year.
(Halliday & Hasan, 1976, p.58)

In example (1) the speaker and the listener both implicitly know

that "there" is a place around the listener and "here" is a place around

the speaker. These two demonstrative references are exophoric and

they are not considered to have cohesive property. In example (2)

“there” refers to “Thailand” and is endophoric, because it refers to an

item in the text. Also “there” in example (2) is anaphoric reference,

because it refers to “Thailand” which is in the preceding sentence.
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3) Comparative reference

“Comparative reference is used to refer to an item via identity

and similarity” (Halliday & Hasan, 1976, p.37). It means that

comparative reference is based on the thing in terms of likeness and

unlikeness. The usage adopts adjectives such as same, equal, similar,

different, else, better, more, etc., and adverbs such as so, such,

similarly, otherwise, so, more, etc. to signal the reference. For

example:

(1) It is the same cat as we saw yesterday.

(2) The distance of the earth from the sun makes it suitable to
sustain life. Searching for the other planets with the same distance
from their mother stars is to search for an extraterrestrial
life.

(3) The blue t-shirt has the same size as the green one. (Halliday &
Hasan, 1976, p.70)

From example (1) and (2), the item “same” is used as

comparative references. In example (1) the item “same” help

referring to a cat, which both persons have seen the other day in their

real world situation. Therefore, item “same” in (1) is exophoric and

does not have cohesive property. In example (2) the item “same”

refers to the specific distance between the earth and the sun. The

reference endophoric because it points to an item within a text,

therefore, it has cohesive property and it is anaphoric, because it

points to the preceding sentence. In sentence (3), the word “same” is

used to show both t-shirt share a character, the size in this case. The

item “same” in example (3) does not refer to any items in the text;

therefore it is a reference and does not have cohesive property.
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B. Substitution

“Substitution is a replacement of an item by a general word to avoid

repetition.” (Halliday & Hasan, 1976, p.88). This is meant that

substitution is the replacement of one item by another. “Substitution has

three types, those are nominal substitution, verbal substitution, and

clausal substitution.” (Halliday & Hasan, 1976, p.90).

1) Nominal substitution

According to Halliday and Hasan (1976), “nominal substitution

is a replacement of one or ones instead of repeating the same word in

nominal group” (p.90). It means that the item that substituted with

one or ones always functions as head of a nominal group.

(1) These biscuits are stale. Get some fresh ones. (Halliday & Hasan,
1976, p.92)

In the example above, item "ones" is used to replace item

"biscuits" in the preceding sentence and it is head of the nominal

group "fresh ones". The replacement avoid the repetition of item

"biscuits'", however if item "biscuits" is repeated in the example, the

sentences could still be meaningful.

2) Verbal substitution

“Verbal substitution is a replacement of an element in verbal

group and its position is always final in the group. In English, the

device used as verbal substitution is do” (Halliday & Hasan, 1976,

p.112). It can be informed that verbal substitution operates as head of
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a verbal group, and “do” is the item used to substitute either a verb or

other element which represents an action, event, or relation. This is

mostly used in spoke language. It can expressed by “do”, “do so”,

“can do”, “does”, “did”, and “done”.

(1) ….the words did not come the same as they use to do.

(2) Do you like to go to Bangkok? – Yes, I do. (Halliday & Hasan,
1976, p.112)

"do" in example (1) is used to substitute "come" and item "do" in

example (2) is used to substitute "like to go to Bangkok".

3) Clausal Substitution

Based on Halliday & Hasan (1976), “clausal substitution is a

replacement of an entire clause. It's the substitution of elements in

both nominal and verbal group. The items to be used to substitute are

so and not” (p.130). It can be conclude that clausal substitution

substitutes an entire clause instead of within the clause, and it may

take either positive or negative form which expressed by “so” and

“not”.

(1) Everyone seems to think he’s guilty. If so, no doubt he’ll offer
to resign.

(2) We should recognize him when we see him.

Yes, but supposing not. What do we do? (Halliday & Hasan,
1976, p.134)

Item "so" in example (1) substitute the clause "he's guilty" in the

preceding sentence. In example (2) "not" replace the clause

"recognize him". It is worth nothing that and and but are used here to

merge the preceding and the following sentence in the example (1)
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and (2). They are conjunction, another type of cohesion which will

discussed later in this chapter.

C. Ellipsis

Ellipsis determining semantic relation by using grammatical

elements. “The function of ellipsis is the same as substitution but the item

is replace by nothing, in other word, it is omitted. Although it is the same

with substitution, it has different structure and pattern. In ellipsis,

something is understood without saying” (Halliday & Hasan, 1976, p.142).

This is meant that ellipsis is simply “substitution by zero”, the omission

of an item is to avoid the item repetition. The omission would not ruin

the quality of the text if the context is obvious for the readers to

comprehend. “As ellipsis and substitute are similar, so the sub-types of

ellipsis are classified identically to substitution, they are nominal, verbal,

and clausal” (Halliday & Hasan, 1976, p.146).

1) Nominal ellipsis

Halliday & Hasan (1976) state that “nominal ellipsis is the

ellipsis of an item in nominal group, which generally is the subject of

the sentence” (p.147). It means that nominal group is used to replace

the element in the nominal group. In example (1), “student” is

omitted in the second sentence, but a reader could assume that it is

“Indonesian student…” from the preceding sentence.

