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ABSTRACT
Name

: Sri Lestari

Study Program

: English Education

Title

: Teacher‟s Written Feedback on Students‟ Writing

The objectives of this research are to find out the types of teacher written
feedback on students' writing work in the twelfth grade of Senior High School 1
Kota Jambi and the way of the teacher gives written feedback on students' writing.
This research is a qualitative descriptive study in which the data is taken from
observations, analysis of students' writing that has given written feedback from
English teacher and interview. Methods of data collection are from observation,
documentation and interview. Techniques for analyzing data are data reduction,
data display, and conclusion. The results of this research the researcher showed
the teacher used direct written feedback and indirect written feedback. The way of
teacher giving written feedback, the teacher uses some codes such as: circle,
arrow, question mark, cross mark, underline, Curly brackets, and some comment.
Keywords: Types of Written Feedback, the Way of Giving Written Feedback.
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ABSTRAK

Nama

: Sri Lestari

Jurusan

: Tadris Bahasa Inggris

Judul

: Umpan Balik Tertulis pada Tulisan Siswa

Tujuan dari penelitian ini adalah untuk mengetahui jenis umpan balik
tertulis guru terhadap karya tulis siswa kelas III di SMA Negeri 1 Kota Jambi dan
cara guru memberikan umpan balik tertulis pada karya tulis siswa. Penelitian ini
merupakan penelitian deskriptif kualitatif dimana datanya diambil dari observasi,
analisis tulisan siswa yang diberikan umpan balik tertulis dari guru bahasa Inggris
dan wawancara. Metode pengumpulan data dengan observasi, dokumentasi dan
wawancara. Teknik analisis data adalah reduksi data, penyajian data, dan
penarikan kesimpulan. Hasil penelitian ini peneliti menunjukkan bahwa guru
menggunakan umpan balik tertulis langsung dan umpan balik tertulis tidak
langsung. Cara guru memberikan umpan balik tertulis, guru menggunakan
beberapa kode seperti: lingkaran, panah, tanda tanya, tanda silang, garis bawah,
tanda kurung kurawal, dan beberapa komentar.
Kata Kunci: Jenis Umpan Balik Tertulis, Cara Memberi Umpan Balik Tertulis.
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CHAPTER I
INTRODUCTION
A. Background of the Study
Writing is considered as a skill which functions to support the
development of oral language. Unlike speaking, writing works as an achieve that
can save the words and ideas permanently on paper, stone or in a computer file.
Related to this, Fromkin, Rodman, and Hyams (2003), have said that writing is a
skill that can permanently record what has been spoken. As a result, people can
read and reread written ideas as often as key like. Writing is also believed to be
the last form of communication that people have to learn comprehensively after
speaking. Spoken language, for a child, is acquired naturally as a result of being
exposed it, whereas the ability to write has to be consciously learned. It is indeed
what Hammil and Bartell (1975), have said that writing is the highest as well as
the last form of communication to be mastered in which people actually transfer
their thoughts, feeling, and ideas to paper (Irmalia, 2016, p. 498).
Depdiknas (In Hidayanti, 2013), the use of English language

in the

writing activity is a still problem for most Indonesian students, as well as man
other student who learn English as a foreign language. Students many find
difficulties in writing in a good in right from in English. In writing, many students
have difficulties in expressing idea. In teaching and learning English, it is
important for students to be able to write. Writing is one of four skills that must be
learned by the students when they are in primary and secondary school. in writing
activity, especially in primary school students should be able to make simple
sentences or paragraph correctly and grammatically but they still do some
mistakes when they write the sentences or paragraph as study work that is given
by the teachers. Mastan & Maroof (2014) suggested that writing is difficult skill
to learn by the students. So, the teacher gives feedback to students on their
writing, in order they will know their mistakes in writing.
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Teacher„s feedback is important to the students because it is one of the
learning process in teaching. Feedback is also needed by the students because it
can decrease students‟ error in writing and it can help them to make good
sentences or paragraph. Teachers‟ feedback can be given by oral or written
feedback depending to the teachers. According to Brookhart (2008) feedback is an
important gives information to teachers and students about how students are doing
relative to classroom learning goals (Rismawati, 2018, p. 2).
Teacher written feedback aims at providing a tool for students to reassess
and redraft their work. To ensure that all the teacher‟s hints are absorbed and
carried out by the students, we must persuade students to reflect on and to act on
the teacher we provide, even press them to do so if necessary because reach show
that most of the students do not really act on the feedback accept for making a
mental note of the grade, the correction and the comment. Therefore, it is urgent
to reinforce the students‟ consciousness of revising work. The students‟ redrafting
functions as a key to converting to teacher‟s instruction into to the students‟ own
achievement in writing. So, as soon as the teacher has offered the thoughtful
feedback on both the form and content of the students‟ compositions before the
next lesson, he ought to be responsible for the monitoring and checking the
students‟ subsequent for the assignments. If the students are reluctant to edit their
work, an added incentive is that no grade is recorded for the assignment until selfcorrection has been attempted (Wen, 2013, p. 430).
According to Byme (1990: 3), there are some of the difficulties related to
writing. Firstly, there is psychological difficulty in which students as writers have
to decide in idea and express this. Secondly, there is linguistic difficulty in the
language used in the written language is different from that use I speech. It means
that there are grammatical rules that should be considered. Thirdly, there is
cognitive difficulty in which students have to organize their idea on text in signal
words to make the sequence of paragraph well arranged. In writing, students have
to consider about grammar, spelling and punctuation. Ability in considering them
is important elements when they are about to write. However, they miss some
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grammatical rules their writing, such as they do not consider the tenses used in
describing in past events; they miss spelling in making sentences, and they forget
to use capital letters in beginning of sentence and full stop at the end of sentences.
The following of two previous studies are used by researcher as supporting
references for research related to teacher written feedback in student writing; the
first from Wen (2013) on her research Teacher Written Feedback on L2 Students
Writings, concerned with the major types of feedback and the characteristics of
the feedback. The result of her research was the major types of feedback in a
writing process approach that were: peer feedback, conference and comment. And
second from Erkkila (2013) with the title Teacher Written Feedback: Teachers’
Perceptions of Given Feedback, focused on how teachers preferred carrying out
the feedback and what kinds of responses they actually gave. The result of her
study was that the teacher gave oral feedback to their students. From the results of
previous studies above, researchers interest to analyze the kinds of teacher
feedback to students and how the teacher applies feedback in student writing in
detail.
In writing activities students produce writing through several writing
processes as class activities that combine the four basic writing steps. Namely
planning, compilation (writing), revision (redrafting), and editing. This means that
in the writing process there must be a revision stage. In this stage, students need
feedback from a teacher to improve their writing. Teacher feedback directly
provided on the student writing will greatly help students to correct their mistakes.
Feedback can improve students' writing skills in the way teacher written feedback
continuously is given the result when students learn teacher feedback and reduce
to make mistakes in order making them understand how to write correctly
according to process of writing learning. This teacher's feedback will be the
reason for their improvement in writing skills.
Based on my preliminary observations, in twelfth grade students of Senior
High School 1 Kota Jambi students' writing ability is that they do not master
vocabulary and lack understanding of grammar well so that students have not
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achieved the goal in writing ability material. The English teacher teaching the
class provided written feedback. In class students receive written feedback or
students called as teacher comments. Some of students sometimes do not
understand the meaning of teacher corrections; often they misunderstand what the
teacher meant or what they should do about the mistakes in their writing. Students
are often unable to respond to the meaning of the teacher's comments in their
writing. This can be a serious problem when student misunderstandings can have
a major impact on their later writing. interestingly this teacher who teaches in
twelfth grade students of senior high school 1 Kota Jambi provides corrections to
students' error and provides some code and comments on errors in student writing
so that they understand where the errors are and correct them later according to
the corrections from the teacher. This has a very positive impact on the
development of students' writing.
Referring to all the explanation above, the researcher is interested to know
about the teacher‟s written feedback on writing mistakes that the teacher do in the
writing class. The researcher will conduct at Senior High School 1 Kota Jambi. As
outline the teacher is “Teacher’s Written Feedback on Students’ Writing at
The Twelfth Grade of Student of Senior High School 1 Kota Jambi”

B. Limited of the Research
The researcher limits the problem that since the theory clarifies the written
feedback. So in this research, the researcher focuses to the types of the feedback
are used by the teacher, and how the way the teacher gives the feedback.

C. Formulation of the Research
Based on the limitation of the problem, the researcher would like to know:
1. What are the written feedbacks used by the teacher in writing class at the
twelfth grade students of Senior High School 1 Kota Jambi?
2. How does the teacher give the written feedback on students‟ writing at the
twelfth grade students of Senior High School 1 Kota Jambi?

5

D. Purpose of the Research
The purpose of this research is to know:
1. Types of feedback are used by teacher in the writing class at the twelfth
grade students of Senior High School 1 Kota Jambi.
2. The ways of the teacher gives the written feedback on students‟ writing at
the twelfth grade students of Senior High School 1 Kota Jambi.

E. Significance of the Research
This research has some significance both theoretical and practical.
Theoretically, the finding of this research can add knowledge in the study of
feedback and mistake on writing. In addition, the result hopefully inspiring to
conduct further researches about teacher‟s written feedback or other topics related
to feedback to enrich the existing study.
Practically, this research gives some benefits for learners, teachers, and
teacher of English. For teachers, hopefully, after knowing of this research, the
research will be improving their techniques in giving feedback. For learners,
hopefully, after knowing about this research, the learners who learn English will
understand of the mistake that often occurs in their writing and they will learn
about them and they will improve their writing ability having a feedback.

CHAPTER II
REVIEW OF RELATED LITERATURE
In this chapter, the researcher elaborates about the theories that related to
the research title, such as: feedback, writing, the relationship between teacher‟s
written feedback and students‟ writing and previous studies.

A. FEEDBACK

1. The Definition of Feedback
Kepner (1991: 141), defines feedback in general as any procedures used to
inform a learner whether in instructional response is the right or wrong.There are
many definition of feedback. Kauchack and Eggan (1998 : 85) define that
feedback is many information about current behavior that can be used to improve
the future performance of the students. From those two definitions, it can be
concluded that feedback is beneficial to be provided for students to improve their
performance from what they have learnt. A quoted by Berowet (2001: 17) Gagne
(1961), present that feedback is the closing of a „loop‟ in the learning process with
serves to fix the learning result and make it permanently available .It means that
as students‟ already accomplish their learning, they need correction, criticism, or
even appreciation from other sources to assess their learning result. More the
point. Hyland K and Hyland F (2006: 83) states that feedback is the process of
responding students work which has long been regarded as core for the
development of second and foreign language skill, both for its potential for
learning and for students motivation. Feedback is part of the overall dialogue or
interaction between teacher and learner, not one-way communication. Feedback is
an essential part of education. It helps learners to maximize their potential at
different stages of learning, raise their awareness of strengths and areas for
improvement, and identify actions to be taken to improve performance. Penny Ur
(1996) in Shivanji‟s study defines feedback as information that is given to the
learner about his or her performance of a learning task, usually with the objective
6

of improving this performance. Thus feedback is provided to ask for further
information, to give directions, suggestion, or request for revision. To give student
new information that will help them revises and to give positive comment about
what the students have done. Ferris (1997) also states that feedback comes in
various linguistic forms, maybe in question, statements, imperatives, or
exclamations and comments can be softened through the use of variety of hedging
defines.

2. Types of Feedback
There are three types of feedback in writing; peer feedback, conferences
and written comment (Keh, 1990). Peer feedback is a technique where the
students read each other‟s paper and provide some feedbacks to the writer
(Bartels, 2003). The second type, conference, is the feedback using interaction
between teacher and students by adding oral comments. The last type, the written
comment, is the feedback that provided by the teacher to communicate the error or
mistake to the students. According to Hyland and Hyland (2001), there are three
broad types of written feedback: praise, criticism, and suggestion. The written
feedback is defined as comments, questions or error correction on students‟
writing (Mack, 2009). Elashri (2013) provided two forms of feedback in writing:
direct and indirect feedback. Direct feedback means the teacher gives the correct
form to students toward their errors and mistakes. Another form is indirect
feedback where the teacher does not provide them the correct form (Yuhardi &
Kustati, 2014). The indirect written feedback is divided into two types; coded and
un-coded indirect feedback.
1. Direct feedback
Direct teacher feedback simply means that the teacher provides the
students with the correct form of their errors or mistakes whether this feedback is
provided orally or written. It shows them what is wrong and how it should be
written, but it is clear that it leaves no work for them to do and chance for them to
think what the errors and the mistakes are. Ko and Hirvela, 2010) argue that direct

teacher feedback is the least effective method of providing feedback on student
errors and mistakes.
2. Indirect feedback
In this type, there are two types of feedback coded indirect feedback and
un-coded indirect feedback.
a. Code feedback
The coded feedback is less explicit compared to the pervious type of
feedback. The code will function to mark the location of the error and elicit
the error to the learners, yet the correct answer of the error will not be
provided. The other way to do it is by giving the clue to the learners in order
to help them correcting their error. Therefore, the learners will have to correct
it by their self. Brown (2012) defined it as the combination of the direct and
indirect feedback. However, he also added that the codes/clue should be
manageable to not lead the learners to confusion.
b. Un-code feedback
In this type of feedback, the teachers will only mark the location of the
error without any elicitation. The marking is usually done by high lighting the
error (Sheen, 2007). Then, the learners are expected to be able to analyze the
error that they made since no clue will be provided.
Harmer (2007) pointed out two ways of giving written feedback in writing
class; responding and correcting. Responding means the feedback is given by
providing comments. While correcting means the correction is done by marking
the error part in writing without providing any comments. According to Brown
(2000 : 145-151), the way the teacher gives feedback on writing depend on the
kind of writing task the students have undertaken, and the effect the teacher
wishes to create. When the students do workbook exercise based on controlled
testing activities, the teacher will mark their efforts right or wrong, possibly
penciling in communicative writing, and teacher will approach the task with
circumspection and clearly demonstrate our interest in the content of the students‟
work.

1) Responding
When we respond, we say how the text appears to us and how successful
we think it has been (we give a medal, in other words) before suggesting how it
could be improved. Such responses are vital at various stages of the writing
process cycle. The comments we offer students need to appear helpful and not
censorious. Some time they will be in the margin of the students‟ work or, on a
computer, they can be written as viewable comments either by using an editing
program or by writing in comments in a different color. If we want to offer more
extensive comments, we may need a separate piece of paper or separate computer
document.
2) Correction
Many teacher use correction codes to indicate that students have made
mistakes in their written work. These codes can be written into the body of the
text itself or in the margin. This makes correction much neater and less
threatening than random marks and comments. Different teachers use different
symbols, but figure 5 shows some of the more common ones (Harmer, 2000, p.
149).
Table 1. Correction symbol
Symbol
S
WO
G

Meaning

Example error

A spelling error

The answer is obvious

A mistake in word error

I like very much it.

A grammar mistake

I am going to buy some
furnitures.

T

Wrong verb tense

C

Concord

mistake

I have seen him yesterday
(e.g.

the People is angry

subject and verb agreement)
ʎ
WW

Something has been left out

He toldʎ that he was sorry

Wrong word

I am interested on jazz strong
enough

{}

Something is not necessary.

He was not {too} strong

enough
?M

The meaning is unclear.

That

is

a

very

excited

photograph
P

A punctuation mistake

Do you like london.

F/I

Too formal or informal.

Hi Mr Franklin, Thank you for
your letter….

In order for students to benefit from the use of symbols such as these, they
need to be trained in their use. We can also correct by putting ticks against good
points (or another appropriate symbol, such as, rot example, a circle if the lessons
are taking place in Japan) and underlining problem. We can write summarizing
comments at the end of a student‟s work saying what was appropriate and what
needs correcting.
3) Training students
If students are to benefit from our feedback on their writing, they need to
know what we mean and what to do about it. This involves training them to
understand the process. We might start by writing incorrect sentences on the
board, such as *I don’t enjoy to watch TV. Students come up to the board and
underline the mistake in the sentence (I don’t enjoy to watch TV). Activities like
this get them used both to the idea of error-spotting and also to the convention of
underlining. Later we can give them several sentences, some of which are correct
and some of which are not. They have to decide which is which.
4) Involving
We can also encourage students to self-monitor by getting them to write a
checklist of thing to lookout when they evaluate their own work during the
drafting process (Hermer 2004 in Harmer 2007, p. 151). The more we encourage
them to be involved in giving feedback to each other, or the evaluate their own
work successfully, the better they will be able to develop as successful writers
(Harmer, 2000, p. 150)
5) Finishing the feedback process

Written feedback is designed not just to give an assessment of the
students‟ work, but also to help and teach. We give feedback because we want to
affect our students „language use in future as well as comment upon its use in the
past. When we respond to first and second written draft of a written assignment,
therefore, we except a new version to be produced which will show how the
student have responded to our comments. In this way feedback is part of learning
process, and we will not have wasted our time. Our reason for using codes and
symbol is the same: if the student can identify the mistakes, they have made, the
are then in a position to correct them. The feedback process in only really finished
once, they have made these changes. And if the students consult grammars book
or dictionaries as a way of resolving some of the mistake we have signaled for
them, the feedback we have given has had a positive outcome.

If,

one

of

contrary, when we return corrected work, the student put it straight into a file or
lose it, then the time we spent responding or correcting has been completely
wasted (Harmer, 2000, p. 151)
6) Burning the midnight oil
Why burns the midnight oil?‟ asks Icy Lee (2005) in an article which
discusses the stress of written feedback for students and teachers. For students, the
sight of their work covered In correction can cause great anxiety. For teachers,
making and correcting take up an enormous amount of time (Lee found that the
200 Hong Kong teachers she interviewed an spent an average of 20-30 hours a
week marking). Both teachers and students deserve a break from this drudgery
(Hermer 2007.p. 151).

3. The Form of Feedback
Hyland (2002: 230) states that feedback is widely regarded as central to
writing development. It is the response given to student‟ working. It can refer to
either oral or written types provide by peers or teachers. It is supported by Cohen
(1909: 109) in the book Language Learning: Insight for Learner, Teacher and
Researcher. He proposes two forms of feedback. Those are:
a. Oral Feedback

Oral feedback, also known as oral conference, refers to personal
consultation between teacher and student during the evaluation of
composition. The major problem in conducting this feedback is that the
teacher needs to have sufficient time.
b. Written feedback
In written feedback, comments, correction and/or marks are given to
students‟ written work draft. The marks may be on words or quick symbols
such as underling, circles, and other signs.
This form fits well with older students (late elementary through high
school). Written information of students‟ efforts are most helpful when they are
personalized or stereotyped and when they provide the specific comments on
students‟ errors or faulty strategies but balanced this criticism with suggestion
about how to improve as well as with the comments of the positive aspect of the
work. In line with this, Wool folk (1987: 539) proposes that feedback can be
conveyed in oral and written form. Oral feedback fits well in younger students
since it can help the students to pinpoint and correct the misconception
immediately, whereas written feedback is effective for older students. Therefore,
as stated in the delimitation of problem, the researcher focuses on written
feedback because the research population is junior high school students.