(1) There are two English students and one Indonesian student
in the class. The Indonesian has been here for one year.

2) Verbal ellipsis
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Verbal ellipsis according to Halliday & Hasan (1976) is “the

omission of an item in verbal group, which is a group of verbs in a

sentence. An elliptical verbal group presuppose one or more words

from a previous verbal group, which is not fully express in its

systemic features” (p.167). This can be meant that verbal ellipsis

refers to ellipsis within the verbal group. In example (1), the sentence

“Yes, I have” is the shortened form of “Yes, I have been swimming”.

Most readers can guess the full form of the sentence from the

question sentence of example (1).

(1) Have you been swimming?

Yes, I have. (Halliday & Hasan, 1976, p.167)

In example (2), the item “might”, “was to”, “may not”, and

“should” indicate that there is an omission of items in verbal groups.

A reader could predict that verb “do” is omitted.

(2) Is Jane going to do this?

She might,

She was to,

She may not,

She should if she wants her homework done. (Halliday &
Hasan, 1976, p.170)

3) Clausal ellipsis

The clause in English have two parts structure which contain of

modal and propositional element. The modal element consists of

subject and finite element in the verbal group. While the

propositional element consists of the reminder of the verbal group

and any complements or adjunct that may be appear. “Clausal
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ellipsis is the omission of items both in nominal and verbal group”

(Halliday & Hasan, 1976, p.197). It can be informed that clausal

ellipsis includes the omission in the modal and prepositional

elements. Generally, would be looked like the whole clause is

omitted but leave some elements for the reader to recognize the

omitted items. In example (1), the modal element is omitted in the

answer, whereas in the example (2), the prepositional element is

omitted.

(1) What was Duke going to do? Plant a row of poplars in the
park.

(2) Who was going to plant a row of poplars in the park? The
Duke was. (Halliday & Hasan, 1976, pp. 197-198)

D. Conjunction

A conjunction can be used as cohesive tie. Conjunctive elements are

primarily devices to create cohesion by the virtue of their specific

meanings. It means that they by themselves express certain meanings and

their meanings enable them to presuppose the presence of the other

elements. They can relate to the preceding or following text. By

specifying the way that is the next is semantically connected to what has

gone before, conjunction can establish the semantic relation. “A

conjunction is not used to refer any particular items in the text, but it is

used to connect sentences in terms of meanings” (Halliday & Hasan, 1976,

p.226). Therefore, the conjunction is not only a matter of connecting two

sentences, but also relating two events semantically. “Conjunction ties

are categorized into additive, adversative, causal, and temporal”

(Halliday & Hasan, 1976, p.238).
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1) Additive

Halliday & Hasan (1976) explain that “additive refers to a type

of cohesion that structurally appears and coordinates each other"

(p.224). The function of additive conjunction is to add information to

a sentence using the ties such as and, also, too, additionally,

furthermore, etc. the tie can negate the sentence using the ties such

as nor, and…not, and…not…either, neither, and…neither, etc. it

means that additive depends on the structure of the sentence, and it

functions to add the existing information by the virtue of

coordination. For example:

1) For the whole day he climbed up the steep mountainside,
almost without stopping. And in all this time he met no one.
(Halliday & Hasan, 1976, p.238)

2) Camp meals are not great problem. Neither are beds, thanks
to air mattresses and sleeping bags.

Item “And” in example (1), adds information about the

loneliness of the climber climbing up the hill. In example (2), the

item “Neither” is a negated additive conjunction. It signals that the

beds are also not a problem like the camps meals.

2) Adversative

“Adversative refers to the contrary of expectation. The function

of adversative conjunction is to indicate a contrary to a reader‟s and

listener‟s expectation, which derived from what is mentioned

before” (Halliday & Hasan, 1976, p.250). It can be meant that

adversative is gained by contrasting expectation which come from

the content of what is being said or from the speaker-hearer situation.
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The advertise ties such as yet, though, only, but, in fact, rather, etc.

for example:

1) (1) For the whole day he climbed up the steep
mountainside, almost without stopping. Yet he was
hardly aware of being tired. (Halliday & Hasan, 1976,
p.239)

Item “Yet” in the second sentence of example (1) is used to give

information which is contents contradicts to the expectation of the

reader reading the first sentence in example (1).

3) Causal

Based on Halliday & Hasan (1976 “the function of causal

conjunction is to express the sentences‟ relationship between the

cause and the result. The causal relation includes result, reason, and

purpose to form a cohesive chain” (p.256). It means that causal

conjunction represents one of clause becomes the cause and the rest

is becomes the result. The ties such as so, the, for, because, for this

reason, as a result, in this respect, etc., are used to perform this

function. For example:

1) For the whole day he climbed up the steep mountainside,
almost without stopping. So by night time the valley was
far below him. (Halliday & Hasan, 1976, p.239)

The second sentence in example (1) is the result of the first

sentence and the device “So” is used to signal this cause and result

relationship.

4) Temporal
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The last type of conjunction is temporal conjunction. As

Halliday & Hasan (1976) declare that “the function of temporal

conjunction is to signal the sequence of events and time. It exist

when the events in the text are related in terms of timing of their

occurrence” (p.261). This is meant that temporal conjunction

represents the sequence of time. The ties such then, next, after that,

next day, until then, at the same time, at this point, etc., are used for

temporal conjunction. For example:

1) For the whole day he climbed up the steep mountainside,
almost without stopping. Then, as duck fell, he sat down
to rest. (Halliday & Hasan, 1976, p.239)

Item “Then” in example (1) is a temporal tie used to signal the

sequence of events related to the climber in example (1).