4. Sources of Feedback
Lewis (2002: 15-23) writes that there are three sources of feedback,
namely, teacher feedback, peer feedback and self-evaluation; which is equivalent
with self-directed feedback.
1) Teacher feedback
Teachers have been the main source of feedback both an oral or written
language in many classes; teachers are the main source for the students to obtain
feedback. Indeed, teachers are very helpful when students are facing some
difficulties as they are writing a composition. Teachers help them by giving an
outline on how to write well and check the content and then write the mistake b in
their work.

After receiving feedback, the students could directly recheck and correct
what mistake they have made based on the teachers ”written feedback”.
Commonly, teachers correct one by one students” work then, they discuss face to
face with each other. It is called as conferencing feedback. In addition, they might
use another variation to give feedback to their students. Collective feedback is
when the teacher giving feedback by commenting orally one by one and then
summarizing feedback on the board.
2) Peer feedback
Roll Inson (2005:25) states that “peer feedback”, with its potentially high
level of response and interaction communication between reader and writer can
encourage a collaborative dialogue in which two-way feedback is established, and
meaning is negotiated between the two parties”. Based on that statement, there is a
relationship between peer feedback and cooperative learning. By working
cooperatively, the students will not only see their work from their perspective but
also sees from another perspective though their peer.
Further, Liu and Hansen (2005: 31) define peer feedback as the use of
learner or peers as sources of information and interaction for one another in such a
way that the learner themselves take roles or responsibilities which are normally
taken by teachers or trained tutors in commenting or criticizing their own writing
or drafts in writing process. It means that the students can become peers and also
give feedback for their friends” work which normally it is done by their teacher.
3) Self- evaluation (self-directed feedback)
In self-evaluation, the students can correct and evaluate their own works. It
may increase students” independence as they are supposed to find their own
mistakes. By finding their own mistakes, giving the students chance to analyze
their own work and practice self-feedback may encourage them to be selfsufficient and independent students. The students are expected to remember what
mistakes that they have done so that they will not do the same mistakes that later
on. Moreover, self-evaluation saves time in a large class.

On the other hand, it has difficult to seek mistakes in writing without being
helped by other people. Someone who has finished the writing will claim that
there are no mistakes in it since she/he has his/her subjective point of view. By
contrast, objective point views of other people are needed in writing. They can
provide some information that cannot possibly by found by the author himself in
his writing.

5. Teacher Written Feedback
Teacher written feedback is defined in the literature as any comments,
questions, or error corrections that are written on student‟s assignments (Mark,
2009). It can take a variety of forms: questions, error corrections, praise,
suggestions, criticism, and so on. According to previous research in ESL, the
teacher feedback is considered as a useful tool that can be used to promote
students‟ revision and to foster the learning-to-write process (e.g., Hattie &
Timperley, 2007; Hyland, 2003; Hyland & Hyland, 2006; Paulus, 1999; summers,
1982). Because of the importance of the teacher feedback in the step to step
learning-to-write process, Harmer (2000, p. 261) highlights the role of the teacher
as “feedback provider” and consider it as a valuable aspect, central to the process
approach to teaching writing. Silver and Lee (2007) view the teacher feedback as
a crucial variable in the process approach as it helps to pinpoint students‟
strengths and weaknesses, and helps them to be better motivated during the
writing process. Alluding to the importance of the teacher written feedback,
Peterson (2010) points out that it informs the student writer on the reader‟s
reactions. Teachers, therefore, provide feedback on student writing to support
students‟ writing development and to nurture their confidence as writers. The
teacher‟s comments on the students‟ drafts inform students about the quality of
their writing and it is effect on the audience. Unfortunately, in some EFL teaching
contexts, especially when teachers are confronted with the constraints of large
classes, providing ongoing feedback to students in writing classes becomes a
burden, and they resort to a product-oriented approach to teaching writing and to
responding to students‟ written production (Agbayahoun, 2016, p. 1896).

Brookhart (2008: 2) says that good feedback gives students information
they need so they can understand where they are in their learning and what to do
next the cognitive factor. Once they feel they understand what to do they why,
most students develop a feeling that they have control over their own learning-the
motivational factor. Consequently, good feedback contains information that
students can use, which means that the student has to be able to hear and
understand.
Teacher written feedback is used to help the students to know their
mistakes, so the students can revise their writing. Additionally, Chandler in
Erkkila (2013: 9) states that after examining the effect of students‟ revision of
their own writings based on teacher given feedback and it was found out that over
a period of ten weeks the accuracy of writing improved significantly more with
those students who were required to correct their own errors than with those who
were not. Thus, feedback can help students to get better writing. It is because the
students know their mistake and learn to do better in their writing.
Because of teacher written feedback can motivate students to make good
writing and automatically check students‟ writing without pointing the students in
front of the class. Generally, students will be shy if he teacher checks their
mistakes orally in the class. Thus, by using teacher written feedback, the students
will know about their mistakes. The teacher gives comment on students‟ writing
text without being known by other students. It is supported by Razali and Jupri
(2016: 64) who said, “ other than helping in students‟ revision, teacher written
feedback can also help students to be better motivated in writing (Sari, 2017, p.
14).

6. The Purpose of Feedback
According to Lewis (2002)feedback is like the way of telling the students
about the progress they are making and also facilitating them in the area of
improvement. Further, Lewis has listed some of the research based purpose that
has been suggested for giving feedback in the language class. Some of the

purposes are motivational and some have to do with providing students with
information. Here are the details.
a) Feedback provides information for teachers and students
Feedback is a way for teachers to describe their learners‟ language. It gives
teacher information about individuals and collective class progress and, indirectly,
is a form of evaluation on their own teaching. While for learners, feedback is
ongoing form of assessment which is more focused than marks or grades. By
highlighting strengths and weakness, the comments provide information about
individual progress, unlike marks or grades, which tend to compare one student
with another. The comments can also give direction about language, by stating a
rule or giving an example. One way to focus on comments is to consider question
about their language use.
b) Feedback provides students with advice about learning
Teachers can provide students with more than simply description of their
language use. Comments can also be made on the students‟ learning process.
c) Feedback provides students with language input
The teachers‟ written feedback provides students with meaningful and
individual learning input. The teacher‟s words, both in their form and purpose,
illustrate how language is used in one to one communication. That is why it is
important to extend students‟ language by writing comments in language at a level
slightly higher than the students‟ own current language use. In this way student
can learn new vocabulary and structures in context.
d) Feedback is a Form of Motivation
Feedback can be more motivating than marks or grades. It can encourage
students to study and to use language to the best of their ability by taking onto
account whatever the teacher knows about the learners‟ attitudes. Both
hardworking and under working students need encouragement but it needs to be
given in different ways. During a course, as teachers find out more about their
students, the encouragement can take personal circumstances into account.
e) Feedback can lead students to autonomy

One long term purpose of feedback is to lead students to the point where
they can find their own mistakes. For example, one teacher sat with a student
reading his work, stopping each time there was some minor error of form (a
singular for a plural and so on). In each case the student could find the mistake
himself. He realized that all he needed to do was to take a few minutes at the end
to proofread his own work. Another way of describing what the teacher did is to
compare it with scaffolding. While building is going up, it needs scaffolding, but
once it is finished the scaffolding can be taken away.
Using feedback in a classroom can be as a simple as writing a few notes on
student‟s essay, English homework, quiz etc. Correcting a paper and writing or
telling a student how to find the right answer allows the student to understand the
concept better and know why they got it wrong and how they can correct it.
Feedback is an important factor in today‟s classroom, and should be implementing
in every classroom (Norlin, 2014, p. 12).

B. WRITING
1. Definition of writing
Writing is a complex text that needs a coordinated implementation of large
set off mental activities. Writers have to clearly delimitate the nature, the goal and
the communicative function of the text. They also have to establish a precise
representation about reader‟s characteristics and expectations, in order to
participate systematically what must, or can be written. Writers have equally to
control the text topic so as to generate or to specify the most relevant ideas that
will progressively constitute the text content. In addition, they must sometimes
clarify the message, reorganize modify and articulate ideas, while controlling the
whole text coherence ( Alamargot & Chanquoy, 2012, p. 1)
According to Rivers, (In Sari, 2017)writing is conveying information or
expression of original ideas in a consecutive way in the new language. Brown
(2000), also claimed that writing is a thinking process. Furthermore, he states that
writing can be planned and given with an unlimited number of revisions before its

release. Consequently writing represents what we think. It is because the writing
process reflects things, which stay in the mind.
Writing is as a productive skill along with speaking (harmer, 2007: 265).
When students deal with language production, it means they should use their
knowledge to produce the language to achieve a communicative purpose either in
the form of spoken or written language.
According to a psycholinguist, Eric Lenneberg, (as citied in Brown,
2001:334), he says that different from speaking in which people learn language
through a natural process or human behavior as learning to „walk‟, writing is a
learned behavior as learning to „swim‟, people need someone to teach them. It
means that people learn to write if they are members of the literate society and
usually if someone teaches them.
Among the four language skill, “writing is the most difficult skill for
second or foreign learners to master” (Richards & Renandya, 2002), It is because
writing is considered as a complex process of putting ideas down on paper to
transform thoughts into words (Brown, 2001: 336). Since the idea or though is an
abstract thing which comes from our mind, it is not easy to transform it into
understandable or readable form.The similar definition also stated by Rohman (as
cited in Donald &McDonald, 2002: 7), He points out that writing is useful
described as a process of putting thoughts into words and words into paper.
Writing can be seen as two different views. They are the product of that
writing and the process of writing (Harmer, 2001 & 2007 and Brown, 2001).
When writing is seen as the produce, the attention is placed on the essay or what
the product should „look‟ like (Brown, 2001: 335). It means that the writing
should (a) meet certain standard of prescribed English rhetorical style, (b) reflect
accurate grammar, and (c) be organized in conformity with what the audience
would be conventional. In other words, the value of the end product is the main
thing to be focused on rather than the process of writing itself (Harmer, 2007, p.
325).

To create a good writing, there are several aspects for the writer to pay a
close attention to. An effective composition should meet the qualities in some
terms proposed by Jacobs at all below:
1. Content:
The substance of writing, the experience of the main idea, ic., groups of
related statements that a writer presents as unit in developing a subject. Content
paragraph do the work of conveying ideas rather than fulfilling special function of
transition, restatement, and emphasis.
2. Organization:
It is scarcely more than an attempt to place together all condition of fact
and jumble ideas. Even in early drafts it may still be searching for order, trying to
make our pattern in its materials and working to being particulars of its subject in
line with what is still only a half-formed action of purpose.
3. Vocabulary:
The selection of words that is suitable with the content. It begins with the
assumption that the writer wants to express the ideas as clearly and directly as
he/she can. As a general rule, clarity should be his/her prime objective. Choosing
words that express his/her meaning is precise.
4. Language use:
The use of correct grammatical form and synthetic pattern of separating,
combining, and grouping ideas in words, phrases, clauses, and sentences to bring
out logical relationship in paragraph writing.
5. Mechanic:
The use of graphic conventional of the language, i.e., the steps of
arranging letters, words paragraph by using knowledge of structure and some
other related to one another (Thohid, 2014, p. 9).
We must scrutinize the different genre of written language (so that context
and purpose are clear), types of writing (so that sages of the development of
writing ability are accounted for) (Brown, 2013, p. 216).

2. Genres of written language

Brown (2013) state that we should be aware of the surprising multiplicity
of options of written genres that second language learners need to acquire.
a. Academic writing: papers and general subject report essay, compositions,
academically focused journals
b. Job- related writing: Massage(e. g., phone messages), Letter/ emails
memos (e.g., interoffice), Reports (e.g., job evaluations, project reports),
Schedules, labels, signs, Advertisements, announcements
c. Personal writing; letters, emails, greeting cards, invitations massages,
notes, calendar entries, shopping lists, reminders, financial documents
(e.g.,checks, tax forms, learn applications), form, questionnaires, medical
reports, immigration documents, diaries, personal journal, fictions (e.g.,
short stories, poetry).
There are several other explanations related to the genres of written
language, that in our highly literate society, there are literally hundreds of
different types of written texts, a much larger variety than found in spoken texts.
Each of the types listed below represents, or is an example of a genre of written
language:
1. Nonfictions: reports, editorials, essays, articles, reference (dictionaries,
etc.)
2. Fiction: novels, short stories, jokes, drama, poetry
3. Letters: personal, business
4. Greeting cards
5. Diaries, journals
6. Memos
7. Messages
8. Announcements
9. Newspaper
10. Academic writing: short-answer test responses, reports, papers, theses,
books
11. Forms, applications

12. Questionnaires
13. Directions
14. Labels
15. Signs
16. Recipes
17. Bills (and other financial statements)
When we encounter one of the above, we usually know what our purpose
is in reading it, and therefore we know what to select and what not to select for
short and long term memory– in other words, we bring various schemata to bear
on the message that we have chosen to retain. What would happen if we did not
know some of these differences? That is what our students may encounter when
they read English, so part of our job as a teacher is to enlighten your students on
features of these genres and to help them to develop strategies for extracting
meaning from each (Oshin, 2013).

3. Types of Writing Performance
According to Brown (2003), there are four categories of written there.
Each categories resemble the categories defined for the other three skills, but these
categories, as always, reflect the uniqueness of the skill area.
1) Imitative.
To produce written language, the learners must attain skill in the
fundamental, basic tasks of writing letters, words, punctuation, and very brief
sentences. This category includes the ability to spell correctly and to perceive
phoneme-grapheme correspondences in the English spell system. It is a level at
which learners are trying to master the mechanics of writing. At this stage, form is
the primary is not exclusive focus, while context and meaning are of secondary
concern.
At the beginning level of learning to write, students will write the simple
thing, such as: English letters, words, or writing sentences if it enables to do this
thing. Some steps are needed to notice bearing on this kind. They are:
a. Teacher reads a short paragraph once or twice at normal speed.

b. Teacher reads the paragraph in short phrase units of three or four words
each and each unit is followed by a pause.
c. During the pause, students write exactly what they hear.
d. Teacher then reads the whole paragraph once more at normal speed so
students can check their writing.
e. Scoring of students‟ written work can utilize a number of rubrics for
assigning points. The evaluation can pay attention on spelling, punctuation
and grammatical (Ramadani, 2013, p. 15).

2) Intensive
This writing level is higher than imitative writing. The process of intensive
writing can be carried out into two ways, that is, controlled writing and guided
writing. Controlled writing is conducted to know to what extent the students‟
competence comprehend about field or topic or theme that is given by their
teacher. Some activities of controlled writing in the writing instruction are
presented below:
a. Writing sentence or dialogue form which is read by teacher.
b. Altering a given structure on paragraph that given by teacher, e.g. students
may be asked to alter or change all present tenses into past tenses.
c. Answering sequences of reading questions into written form.
While guided writing is carried out by giving guidance towards students,
they can produce writing. In the guided writing, students are given freedom to
write with their own words.
Instruction of guided writing can be realized in the activities below:
a. Teacher plays a videotape and students will be asked to retell by
answering serious questions supplied by teacher.
b. Summarizing reading (texts) that have been read.
c. Writing a letter, message, invitation or advertisement where teacher will
give guidance: Write a paragraph based on the sequences of pictures.
d. Continuing a story where the story is not complete on the last parte.

e. Writing the simple dialogue by using functional structures and expression.
f. Completing a simple dialogue which the dialogue has blank part (two lines
or more) that supplied intentionally by teacher.
g. Making a narrative paragraph from a dialogue.
h. Making a dialogue from narrative paragraph.
i.

Writing a gap dialogue or one side dialogue (Ramadani, 2013, p. 15).

3) Responsive.
Here assessment tasks require learners to performs at a limited discourse
level, connecting sentences into a paragraph and creating a logically connected
sequence of two three paragraphs. Task respond to pedagogical directive, lists of
criteria, outlines, and other guidelines. Genre of writing include brief narratives
and descriptions, short report, lab report, summaries, brief respond to reading, and
interpretations of charts or graphs. Under specified on editions, the writers begins
to exercise some freedom of choice among alternative form of expression of ideas.
The writer has mastered the fundamentals of sentence-level grammar and is more
focused on the discourse conventions that will achieve the objectives of written
text. Assessment tasks require learners to perform at a limited discourse level.
They are asked to connect sentences into a paragraph and create a logically
connected sequence of two or three paragraphs. Form-focused attention is mostly
at the discourse level and its emphasis is on context and meaning(Abbasian &
Bafandeh, 2014, p. 882)
4) Extensive.
Extensive writing implied successes full management of all the process
and strategies of writing for all purposes, up to the length of an essay, a term
paper, a major research project report, or even a thesis. Writers focus on achieving
a purpose, organizing and developing ideas logically, using details to support or
illustrate ideas, demonstrating syntactic and lexical variety, in many cases,
engaging in the process of multiple drafts to achieve a final product. Focus on
grammatical form is limited to occasional editing or proofreading of a draft.

The basic requirements for writing intensive courses can vary by
university, the conditions for a writing intensive course in the university studied
here are as follows:(1) writing must be related the students‟ major; (2) explicit
instruction in writing must be provided by the instructors; (3) feedback for
improvement of writing must be provided on major writing assignments; (4) a
large portion of the course grade must be based on writing quality (approximately
one course hour, which would be 33% for a three-credit course); and (5) a major
writing assignment of at least 2000 words must be produced by the students.
Additionally, the writing-intensive education courses at the participating
university have two sources of feedback and assistance in the form of the
Calibrated Peer Review (CPR) system and Undergraduate Peer Mentors
(UPM)(Hodges, 2015, p. 11)

4. The Process of Writing
There are five-step process writing approach described by Donal Graves in
Johnson (2008, p. 179) is presented here. Those are:
a. Pre wiring
The goal here is to generate ideas listening, brainstorming, outlining, silent
thinking, conversation with neighbor, or power writing (described below) are all
was to generate ideas.
b. Drafting
Drafting is the writer‟s first attempt to capture ideas on paper. Quantity
here is valued over quality. If don‟t correctly, the draft is a rambling, disconnected
accumulation of ideas. Most of the writing activities in the classroom involve just
these first two steps. Only draft that student feels are interesting or of value should
be taken to the next step.
c. Revising
Hedge, (2005), Revising is part of the writing process which entails
assessing what has already been written and is an important source of learning
(Alves, 2008, p. 11).

This is the heart of the writing process. Here apiece is revised and
reshaped many times. The draft stage is like throwing a large blob of clay on the
potter‟s wheel. Revising is where you shape the blob, adding parts, taking parts a
ways, adding parts, and continually molding and changing. Here you look for
flow and structure. You reread paragraph and move things around.
Editing
This is the stage where grammar, spelling, and punctuation errors are
corrected. A word of caution; The quickest way to ruin a good writing project or
damage a writer as to insist that step 4 be included in step 1, 2, 3. If writers are
editing or working about mechanics at the prewriting, drafting, and revising
stages, the flow of ideas and the quality of writing suffers. Precious brain space
that is devoted to generating and connecting ideas will instead be utilized
worrying about writing mechanics.
d. Publishing and sharing
This is where students‟ writing shared with an audience. Writing becomes
real and alive at thing point. Publishing can involve putting together class books,
collections of writing, school or class newspapers, school or class magazines, or
displaying short samples of writing in hall or out in the community.