2. Lexical Cohesion

Lexical cohesion is different from the previous types of cohesion because

lexical cohesion is non-grammatical. "It is constructed from the selection of

vocabulary. This type of cohesion is achieved by the selection of vocabulary"

(Halliday & Hasan, 1976, p.276). It means that lexical cohesion refers to the

cohesive effect by non-grammatical elements or the selections of vocabulary.

There are two types of lexical cohesion which are reiteration and collocation.

A. Reiteration

Reiteration according to Halliday & Hasan (1976) is the

repetition of a presupposed item. It is a form of lexical cohesion

which involves the repetition of lexical item, the use of general word

to refer back to lexical item, and a number of things in between the

use of synonym, near-synonym, or superordinate (p.278). In
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conclusion, the words used to establishes the semantic links by

means of using repetition, synonym, superordinate, and general word.

In most case, reiteration is accompanied by demonstrative reference

"the". For example:

(1) I saw a small dog in the kitchen again.

The dog (repetition) was very dirty.

I was thinking to keep that animal (superordinate) out.

The puppy (synonym) was obviously not up to it.

The kitchen is for us not for the four legs (general word).

From the examples above, the word “the dog” is the repetition of

“a small dog” in the previous sentence. Then, the word “animal” is

the superordinate of the word “a small dog” in the previous sentence.

Next, “the puppy” is name of the small dog. It is exemplifies

synonym. And the last is the word “the four legs”, which expresses

the general word of “a small dog”.

B. Collocation

“Collocation is achieved through the association of lexical items

that regularly co-occur. It is not depend on any semantic

relationships. Collocation is the use of words that are commonly

found together. This group of words work as a network conveying

meanings from a text”. The words could be words with opposite

meaning (e.g. love/hate, man/woman, tall/short), pairs of words from

the same other series (e.g. days of the week, months, etc.), pairs of

words from unordered lexical sets e.g. metonym (e.g. body/arm,

car/wheel, hand/fingers, mouth/chin), co-hyponyms (e.g. black/white,
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chair/table) or association based on history of co-occurrence (e.g.

rain, pouring, torrential) (Halliday & Hasan, 1976, pp.294-285). The

above explanation clearly stated that collocation refers to tendencies

of common occurrence. The tendency is derived from the same

lexical environment. When lexical cohesion occurs in a text, it

occurs in a series. Example (1) shows a use of lexical cohesion.

(1) My neighbor has just let one of his trees fall into my garden.
And the scoundrel refuses to pay for the damage he has

caused. (Nunan, 1993, p.29)

In example (1), the words my neighbor and the scoundrel refer to

the same context which is the person who treats others badly. Out of

this context, it is widely known that neighbor and scoundrel are not

related at all. Analyzing lexical cohesion is obviously more difficult

than other cohesive type because there is no exact keyword to look

for. Halliday and Hasan (1976) suggested that “when analyzing

lexical cohesion in a text, it is important thing to use common sense

on the nature and the structure of the language vocabulary” (p.290). It

means that the use of common sense, the nature, and the structure of

vocabulary will help the writers in analyzing the lexical cohesion.

Halliday and Hasan (1976)‟s cohesion has potential to connect

sentence together to generate the continuity of text. However, solely

cohesion is inadequate to make a text make sense. It is because

cohesion is just the surface connection of a text. In order to make a

text make sense, the text needs coherence, which does not equate to

cohesion.

F. Previous Studies
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Some studies have conducted research on the analysis of solidarity in

recent years. There is a lot of study on cohesion analysis. The types of texts

that have been studied include descriptive, narrative, recount, and even the

abstract of a university final project.

The first related research was done by Fadila (2018). She did a study

about cohesion in students' descriptive text writing at tenth grade of SMKN 1

Kuala Tungkal. This study attempted to describe and explain the (a) cohesion

of English descriptive text produced by the students under study. This

research was qualitative. This study was conducted 30 of tenth grade students

of SMK N 1 Kuala Tungkal. The data were collected through students'

descriptive text. The analysis was concedered with: grammatical cohesion

(references, substitution, ellipsis, conjunction), lexical cohesion (reiteration

and collocation). The result of the study showed that the types of grammatical

cohesion and lexical cohesion, reference 50%, substitution and ellipsis 0%,

conjunction 26,78%, reiteration 23,21%, and collocation 0%.

The second related research was done by Wachidah (2016) who did a

study about cohesion and coherence in the students’ writing text. The

objective of the study was to identify the types of cohesion and coherence

made by the students at their writing texts. The result of this study was

showed that there are 1316 instances of cohesion from the total of occurrences

and 940 instances of coherence from the total of occurrences in 30 of the

students' explanation texts. It can be concluded that the students to be

competent well in producing cohesion and coherence at their writing texts.

They utilized all the types of cohesion at their writing texts except ellipsis,

and they applied all the types of coherence at their writing texts.