5. Designing Assessment Task of Writing
Brown (2000, p. 356), states that the evaluation of writing, especially in a
process-oriented classroom, in a thorny issue. If you are a guide and facilitators of
students‟ performance in the ongoing process of developing a piece of written
work, how can you a judge? What do you judge? The answer to the first questionhow can you be a judge and a guide at the same time-is one of the primary
dilemmas of all teachers. Jogging thi8s dual role requires wisdom and simplicity.
The key to being a judge is fairness and explicitness in what you take into account
in your evaluation.
a. Imitative writing
According to Brown (2003, p. 221-225), many beginning level English
learners, from young children to older adults, need basic training in and

assessment of imitative writing the rudiments of forming letters, words, and
simple sentences. We examine the level of writing first.
1) Task in (hand) writing letters, words, and punctuation
A limited variety of types of task are commonly used to assess a person‟s
ability to produce written letters and symbols. A few of the more common
types are described here:
a) Copying. There is nothing innovative or modern about directing a tasktaker to copy letters or words.
b) Listening close selection tasks. These tasks combine dictation with a
written script that has relatively frequent deletion ratio (every fourth or
fifth word perhaps. The test sheet provides a list of missing words from
which the test-taker must select. The purpose at this stage is not to test
spelling but to give practice in writing.
c) Picture-cued tasks. Familiar pictures are displayed, and test-taker are told
write the word that the picture represents.
d) Form completion tasks a variation on pictures in the use of simple form
(registration, application, etc.) that asks for name, address, phone number,
and other data.
e) Converting numbers and abbreviation in words. Some tests have a section
which numbers are written for example, hours of the day, dates, or
schedules and test-taker are directed to write out the numbers. This task
can serve as a reasonable reliable method to stimulate hand writing
English.
2) Spelling tasks and detecting phoneme grapheme correspondences
A number of tasks types are in popular use to assess the ability to spell
word correctly and to process phoneme-grapheme correspondences.
a) Spelling tasks. In a traditional, old-fashioned spelling test, the teacher
dictates a simple list of word, one word at a time, followed by the word
in a sentence repeat again, with a pause for test-taker to write the word.

b) Picture- cued tasks. Pictures are displayed with the objective of
focusing on familiar words whose spelling may be unpredictable.
Items are chosen according to the objectives of the assessment, but this
format is an opportunity to present some challenging words and word
pairs; boot/book, read/reed, bit/bite, etc.
c) Multiple choice techniques. Presenting word and phrases in the form
of a multiple-choice tasks riska crossing over into the domain of
assessing reading, but if the items have a follow-up writing
component, they can serve a formative reinforcement of spelling
conventions.
d) Matching phonetic symbols. If students have become familiar with the
phonetic alphabet, they could be shown phonetic symbols, and asked
to write the correctly spelled word alphabetically.

b. Intensive writing
Brown (2003) states that a good deal of writing at this level is display
writing as opposed to real writing students produce language to display their
competence in grammar, vocabulary, or sentence formation, and not necessarily to
convey meaning for an authentic purpose. The traditional grammar/vocabulary
task has plenty of display writing in it, since the response mode demonstrates only
the test-takers‟ ability to combine or use words correctly. No new information is
passed on form one person to the other.
While these kinds of tasks designed to be controlled, even at this very
simply level, a few different correct responses can be made for each item in the
sequence. If your criteria in this task are both lexical and grammatical choice.
Then you need to design rating care to account for variations between completely
right and completely wrong in both categories
Scoring scale for controlled writing
1 Grammatically and lexically correct
1 Either grammatically or vocabulary is in correct but not both

0 Both grammatically or vocabulary are incorrect.
1) Dictation and ditto comp
A comp of controlled writing related to dictation is a ditto comp. Here a
paragraph is at normal speed, usually two and three times; then the teacher
asks students to rewrite the paragraph from the best of their recollection in one
of several variation of this ditto-comp technique , the teacher, after reading the
passage, distributes a hand out with key words from the paragraph, in
sequence, as cues for the students in either case, the ditto-comp in genuinely
classified as an intensive, if not a responsive, writing task. Test-taker must
internalize the content of the passage, remember a few phrases and lexical
items as key words, then recreate the story in words.
2) Grammatical transformation task
In the heyday of structural paradigms of language teaching with slot-filter
technique and slot substitution drills, the practice of making grammatical
transformation-orally or in writing-was very popular. To this day, language
teacher have also used this technique as an assessment task, ostensibly to
measure grammatical competence. Number our versions of the task are
possible.
a) Change the tenses in paragraph
b) Change full form of verb to reduced forms (contractions.
c) Change statements to yes/no or web/questions.
d) Change question to statements.
e) Combine two sentences into one using a relative pronoun.
f) Change direct speech to indirect speech.
g) Change from active to passive voice.

3) Picture-cued task
The main advantage in this technique is in detecting the almost ubiquitous
reading and writing connection and offering instead a nonverbal means to
stimulate written responses.

a) Shot sentences. A drawing of some simple action is shown; the test-taker
writes a brief sentence.
b) Picture description. Test-taker asked to describe the picture using four of
the following the prepositions: on, over, under, next to, around, as long as
the prepositions are used appropriately, the criterion is considered to be
met.
c) Picture sequence description. While these kinds of tasks are designed to be
controlled, even at this very simple level, a few different correct responses
can be made for each item in the sequence. If your criteria in this task are
both lexical and grammatical choice, then you need to design a rating scale
to account for variation between completely right and completely wrong in
both categories.
4) Vocabulary assessment
The major techniques used to assess vocabulary are (a) defining and (b)
using word in sentence. The letter is the most authentic, but even that task is
constrained by a contrived situation in which the test-taker, usually in a matter
of second has to come up with an appropriate sentence which may not indicate
that the test-taker “knows” the word.
5) Ordering task
One task in the sentence level may appeal to those who are fond of word
games and puzzles. Ordering (or reordering) a scramble set of word into a
correct sentence.
6) Short-answer and completion task
Some types of short-answer range from very simple and predictable to
somewhat more elaborate responses.

c. Responsive and extensive writing
Brown (2003, p. 221-225) states that, at responsive and extensive levels of
writing three major approaches to scoring writing performance are commonly
used by test designer: holistic, primary, trait, and analytical. In the first

method, a single score is assigned to an essay, which represents a reader‟s
general overall assessment. Primary trait score is a variation of the holistic
method in that the achievement of the primary purpose, or trait, of an essay is
only factor rated. Analytical scoring breaks a test-takers written text down into
a number of subcategories (organization, grammar, etc.)and gives a separate
rating for each.
Analytic scaring may be more appropriately called analytic assessment in
order to capture its closer association with classroom language instruction than
with formal testing. Brown and Bailey (1954) designed an analytical scoring
scale that specified five major categories and description of five different
levels in each category, ranging from” unacceptable” to” excellent”

6. Indonesian Students’ Writing
Some studies had conducted to investigate the writing ability of EFL
university students in Indonesia. Eliwarti & Maarof (2014) who conducted their
study in Pekanbaru, Riau, reported that the university students‟ ability in essay
writing was low because of teaching essay writing, writing material, complexity
of writing skill and writing strategy employed by lecturer and students in the
classroom. Ariyanti & Fitriana (2017) did their study in private university in
Samarinda-East Kalimantan, asserted the quality of EFL students‟ essay writing
ability was poor categorized. In short, the finding of these studies claimed that the
Indonesian EFL university students‟ essay writing ability showed unsatisfied
writing performance.
Concerning the research findings above, there was also difference of
research findings concerning the Indonesian EFL students‟ essay writing. Sanu
(2016)and Husin & Nurbayani (2017) who investigated the Indonesian EFL
students‟ writing ability at IAIN Samarinda, East Kalimantan andreported that
their academic paper writing was good quality (Husin & Nurbayani, 2017) and
also their English narrative paragraph writing (Sanu, 2016). Rasyidah & Antoni
(2014) organized their study in Riau and similarly noted the Indonesian EFL
learners had satisfied proficiency in critical essay writing. Finally, Irwan, Syafei,

& Marlina (2018) involved the EFL students of Universitas Negeri Padang, West
Sumatra and highlighted that the Indonesian EFL students‟ writing ability of
analytical exposition was in proficient level. Consequently, it could be stated that
the university EFL students‟ essay writing ability in Indonesian was satisfied.
Seeing the differences research findings concerning the Indonesian EFL students‟
essay writing performance i.e. studies from Eliwarti & Maarof (2014); and
Ariyanti & Fitriana, (2017), they revealed low writing ability. Meanwhile, the
studies from Rasyidah & Antoni (2014); and Irwan et al. (2018) highlighted high
writing ability, indeed it could be said that the essay writing ability of EFL
students in Indonesia is still debatable issues in research communities.
Consequently, their ability in writing the essays can be investigated in any time,
because essay is considered to be an academic writing that has become a principle
issue in Indonesian universities, since students are required to write in English
effectively (Fatimah & Masduqi, 2017). Therefore, the ability in writing is
claimed as the key factor to get successful in academic writing that needs
academic writing practices (Husin & Nurbayani, 2017). Sulisworo, Rahayu, &
Akhsan (2016) argued that the ability or skill in writing is the indicator of
successful of learning process for students in their education and future. The
present study investigated the ability, problem and reason why the Indonesian
EFL students are still difficult to organize essay especially in writing comparison
and contrast essay because the reasons in experiencing these problems are not
only limited knowledge of writing aspects and comparison and contrast essay
itself, but also they had own personal reasons; lack of writing practice, writing
dislike, writing anxiety, negative writing perception, low writing motivation,
insufficient time given in writing test, and also inadequate teaching writing
process taught by their lecturers. (Toba et al., 2019, p. 58).

7. The Relationship between Teacher Feedback and Students’
Writing
As proposed by psycholinguist Eric Lenneberg (1967), writing is similar
to swimming in the sense that both are culturally specific, learned behavior. Since

writing is not a congenital ability, the role of teachers in facilitating students to be
good writers is needed. The anticipated authoritative role of teachers has inspired
research on the role of teacher as a responder to students‟ writing (Brown, 2001).
This has also spearheaded various studies in the attempt to emphasize the role of
teacher as a responder. The role of teacher as responder is achievable through
teacher written feedback. Written feedback is an on-going process. This means it
should happen continuously throughout the process of teaching and writing in
achieving the final product (Ravichandran, 2002). What can be concluded from
this is that teachers should provide feedback on students‟ drafts so that students
will be able to make revisions and improvements in their writing. While there are
other feedback providing strategies such as peer feedback, a study by Paulus
(1999) on eleven ESL university students revealed that not only teacher feedback
brought more influence in improving students‟ writing; it was also more favored
by the students as compared to peer feedback. Similarly, Hyland (2003) found that
students highly regard form-focused feedback from teachers and they believed
that this kind of feedback would be helpful in noting their errors so that
improvements can be made.
Courses in universities often demand students to produce some kind of
graded writing as a part of the course requirement. University students, likewise,
regard their grades highly as it can be used to predict their overall grade at the end
of the course. In order to address this issue, teacher written feedback can be used
as one method to facilitate students to improve their grades. This is because as
written feedback from the teacher highlights the most important aspects in
students‟ writing that needs to be improved. Through this, students would be able
to make adjustments to improve their grades (Vardi, 2009). Albeit previous
researchers such as Hillocks (1986), Knoblauch and Brannon (1981) who believed
that written commentary on students‟ writing is generally ineffective, Silver and
Lee (2007) confirmed in their study that teacher written feedback is crucial for
ESL students‟ revision process as it helps to pinpoint their strengths and

weaknesses. Other than helping in students‟ revision, teacher written feedback can
also help students to be better motivated in writing (Razali & Jupri, 2014, p. 64)

C. PREVIOUS STUDY
Results of previous student are useful references for consideration in this
research. Some relevant studies have been carried out by some previous
researcher related to the teacher‟s written feedback on student‟s writing. First,
Banan Qassim Al Kafri (2010) from American University of Sharjah.”Teacher
Written Feedback and Students’ Writing: Focus Nature.” The research focus on
teacher‟s written feedback and nature Results showed that both teachers focused
while correcting their students on formal aspects of writing at the expense of
context issues. As for the data collected from analyzing students‟ revisions, the
finding reveal that the most frequent types of revision changes were formal
changes. Whether teachers were satisfied with their students‟ revisions or not, the
result show that teachers were the tittle bit frustrated because they expected the
second drafts to be much better and to contain more ideas and examples related to
the chosen topic.
The technique of collecting data are students‟ writing samples, first drafts,
second drafts (before grading), after second draft (after grading), students‟
interviews, and teachers‟ interviews. The techniques of analysis data are analyze
the nature and the focus of teachers‟ comments. Analyze‟ revisions, and compared
with the grade on the first draft to measure the degree of teachers‟ satisfaction.
The equation of this study are both conducted on students‟ writing, but in
this research I want to know the types of feedback are used by the teacher and the
way of teacher‟s feedback given on students‟ writing by using observation,
documentation and interview. Whereas, Banan is used in another technique of
data collecting also technique of data analysis. Second, the study from Rina
Hyland (2015) about how Written Feedback Influences Applied Level
Mathematics Student‟s perceptions of Assessment. Interviews revealed that
recommended feedback practices, while perceived as useful by students did not

always produce desired effects. Anecdotal records suggest that the type of
assessments employed determined the effectiveness of written feedback.
Formative assessment task that focused on one or two learning goals, were low
risk, required minimal feedback and allowed for test, mirrored the effectiveness of
the teacher comments suggested in this study; the participant students did not only
incorporate a considerable proportion of their teachers‟ comments but they also
committed fewer errors. Moreover, an overall improvement in subsequent drafts
was also demonstrated. Finding of this research invite teachers of writing first to
integrate the multiple draft technique into their teaching practices and second, and
more importantly.
The third, Maha Lounis (2009) with the title: “Students’ Response to
Teachers’ Feedback on Writing the Case of Third – Year L.M.D Students of
English”. The results tended by the second research instrument, a writing test,
mirrored the effectiveness of the teacher comments suggested in this study: the
participant students did not only incorporate a considerable proportion of their
teacher‟s comments but they also committed fewer errors. Moreover, an overall
improvement in subsequent drafts was also demonstrated. Findings of this
research invite teachers of writing first to integrate the multiple draft technique
into their teaching practices and second, and more importantly, to provide
feedback on preliminary drafts not on final ones.
The equation of this study is about teacher‟s written feedback on students‟
writing. But in this researcher Maha used questionnaire and writing test technique
of data collecting and I used observation, documentation and interview.
Fourth, the study from Deni Kusumawati (2012) aboutan analysis of
students‟ perception towards teacher immediate oral feedback in speaking among
the eight grade students of SMP N 1 Kalasan. This research aims at investigating
the students‟ perception towards teacher immediate oral feedback. Three research
questions are formulated in this research. They are (1) what are the type of
immediate oral feedback employed by teachers in speaking lessons? (2) what are
the contents of immediate oral feedback delivered by teachers in speaking

lessons? Amnd (3) what are the eighth grade students‟ perception of teachers
immediate oral feedback in speaking lessons? This research was conducted by
using the descriptive method. The perceptions of this study were the eighth grade
students of SMP N 1 Kalasan. In this research, the source data was the students‟
answers on the questionnaire and interview. It was collected after they finished
their speaking class by the researcher. Meanwhile, the researcher used two
instruments to collect the data from the respondents. (1) Questionnaire, and (2)
Interview guidance. The researcher under work field notes and distributed
questionnaires. Then, the interview was conducted after the questionnaires were
distributed. It involved two students as the interviewees. Based on the analysis, it
was figured out that the teacher mostly give immediate oral feedback and the
types were Recasts, Explicit correction, Elicitation, Clarification requests, Meta
linguistic cue, and repetition. Also, the teacher‟s immediate oral feedback focused
more on mistakes on forms, especially pronunciation mistakes. Related to the
third question, the research result shows that (1) teachers‟ immediate oral
feedback is objectives, (2) teacher‟s immediate oral feedback is clear, (3)
teacher‟s immediate oral feedback is assisting (4)Teacher‟s immediate oral
feedback is encouraging, and (5) Teacher‟s immediate oral feedback is
proportional.

CHAPTER III
METHODOLOGY

In this chapter, the researcher elaborates about the design, setting and
subject of the research, source and type of data, and technique of collecting and
analysis of data.

A. Research Design
In this research, the researcher uses descriptive qualitative approach, in
order to get descriptive research because the research focuses on providing the
description of phenomena that occur naturally without manipulation from the
researcher. The qualitative use to describe the teacher‟s written feedback on
student‟s writing. The main goal of this research is to know the types of feedback
and the way of teacher conducted written feedback on students‟ writing. Here, the
researcher come to the Senior High School 1 Kota Jambi as non-participant to did
the observation directly and then took the data from observation, interview and
documentation.

B. Setting and the Subject of Research
1. Setting of place
The setting of the research is Senior High School N 1 Kota Jambi,
located in Jl. Jendral Urip Sumoharjo Lorong Pustu Sei. Putri No. 15 Kel,
Sungai Putri, Kec. Tlanaipura, Kota Jambi.
2. Subject of research
The subject of this research was an English teacher who teaches
English in second grade of Senior High School 1 Kota Jambi. The
researcher chooses the class XI IPA 1 because the only teacher who gives
written feedback on the students was the English teacher in this class. The
students consist of 24 students.

36

C. Source of the Data
The researcher concluded that data sources were all sources which got
from research. The main source of data in this research was taken by researcher
from observation, documentation and interview of the English teacher in twelfth
class at Senior High School 1 Kota Jambi. The researcher got information of the
research formulation about how many kind of feedback were used by the teacher
and how the teacher gave the written feedback on students‟ writing. Kind of data
source that is used in this research is the primary data source. According to
Kothari (2002) primary data is the data that have been already gathered and
available for the researcher. In this research, primary data will be used due to the
fact that this research will be collected the data through observation,
documentation and interview of the English teacher in third class at Senior High
School 1 Kota Jambi.