The last research was done by Hartono (2019). He did a study about

cohesion and coherence on second year students' writing of English
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Department. The objective of the study was to describe cohesion items and

coherence devices used by the fourth semester students in English

Department. The result of this study showed that the fourth semester students

were able to use all the grammatical cohesion items in their writing, except

ellipsis, and they were also able to use all types of lexical cohesion, except

the synonym and general word. Besides, all of the students were able to use

all types of coherence devices in their writing.

Thus, the differences among the researches above are not only on the

sample of the research but also purpose of the research. The difference

between the first previous study and writer’s research is the sample of the

research. The samples of the first previous study were students' descriptive

text writing at tenth grade of SMKN 1 Kuala Tungkal and the researcher used

eleventh grade students in MAN 1 Tanjung Jabung Barat as the sample. While

the difference between the second previous study is the second previous

researcher identified the types of cohesion and coherence in the students’

writing text but this researcher identified the types of cohesion only. Last, the

difference between the third previous study is the sample of the research. The

third previous study’s samples were second year students of English

Department while this researcher’s samples were high school students.
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CHAPTER III

RESEARCHMETHOD

A. Research Design

This research used descriptive qualitative study because it needs data,

analysis, and interpretation of the meaning. According to Denzin & Lincoln

(1994), "qualitative research is multi method in focus, involving as

interpretive, naturalistic approach to its subject matter." (as cited in Benz &

Newman, 1998, p.2). It is meant that qualitative research studies thing in

natural setting, attempts to make sense, or interprets the phenomena in term

of the meaning. Meanwhile, this study deals with a research procedure that

generates descriptive data in words and linguistic form. As Moleong (2009)

states that "qualitative research is a study to assimilate the phenomena in

relation to what the subjects are experienced. This method interprets the

research by using words in a certain natural context, and uses several

scientific methods" (p.6). This is meant that qualitative research uses words to

show the result of the research, and this method has various methods to

analyze the research.

In addition, Creswell (1994) explains that, "qualitative research is

descriptive in which the researcher is interested in process, meaning and

understanding gained through words or picture. The data of the study are

collected in the form of the words rather than the numbers" (p.145). This can
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be concluded that qualitative research uses words to present the result instead

of numbers.

B. Setting and Subject of the Research

The research was conducted at MAN 1 Tanjung Jabung Barat. It was

located on Jl. Syarif Hidayatullah, Kuala Tungkal, Jambi. The subject of this

research was the 10th grade students in MAN 1 Tanjung Jabung Barat. The 10th

grade student in MAN 1 Tanjung Jabung Barat consists of 5 classes. The

researcher used a purposive sampling technique and choose the X MIPA class

to be the subject of the research. The total numbers of student as the subject

of the research was 20 students. The topic of this study was selected

deliberately in which X MIPA class is chosen as it is considered to be the

class that learn to write descriptive text and they have good score in writing.

C. Data Source

The subject where the data is derived is referred to as the data source.

Mason (2002) defined a data source as a document containing students'

writing (as cited in Hartono, 2019). The data were gathered by the researcher

from writing assignments completed by 10th grade students at MAN 1

Tanjung Jabung Barat. The grammatical and lexical cohesion found in the

students' writing was used as data in this study. The data were gathered by the

researcher from the students' writing.

D. Instrumentation and Method of Data Collection
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Data collection is considered as the most prominent step in a research due

to the fact that main purpose of conducting a research is to obtain needed data.

To achieve the research purposes, the writer needed to collect the data using

written test. Written test was conducted to get the data of grammatical and

lexical cohesion on students' writing. Thus, the technique that was utilized in

the process of gathering the research is documentation.

The researcher used documentation (the students' paper assignment) for

collecting the data. Arikunto (2013) stated that, "documentation is a number

of data that presents the verbal data such as correspondence, journal, memory,

report, and others' written text that can be mutually responsible" (p.231). This

is meant that documentation is in the form of written data.

In this study, to collect the data, the researcher did several steps. The first

step is the researcher went to the school to consult with the teacher. Next, the

researcher asked for permission from the teacher to borrow the students'

assignment texts, and then made the copies of the texts later on as the sources

to analyze the grammatical and lexical cohesion. The last one, the researcher

analyzed students’ assignments.

E. Data Analysis

In this study, to analyze the data, the writer used qualitative content

analysis method. The qualitative content analysis is a methodology for

determining the content of written, or published communications via a

systematic, objective, and quantitative procedure. Cole (1988) as quoted in

Elo & Kyngas (2008) argue that, "content analysis is a method of analyzing

written, verbal, or visual communication messages" (p.53). It can be meant

that content analysis is the study which emphasizes an integrated view of
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speech/texts and their specific contexts. In addition, "content analysis is a

procedure for the categorization of verbal or behavioral data, for purposes of

classification, summarization, and tabulation. It can be analyzed in two levels.

The basic level of analysis is descriptive account of the data and the higher

level of analysis is interpretative" (Hancock, 1998, p.17). It can be concluded

that content analysis is a quantitative method for analyzing qualitative data.

According to Mayring (2014) the steps of content analysis are listed

below:

1. Categorization

Categorization is the process of selecting each unit which

have the similarities to determine the relevant material from the

texts, it has to be an explicit definition, and theoretical

references can be useful. Hence, the data is categorized into:

grammatical and lexical cohesion.

2. Abstraction

Abstraction means formulating a general description of the

research topic through generating the categories. It shows how

specific or general the categories have to be formulated.

Table 3.1 Researcher’s Documentation

Main Category Generic Category Sub-category

Cohesion Grammatical Cohesion

References Personal

Demonstrative

Comparative
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Substitution Nominal

Verbal

Clausal

Ellipsis Nominal

Verbal

Clausal

Conjunction Additive

Adversative

Clausal

Temporal

Lexical Cohesion

Reiteration Repetition

Synonym

Superordinate

General Word

Collocation

3. Coding the text

To begin the coding, the researcher read the texts from the

beginning, line by line, and check if material occurs that is

related to the category definition. All other materials are ignored

within this procedure.
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The researcher had to code the passage which fits with the

categorization. It is aimed to facilitate the researcher in looking

for the needed data.

4. Results

This step involves making sense of the themes or categories

identified, and their properties. In this stage, the researcher made

the inferences and presented the reconstructions of meanings

derived from the data. The researcher describe the results of the

properties and dimension of categories and abstraction. Then,

identify the results based on the research questions.

F. Trustworthiness

Triangulation is a way to validate data in qualitative research.

Triangulation can also be interpreted as a combination of data collection

methods. Cohen (2005) states that triangulation is the use of two or more ways

of collecting data in a study for aspects of human behavior. This means that

triangulation is a way of checking the validity or comparing data by utilizing

other aspects outside the data itself. According to Denzin (1970) as stated in

Cohen (2005) there are four main types of data triangulation, namely time

triangulation, space triangulation, theoretical triangulation, and investigator

triangulation. In this study, researcher will use theories from several other

researchers in conducting data triangulation. Therefore the researcher chose to

use theoretical triangulation, where the researcher would seek involvement

from other researchers' theories in checking the validity of this research.
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FINDING AND DISCUSSION

A. Findings

The students' descriptive text makes use of grammatical and lexical cohesion,

as shown by the findings below. The codes were then used to calculate and

display the data that was in the descriptive text that the students wrote.

Additionally, the table displays the variety and number of grammatical and lexical

cohesion found in students’ descriptive text.

A. Grammatical Cohesion

Table 4.1: The Percentages of Occurrences of Grammatical Cohesion

NO Name Class Grammatical Cohesion

Reference Substitution Ellipsis Conjunction

1 Student 1 X MIPA 10 0 0 3

2 Student 2 X MIPA 18 0 0 4

3 Student 3 X MIPA 11 0 0 5

4 Student 4 X MIPA 8 0 0 4

5 Student 5 X MIPA 5 0 0 2

6 Student 6 X MIPA 7 0 0 1



7 Student 7 X MIPA 9 0 0 6

8 Student 8 X MIPA 8 0 0 3

9 Student 9 X MIPA 13 0 0 3

10 Student 10 X MIPA 14 0 0 5

11 Student 11 X MIPA 9 0 0 2

12 Student 12 X MIPA 7 0 0 8

13 Student 13 X MIPA 6 0 0 6

14 Student 14 X MIPA 5 0 0 5

15 Student 15 X MIPA 10 0 0 4

16 Student 16 X MIPA 3 0 0 4

17 Student 17 X MIPA 12 0 0 5

18 Student 18 X MIPA 6 0 0 4

19 Student 19 X MIPA 12 0 0 6

20 Student 20 X MIPA 15 0 0 8

Total 188 0 0 88

% 68,11% 0% 0% 31,88%

P = N x 100% : T

P = Percentage

N = Types or sub-types of grammatical and lexical cohesion

T = Total grammatical and lexical cohesion produced by students

In table 4.2 the researcher describes about The Percentages of

Occurrences of Grammatical Cohesion. That table indicates there are 276

grammatical cohesion ties in the worksheet that 20 students made about

descriptive text. They include the conjunction, ellipsis, reference, and substitution,



which are all components of grammatical cohesion. Among all types, reference

occurs the most frequently. Understudies use reference in their passage for

multiple times or 68,11%, the second is combination seems multiple times or

31,88%, however specialist not tracked down replacement and ellipsis in

understudies’ section.

a. Reference

Table introduced beneath shows the consequence of the references tracked

down in the understudies’ expressive text. As referenced before that reference is

the higher incessant. As is well known, the specific instances of percentages

pertaining to various types of references will be discussed in this table. Personal

references make up 167, or 88,82 percent, followed by comparative references (18,

or 9,57 percent), followed by demonstrative references (3, or 1,59 percent).

Tabel 4.2: The Percentages of Occurrences of References

No Types of Reference Items
1 Personal References She, her, he, his, they, their, them
2 Demonstrative References -
3 Comparative References Same, different

Examples of the reference found in students’ descriptive text:

1. Her name is Syifa Aulia.

2. She is now in the same class with me.

In the first example, the word "her" serves as a personal reference. "Her"

alludes to Syifa Aulia in a similar sentence. Because it refers to another item in

the text that appears after "her," the word "her" creates a cohesive metaphor. In

contrast, the comparative reference is exemplified by the word "same" in the



second example. The meaning is derived from the word that Syifa is a classmate

of the writer.

b. Conjunction

The most prevalent kind of conjunction is the additive. It seems multiple

times or 78,40%. The second scenario, which is causal, occurs ten times, or 11,36

percent. In contrast, adversarial appears six times, or 6,81 percent, and it ranks

third. The last worldly combination seems multiple times of 3,40%.