D. The Technique of Collecting Data
“The source of data in qualitative research can be collected the data by
interview, questioner, observation and triangulation”.(Sugiono, 2013, p. 137).
Technique of qualitative data collection is collection of data for which data
is descriptive meaning of data in the form of events categorized or in the other
forms such as photos, documents and notes field when research is conducted. In
this research used data collection technique as follows:
1. Observation
Nasution (1988) states that, observation is the basis of all science.
scientists can only work based on data, namely facts about the world of reality
obtained through observation ( Sugiono, 2013, p. 226).
In this method the researcher made direct observations on the object of
research at the twelfth students of Senior High School 1 Kota Jambi class XII
MIPA II consist of 24 students, because the researcher wanted to know closely
the activities carried out. The researcher arranges appointments with the teacher,
then came to school and she did not participate to observe the teacher in class. The

first researcher asked the teacher about the process of learning English, especially
in writing skills. How the teacher teaches in writing skills, then how and when the
teacher improves students' writing. The researcher also asked the type of feedback
used by the teacher to correct students' mistakes in their writing and what was the
response of students after receiving feedback from the teacher on their writing and
lasted about 25 minutes. Feedback is given in order to motivate students to correct
their mistakes in writing. The researcher conducted direct observations at the
school where the meeting took place once and observations will be made again at
the time of the study of approximately two to three meetings. Through
observation, the researcher obtains data that will be the next source of the field of
the study.
2. Documentation
The researcher used documentation as the first method to collect the data.
Based on Creswell (2002, p. 233), documentation consist of public and private
record that qualitative research obtain about a site or participants in a study, and
they can include newspaper, minutes or meetings, personal journal, and latter. In
this research the researcher takes documentation from students‟ writing text which
had given the written feedback by the teacher. Then students‟ writing is collected
and analyzed. From this, the researcher knows what types of the written feedback
have given on students‟ writing.
3. Interview
Interview is one of the ways to support in collecting data in qualitative
research. In this section the research conducts online interview with teacher who
teaches in the twelfth grade students of Senior High School 1 Kota Jambi. The
interview is the second step to do in collecting data. The researcher uses this
interview to guide her to do the research that has been already prepared before
doing the interview. In this case the researcher uses semi-structured interviews.
The researcher asked English teacher whether the teacher gives feedback on
students' writing assignment or not, then what kind of feedback is given by the
teacher.

At the beginning of the interview, the researcher introduces herself and
tells the purpose of conducting the interview to the English teacher who teaches
English in the third grade of Senior High School 1 Kota Jambi. Interview lasted
about 25 minutes and with the permission of the participant, all the interviews are
tape-recorded. Because English is not a primary or first language for the
participant, they may answer either in Indonesian or English. The researcher
transcribes from the recording and translating from Indonesian script into English.
The researcher asked some questions to the teacher about the way of teacher give
the written feedback that given on students‟ writing.

E. Technique for Analyzing Data
Miles and Huberman (1998), explain that “the activity of data analysis is
qualitative research is worked as interactive and continued until the data complete.
Therefore, three activities of data analysis are data reduction, display, and
conclusion or verification” (Sugiono, 2013, p. 246).
1. Data Reduction
Data reduction means summarizing, choosing the main points, focusing on
the things that are important in finding themes and patterns. Data reduction is a
form of analysis that sharpens, classifies, directs, discards unnecessary, and
organizes data in such a way that the final conclusions can be drawn and verified.
The researcher selects the data carefully that had taken from observation
and interview of the English teacher about the written and feedback view had
given by teacher on student‟s writing in English class. The researcher marks any
important statements to make it easier to analyze the process of the research.
In this case, the researcher focuses on types of the feedback were used by
the teacher and the way of giving the written feedback on student‟s writing in
English class.
2.

Data Display
After the data is reduced, the next step is display the data. Process the data

presentation directly, so that the results of data reduction are arranged in a

relationship pattern which will be more easily understood and planned for further
research work. In this step the researcher tries to compile relevant data, which
concluded and has a certain meaning.
The process of displaying data creates narrative display of information
from data that has been reduced the way written feedback is provided by the
teacher and the type of feedback applies to student writing. This is to knowledge
what actually happened and needed to be followed up to achieve the research
objectives. A good data presentation is an important step to achieve a valid and
reliable qualitative analysis.
3. Drawing Conclusion
The third step in qualitative data analysis is drawing conclusions and
verification. The drawing conclusion involves stepping back to consider what the
analysed data means and assess its implications for the questions.
In data analysis activities, things that really need to be considered by
researcher examine the data continuously to ensure that data analysis remains
based on data, not based on researchers' assumptions or manipulations. The
researcher uses descriptive qualitative analysis, describing the data that has been
obtained using sentences to get clear and detailed information about feedback and
the type of feedback used by the teacher. Data analysis techniques in this study
were carried out by reflecting the results of interviews about written feedback on
English teachers who teaches in third grade of Senior High School 1 Jambi City.
Data gotten in this study are in the form of observations, interviews and field
notes. Then the results were identified by looking in detail. The initial conclusions
submitted are still temporary, and will change if no strong supporting evidence is
found at the next stage of data collection. If the conclusions are stated at the
beginning, supported by valid and consistent evidence when the researcher returns
to the field of data collection, then the conclusions put forward are believable
conclusion.

CHAPTER IV
FINDING AND DISCUSSION

In this chapter is focused on the two research question in the problem
formulation. The first research question is explored about types of written
feedback are used by the teacher on students‟ writing and the second one is about
the way of teacher give the written feedback on students‟ writing.

A. FINDING RESEARCH
1.

Teachers’ Written Feedback on the Students’ Writings
To find out the teachers‟ written feedback that given by the teacher on the

students‟ writings, the researcher documented the students‟ writings that have
already been given written feedback by the teachers on the material of making job
application letters at the twelfth grade of MIPA II students of Senior High School
1 Kota Jambi. Then, those students‟ writings were analyzed by the researcher that
to know what types of written feedback used by the teacher on students‟ writing.
After analysing all students‟ writing, the researcher got results about the
teacher‟s written feedback. The researcher found some code and comments that
given by teacher on students‟ writing, those will present in the table below:
Table 2. The findings of the category of teachers‟ written feedbacks.
Category of Teacher‟s Written Feedback
Direct Feedback (Direct Answer)

Frequently Percentage
39

32%

62

50%

Indirect Feedback (Code)

7

6%

Indirect Feedback (Un-code)

15

12%

Direct Feedback (Responding by written
comment)

54

42

The table above showed that direct answer was the kind of written
feedback mostly used by the teachers in correcting the students‟ writing.
The researcher counted from 24 students‟ writing there were 39 direct
answers (32%) out of 123 total feedbacks and followed by 62 responding
by written the comments (50%), 7 coded (6%) and 15 un-coded feedbacks
(12%). Further explanation of the kinds of written feedback is as follow:
1.1. Types of teacher’s written feedback on students’ writing
As for the type of teacher‟s written feedbacks on students‟ writing are
found by the researcher on students‟ writing as follows:
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1.1.1. Direct Feedback (Direct Answer)

Picture 1. Student‟s writing with teacher‟s written feedback

From the student‟s writing above there were found some of the
feedbacks that written by teacher. On the fourth line, the teacher provided
the direct answer in form of the direct written feedback; the teacher
directly put the „rd of August‟ in order to inform the students that the
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sentences were wrong. On the eleventh and line the teacher provided the
direct answer in form of the direct written feedback, the teacher directly
put the word “advertisement” and “August”, these to inform the students that the
words were wrong in spelling. On the twelfth line the teacher directly put the
words “th” and “is” in order to inform the students that the sentences were
not complete and grammatical error. Then on the eighteen and nineteen
line, the teacher provided the direct answer by writing “v” on the word
”belies” and “r” on the word “you”, these inform the students that words
were wrong in spelling.

1.1.2. Direct Feedback (Responding by written comment)

Picture 2. Student‟s writing with teacher‟s written feedback
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From the student‟s writing above there were found some of comment
given by teacher on students‟ writing. The teacher provided the comment
“good job” that means the teacher appreciate the students have done the
writing text and “you just need to develop paragraph 2” these to inform the
students that the paragraph must be develop to the complete paragraph. That is the
direct responding by comment in form of the direct written feedback. The
researcher found that the direct responding by comment were used by the
teacher in all students‟ writing

1.1.3. Indirect Feedback (Code)

Picture 3. Student‟s writing with teacher‟s written feedback
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From the student‟s writing above there were found some of the
feedbacks that written by teacher. On the eleventh fifteen lines, the teacher
circled the words “fitweel” and “funny” in order to inform the students that
the words were wrong and must be changed. In this case, the teacher
provided the correct word under the wrong word “fit well” and “good”. The
teacher used circle as the coded feedback in form Indirect Feedback.