Tabel 4.3: The Percentages of Occurrences of Conjunction

No Types of Conjunction Item

1 Additive And, so, or

2 Adversative But

3 Causal Because, cause

4 Temporal After that, then, next, first, last

The use of conjunction in students’ paragraph exemplified as follow:

1. I like her because she likes to make people laugh. (student 12)

2. But she also like to be rude to her classmates.

3. He is smart and kind. (student 8)

4. Then we go back to class and eat together. (student no 5)

As can be seen from the examples above, the students' paragraph contains all

kinds of conjunctions. In the first example, the word "because" indicates a causal

relationship between dislike and her tendency to be rude. In the second example,

the word "but" reveals a negative fact about the writer's friend: she enjoys making

people laugh, but she also enjoys being mean to her classmates. Next, the word



"and" in the third example adds more information about the writer's friend,

demonstrating that he is not only smart but also kind. "Then" in the last model

shows the connection of time between occasions inside the sentence, it tends to be

figured out that the writer and her friend went back to class and eat together.

B. Lexical Cohesion

Table 4.4: The Percentages of Occurrences of Lexical Cohesion

NO Name Class Lexical Cohesion

Reiteration Collocation

1 Student 1 X MIPA 1 0

2 Student 2 X MIPA 0 0

3 Student 3 X MIPA 0 0

4 Student 4 X MIPA 0 0

5 Student 5 X MIPA 1 0

6 Student 6 X MIPA 2 0

7 Student 7 X MIPA 0 0

8 Student 8 X MIPA 2 0

9 Student 9 X MIPA 1 0

10 Student 10 X MIPA 0 1

11 Student 11 X MIPA 1 0



12 Student 12 X MIPA 0 0

13 Student 13 X MIPA 1 0

14 Student 14 X MIPA 1 0

15 Student 15 X MIPA 0 0

16 Student 16 X MIPA 1 0

17 Student 17 X MIPA 0 0

18 Student 18 X MIPA 2 0

19 Student 19 X MIPA 0 0

20 Student 20 X MIPA 2 0

Total 15 1

% 93,75% 6,25%

a. Reiteration

The most common form of lexical cohesion is repetition. It happens multiple

times or 93,75% in understudies’ section about engaging text. The discoveries

show that redundancy is the most regular kind of emphasis. 13 times, or 86,66

percent, it appears. The second rank is “general word,” which appears just once,

or 6,66 percent. Sadly, the researcher did not discover any synonyms or

superordinates in the descriptive writing of the students.

Tabel 4.5: The Percentages of Occurrences of Reiteration

No Types of Reiteration Items

1 Repetition Syifa Aulia, Riska, Nadia, Habibi

2 Synonym -

3 General Word Hobby



4 Superordinate -

As can be seen from the table above, only the superordinate appears nowhere

in the students' paragraphs. The other examples will be shown as follows:

1. I have a new friend, her name is Syifa Aulia. She is now in the same
class with me and she is sitting in the front of me. Syifa Aulia
graduated from SMPN 6 Tanjung Jabung Barat.

In the students’ paragraph, the use of repetition is demonstrated in example 1.

The following sentence makes use of the same word, “Syifa Aulia.”

B. Discussion

To discuss the findings for grammatical and lexical cohesion, the following

discussion is based on the findings shown in the table above. Among all sub-types

of grammatical cohesion, reference is the most frequently used in students’

descriptive texts, as shown in the table. Reference is on the primary position,

trailed by combination, ellipsis and replacement. In the mean time emphasis

comes as the most involved things in understudies’ distinct text among all

sub-kinds of lexical attachment. Collocation comes in second place, followed by

repetition.

However, when all of the subtypes of cohesion were combined into two main

types, lexical and grammatical cohesion, grammatical cohesion dominated with

276 more words than lexical cohesion (16). Based on the preceding information, it

is possible to draw the conclusion that the majority of students utilized

grammatical items when constructing the descriptive text’s lexical and

grammatical cohesion.



a. Grammatical Cohesion

A type of cohesion that uses grammar to build cohesion is called

grammatical cohesion. The four types of cohesion identified by Hasan and

Halliday (1976) are reference, substitution, ellipsis, and conjunction.

Reference comes out on top among these subtypes of cohesion, followed by

conjunction, substitution, and ellipsis.

1). Reference

According to the definition provided by Halliday and Hasan (1976),

"reference is the use of a word to refer to an item in the real world or in a

text," This could indicate that the text's signaling elements are referred to in

this way. When one part of a text or sentence semantically refers to another

part of a text or sentence that comes before or after it, this is called reference.

Anaphoric or cataphoric presuppositions can be used to deduce the reference

item's intended meaning from its sentence structure. There are both anaphoric

and cataphoric references in the descriptive text written by the students.

Reference turns out as the most utilized firm things inside the understudies'

unmistakable text, as same as what found by the past scientists like

Abdurrahman (2013) who found 1047 events of reference in the consequence

of his exploration. Anaphoric references are typically explicit, while

cataphoric references are typically implicit, according to Wachidah (2016, p.

70). However, the majority of students in this study use anaphoric references,

which typically are explicit. For instance:

1. Syifa Aulia graduated from SMPN 6 Tanjung Jabung Barat. Her
body is neither fat nor thin.

2. Nadra is short, she is shorter than me.



All of the reference items in examples 1 and 2 above address another item

in the preceding clause. This means that the reference items address another

item in a metaphorical way. In the first example, the word “her” is Syifa

Aulia; in the second example, the word “her” is Nadra, which is also used in

the same sentence but in a different clause.

a) Personal Reference

As one kind of reference, in statements or sentences, individual references are

applied to allude to things that go about as subjects or items. Personal references

make use of pronouns to link things together. Pronouns can refer to an object, a

subject, a possessive pronoun, or even a possessive determiner in a sentence. Take,

for instance, the items that are referred to by pronouns in student descriptive texts,

such as names of countries, objects, nationalities, professions, film genres, and so

on.

The appearance of personal references is found in the student's descriptive

text. This fact goes hand in hand with Mawardi (2014) who says that the most

widely used references are personal references. There were 1047 occurrences of

reference items that he managed to find in his research. 'Her' is a pronoun mostly

used to refer to the same thing. For instance:

1. Syifa is taller than me, she is a beautiful person.

2. I have a friend named Anfal. He lives here with his brother.

Example 1 demonstrates that the item she refers to is the p. person's name and

role as the subject of the new sentence. Meanwhile, example 2 explains that the

item his acts as a possessive pronoun. Then the word his which refers to Anfal

explains that the his meant is Anfal.



Based on the aforementioned examples and explanations, it is possible to

conclude that pronouns such as "she, her, he, his” are used by most of the students

in forming cohesion through personal pronouns. They can also be used as

possessive pronouns or possessive determiners. It also stands as an object and not

as a subject.

b) Demonstrative Reference

The use of items in sentences to refer to other items found in the text is the

meaning of demonstrative reference. Hasan and Halliday in Nilopa (2017)

clarified that basically demonstrative references are types of references that

introduce references and position the proximity scale made by speakers. In the

student descriptive text, demonstrative references such as that, those, these, and

these are discovered. That and those are used to describe things that are far away,

whereas this and those are used to describe things that are near the author.

According to Wachidah (2016), the terms "this" and "these" can also be used to

describe the number of items; "these" refers to items that only amount to one,

while "this" refers to items that are made up of multiple items. For instance:

1. Arindi is one of my bestfriends in this class.

The word used to refer to class in example 1 is stated in the same sentence.

c) Comparative Reference

The text makes use of comparative reference to illustrate the differences and

similarities between the things being compared. Hasan and Halliday (1976, p. 76)

state that there are two primary types of comparison: general comparison and

particular comparison. A type of comparison known as general comparison is one

in which the things being compared do not know what they are, but they are

unmistakably alike or distinct. While specific comparison is used to compare



things that are related to quality and quantity. The terms “same,” “different,”

“equal,” “identical,” “same,” “contrast,” and so forth are typical general

comparison terms. When making a specific comparison, terms like “more” and

“less” are used to indicate quantity, while “better,” “as,” and so on indicate quality.

For instance:

1. She’s shorter than me.

2. She has a slightly taller body than me.

3. She is the same age with me.

Examples 1 and 2 are examples of particular comparison. The utilization of

similar things applied to analyze two things rrelated to quality is shown in both

examples. In the first example, the short word shows the comparison of the

qualities of the writer and her friend who is more short than her. In example 2,

taller also explains the comparison of the quality of the writer who is shorter than

her friend. While in example 3 using a general comparison. It describes use of

items that are comparative to compare two things that are either the same or

different. Thirdly, inxample, the word same explains that because they are in the

same class, the writer and her friend are classmates.

2) Substitution

In text, substitution is a method of creating cohesion in which the author

substitutes one thing for another. In order to avoid repetition, the authors use

substitution in their writing. Nominal, verbal, and clausal substitution are the three

types of substitution. In any case, tragically, the analyst couldn’t track down any

replacements in the understudy illustrative text in this study. The findings made by

Fadila (2018) are also the same as the finding in this study.

3) Ellipsis



Ellipsis is an approach to shaping union by supplanting highlights in

sentences with nothing. That implies the elements that ought to be changed should

be taken out. There are three types of ellipsis, according to Hasan and Halliday

(1976), which are nominal, clause, and verbal. The researcher's findings indicate

that the student's descriptive text lacks the appearance of the ellipsis. This finding

is consistent with those of Rahmawati (2015), Rahman (2016), and Nilopa (2016)

studies. It is normal to not find an ellipsis in a paragraph because, according to

Badrul (2015) and Hasan and Halliday (1976), ellipses are used more frequently

inverbal communication.

4) Conjunction

In text, conjunction is the features that form links between sentences.

Conjunction in cohesion form relationships between texts with the presence of

conjunctive features. Hasan and Halliday (1976) showed that conjunctive items

construct special meanings that mark the existence of other items in the text, not

just tools to reach previous or subsequent texts. There are 88 total occurrences of

conjunction found in this study. There are 69 instances of additive conjunctions, 10

instances of causal conjunctions, 6 instances of adverse conjunctions, and the

remaining 3 instances of temporal conjunctions. This result also supports the

findings of prior studies like Mawardi’s (2014), which provided 353 examples of

conjunctions were found in his research and encompassed all kinds of

conjunctions.

In students’ descriptive text, the additive conjunction is the conjunction most

frequently applied. This finding is supported by the findings of other researchers,

such as Rahmawati (2015), Abdurrahman, and Wachidah (2016), who found 306

examples of the additive conjunction as the most frequently used conjunction.

And, or, and so are examples of additive conjunctions. Contrary examples like but,



but, in contrast, and so on Since, since, thus, and so on are examples of causal

conjunctions. The last kind has fleeting attributes which are set apart by models

like first, second, third, then, from that point forward, next, at long last, the last,

and some more. For instance:

1. She is a good friend and smart.

2. I like her because she likes to make people laugh, but she also likes
to be rude to her classmates.

3. I like to be friends with Aldi because he is a nice person, polite, likes
to help friend.

4. During break time we often go to the canteen together to buy food
and drinks, after that we go back to class and eat together.

An example of an additive conjunction can be seen in the first example, the

word and explains that the writer's friend is not only a good friend, but also smart.

While in the second example, but shows an adversative conjunction that describes

the contrast between the writer's friends. Furthermore, in the third example,

because explains a causal relationship where the author likes to be friends with

Aldi because he is a kind, polite person, and likes to help friends. And the last

example describes an example of conjunctions of time, the word after that

describes the next step the writer and her friend took.

b. Lexical Cohesion

The connection of a sentence’s meaning to the elements of a selected lexicon

is known as lexical cohesion. According to Hasan and Halliday (1976), lexical

cohesion is the cohesive effect produced by selecting a lexicon. In addition, Hasan

and Halliday divided the aspects of lexical cohesion into emphasis and

collocation.



Utilizing lexical terms with the same meaning can be used in reiteration to

establish a connection between the content. According to Kuncahya (2015),

emphasis employs words to establish semantic connections and link sentences.

Similar to Hasan and Halliday's (1976) classification of emphasis, redundancy,

equivalent word, superordinate, and common word are the four types. There are 15

reiteration events in this inquiry. Overt repetitiveness is the as frequently as

conceivable used things with 13 occasions, well known word with 1 occasion. In

separate, there's no events for comparable word and superordinate. According to

Wachidah (2016), Mawardi (2014), and Rahman's research, redundancy is the most

frequently used feature in students' writing. For instance:

1. I have a new friend, her name is Syifa Aulia. She is now in the same
class with me and she is sitting in the front of me. Syifa Aulia
graduated from SMPN 6 Tanjung Jabung Barat.

In the example 1, it can be deduced that the author employments the word

Syifa Aulia within the following sentence. This kind of thing happens repeatedly.

In order to make it easier for readers to comprehend the idea that the author is

attempting to convey, the author rehashes the catchphrases.

In this examination, collocation appears so to speak 1 model inside

understudies' text, though inside the explore directed by Wachidah (2016), it

appears in more noteworthy number that 236 events of collocation. Collocation is

the improvement of union through the occasion of lexical things that come as a

match, yet in a couple of cases the words fabricate the coordinate has no

significance straightforwardly related with the subject. Collocation can only occur

if the lexical things show up within the same setting. For instance:

1. His characteristics are he is low-key and he is naughty.



The example above shows the utilize of word sets that construct cohesion.

Within the case, the words low-key and naughty show up within the same setting

related to the characteristics.

CHAPTER V

CONCLUSION

A. Conclusion

Based on the findings and discussions from the previous chapter, the

researcher draws conclusions:



The grammatical and lexical cohesion used by the students in their

descriptive text are including all type. In their writing, the students used all of

the grammatical and lexical cohesion to build the cohesion.

1. For grammatical cohesion items, they used reference 188 times

or 68,11% and conjunction 88 times or 31,88% but there are some

items which have no appearance within their descriptive text, those

are substitution and ellipsis. None of the students uses those items in

their writing.

2. For lexical cohesion items, they use all the items. They used

reiteration 15 times or 93,75% and collocation 1 time or 6,25%. Those

items have appearances within students’ descriptive text without

exception.

Finally, it can be concluded that the students acquire a good competence

in writing a cohesive text since they can use all the grammatical and lexical

cohesion within their descriptive text except substitution and ellipsis.

B. Suggestion

The researcher would like to give some suggestions which described as

follow:

1. The students have to select effective strategies or how to make the

students aware of important English subject especially for writing. The



students have to know how to write correctly in English. Cohesion is one

of important part for good writing.

2. For the other writers, based on the findings above, the researcher would

like to suggest that using cohesion in the writing text is important. It

makes the text can be understood by the readers. Further, the writers

should apply the cohesion at their writing texts.

3. The teachers have to give feedback for their students after finish teaching

English. Explain to the students that cohesion is one of important part in

writing. The researcher suggests the teachers to be able to teach and

make use knowledge about cohesion.
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APPENDICES

Appendix 1: Students’Writing Task















































Appendix 2: Documentation with the Headmaster of MAN 1Tanjung Jabung Barat



RESEARCH SCHEDULE

The writer arranges the schedule of research in order to make the

writer be effective and finish with the specified time. It divided into nine

times, those are:

Research Schedule

No Activity Marc
h

April May Jun
e

July August Septe
mber

Oct
obe
r

Nov
emb
er

Dece
mber

1 Proposal Seminar √

2 Proposal Revision √ √ √ √ √

3 Data Collection √

4 Data Analysis √ √

5 Thesis Exam √
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