1.1.4. Indirect Feedback (Un-code)

Picture 4. Student‟s writing with teacher‟s written feedback
From the student‟s writing above there was found one of the
feedback that written by teacher. On the eleventh sixteen lines, the
teacher put the circles as un-coded feedbacks without wrote the correct
answer. Moreover, in the end of the paragraph, the teacher added a
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comment as the feedback with responding by written a comment in
form of the direct written feedback.
2. The way of teacher give the written feedback on students’

writing
To know the way of the teacher conduct written feedback on students
writing, the researcher interviewed the English teacher, she is Miss Dewi Sartika
P, S.Pd who is teaching English in third grade of students Senior High School 1
Kota Jambi. From the interview, the researcher obtained some information about
teacher‟s written feedback on students writing. The interview was done on
October 13th, 2020 by online because schools implemented an online learning
system during the Covid-19 pandemic.
Based on the interview result, The teacher always provides direct written
feedback and indirect written to students according to the material that is studying
on the day, if the material is writing skills, usually the teacher always gives
assignments to students to write or create writing paragraph, according to the
theme of the material being studied such as recount text, reports, application
letters and others. After being corrected, the teacher provides written feedback on
the students' writing at the end of the lesson. As the interviewee said "every time I
give writing assignment to students, I always give written feedback on their
writing. I give 85-90% written feedback” (October 13th , 2020). The teacher also
said that if time was limited to provide written feedback, the teacher would still
provide feedback even though it was short. "Even though the time for giving
feedback is limited, I still give rewards, such as up plus, good or just good job,
and great" (October 13th, 2020).
In direct written feedback
The teacher provides written feedback on the students' writing at the end
of the learning process, because in every writing material at the end of learning,
students are asked to create writing as a measure of student understanding of the
writing material that has been taught by the teacher. The teacher checks and gives
written feedback on students' writing done outside of class hours and usually the
teacher does it in the office. The mistakes that teachers often find when examining
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students' writing include: understanding of grammar, structure, and inappropriate
vocabularies. "Besides mistakes about grammar, students often make mistakes in
writing, generally in the placement of vocabulary and placement of paragraph
content that is not right" (October 13th, 2020).
About the teacher written feedback conducted, the interviewee said, she
combined the direct and indirect written feedback to correct the students‟
writing. In direct written feedback the teacher used direct answers and gives some
comments on the students 'writing, the teacher writes the correct words or
sentences beside the students' writing errors, such as phrase, criticism and
suggestion while indirect written feedback the teacher only used code for student
errors. The code would write above, under, or beside of the mistakes. Then code
by using circle, arrow, cross mark, question mark, underline, and comments. The
interviewee said "Usually if students' writing is incorrectly arranged the
grammar, vocabularies, or structure, I immediately give a sign, one of them I
circled with the red pen and wrote down the correct word. If the mistake was in
the paragraph preparation or the contents of the paragraph, I would like to
comment under it” (October 13th, 2020). This written feedback used because the
conducted them on writing would easier also understandable by students. Their
written feedback gave aims to aware the students their writing mistakes. When the
written feedback has not gave, so the students would not aware to their writing
mistakes. It means that the written feedback was the important thing in writing.
Teacher written feedback gives the good effect on students‟ writing improvement.
And it showed that the teacher was care with her students. She was not teaching
only, but also thought about students‟ achievement in writing skill specifically.

B. DISCUSSION
From the research finding, the researcher found the types of feedback
given by the teacher on the students‟ writing at the Third Grade of students Senior
High School 1 Kota Jambi and the way that the teacher conducts the written
feedback on students‟ writing.
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1.

Teachers’ Written Feedback on the Students’ Writings
In this discussion, research data were obtained by observation and

documentation. The results show some information about the written feedback
used by the teacher on students‟ writing at the Twelfth Grade student of Senior
High School 1 Kota Jambi.
The researcher compared the research findings about types of written
feedback given by the teacher on the students‟ writing were different with the
previous studies. The first previous study was from Wen (2013) on her research
Teacher Written Feedback on L2 Student Writings, concerned with the major
types of feedback and the characteristics of the feedback. The results of her
research were the major types of feedback in a writing process approach that
were: peer feedback, conference and comment. And the second previous was
Rajagopal (2015), in her research entitled A Teacher’s Written Corrective
Feedback: Beliefs and Practices, investigated a teacher‟s written corrective
feedback in responding to students‟ English written compositions. It examined
the teacher‟s beliefs and practices in giving written corrective feedback. The
result of her study was the teacher used three types of written corrective feedback
such as, direct written corrective feedback, unfocused written corrective feedback
and metalinguistic written corrective feedback.
In the twelfth grade of students Senior High School 1 Kota Jambi, the
teacher gave the feedback through written feedback in writing skill. In written
feedback, the teacher leaved the code and wrote the comments on the students‟
writing. The researcher found the teacher used the direct written feedback

and indirect written feedback, but indirect written feedback is discovered
more than the indirect feedbacks. There were 101 direct feedbacks found
from 24 students‟ writing. Then, the most common feedback appear was
directly answer with the total number of 39 feedbacks and responding by
written the comment with the total of 62 feedbacks. Presumably, the direct
answer occurred because it is a simply way to correct the students‟
writing.
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1.1. The types of teacher’s written feedback on students’ writing
After analyzing all of students‟ writing, the researcher got
information that the teacher in the twelfth grade of students Senior High
School 1 Kota provided direct written feedback and indirect written. The
more explanation as bellow:
1.1.1. Direct Feedback (Direct Answer)
Direct teacher feedback simply means that the teacher provides the
students with the correct answer on their errors or mistakes whether this
feedback is provided written. It shows them what is wrong and how it
should be written, but it is clear that it leaves no work for them to do and
chance for them to think what the errors and the mistakes are. It
relevant to Bitchener and Ferris (2012) the form of the direct
written feedback is the most effective way to help the students in
mastering specific targeted on the structural writing over a short
term process. The researcher found that the use of the direct
written feedback is discovered more than the indirect feedbacks,
1.1.2. Direct Feedback (Responding by written comment)
In this study, the researcher found the teacher wrote the
direct answer with responding by written the comment. The
teacher mixed the direct answer and the responding feedback by
written the comment on the students‟ work. Direct written
feedback with the responding or comment was applied by teachers
on all students‟ writing. The teacher gave comments under or
besides the students' writing. (Harmer (2007) explained that the
teacher needs to provide the students with guidelines or a short list
of sentences in order to make sure that the comment given is
focused. In this case, the teacher used the direct feedback and
added the responding comment to make a clear explanation about
the feedback given.
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1.1.3. Indirect written feedback (coded)
The coded written feedback is less explicit compared to the pervious
type of feedback. The code will function to mark the location of the error
and elicit the error to the learners, yet the correct answer of the error will
not be provided. The other way to do it is by giving the clue to the
learners in order to help them correcting their error. Therefore, the
learners will have to correct it by their self. Brown (2012) defined it as
the combination of the direct and in direct feedback. In this study, the
researcher found the teacher used some code mark the students‟ error
without the teacher wrote the correct word or sentence. But it was found
only seven times in all students‟ writing.
1.1.4. Indirect Feedback (Un-code)
The un-coded indirect feedback, the teacher underlines or giving
code to the error or the mistake in students‟ writing and the teacher
doesn‟t write the correct answer or any symbols and the student thinks
what the error is and corrects. In this type of feedback, the teachers will
only mark the location of the error without any elicitation. The marking
is usually done by high lighting the error (Sheen, 2007). Then, the
students are expected to be able to analyze the error that they made since
no clue will be provided.

2. The way of teacher give the written feedback on students’
writing
The researcher saw that the teacher did correction to her students‟ writing.
The corrections were written feedback by using some code in students‟ error and
same comment to motivate the students to revise their writings. The researcher
compared the research finding about the way of the teacher gives the written
feedback on the students‟ writing there are codes similarity in giving written
feedback with the previous studies. The previous study from Aslamah (2017), in
her research entitled Teacher‟s Written Feedback on Students’ Writing focus on
the way of the teacher conduct the written feedback on student‟s writing. The
results of this study were the teacher conduct indirect corrective feedback, the
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teacher conduct written feedback by using circling and underlining in students
errors without giving the right answers on students‟ writing.
In this study the researcher found from documentation of students‟ writing
and the result from interview, in direct written feedback the teacher used direct
answer and giving comments in the end of students‟ writing. While indirect
written feedback the teacher use some code in giving written feedback. There
were circle code has meaning word must be change, line with question mark code
has meaning word or sentence is still confused, arrow code has meaning to
indicate new paragraph in correct writing must be spaced between one paragraph
and the next, cross mark has meaning word or sentence must be deleted, underline
has meaning the word or the sentence must be changed because the word or the
sentence are wrong, curly brackets has meaning the word or sentence have to
change to be a good paragraph, thanking expression has meaning to appreciate
and motivate for making and submitting the writing assignment well, Good, Very
Good Job, Good Job has meaning the writing is good.
All codes are given by the teacher to the students' mistakes in their writing.
The teacher also provides comments in the form of suggestions and criticism in
providing written feedback. It is very beneficial for students to realize the
mistakes they made. When the students have aware about their writing mistake, it
would help them to improve their writing. It also aims to improve their knowledge
and ability. The teacher should have a special technique in giving feedback, in
order to students enjoyable and easier understand in receiving them.
It is also the informant told in interview, she said that she care about her
students‟ writing so that she would be corrected her students‟ writing to help them
to improving their writing ability, because the writing skill is the important thing
to them in the future. Therefore, I give written feedback on their writing for it was
the important thing in writing. The students would aware on their writing mistakes
while they read the teacher written feedback on their writing. When they aware
about their writing‟s mistakes so that they would easier to repair their writing
(October 13th, 2020).
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It justified Harmer (2000) the way we give written feedback on writing
will depend on the kind of writing task the students have undertaken, and the
effect we wish to create. When the students do workbook based on controlled
testing activities, we will mark their efforts right or wrong, possibly pencilling in
the correct answer for them to study. However, when we give feedback on more
creative or communicative writing (whether letters, report, descriptive, etc.) we
will approach the task with circumspection and clearly demonstrate our interest in
the content of students‟ work. A lot will depend on whether we are intervening in
the writing process (where students are composing various written draft before
producing a final version, or whether we are marking a finished produce.
In this case, the teacher also leaves and writes comments on student work.
The teacher uses a type of corrective feedback, namely direct corrective feedback
and indirect written feedback. In direct corrective feedback, the teacher has input
by providing the correct word or sentence on student work giving the correct form
to students. It clearly states what went wrong and how the correct word or
sentence should write. The teacher provides feedback according to the wrong
word by using direct comments where students make mistakes by using circles
and cross marks to identify the wrong word and add the correct answer beside it.
Giving written feedback on student writing is important to do by the
teacher because with this written feedback students will find out what mistakes
were written and be able to turn them into correct writing. Good written feedback
is in positive form where the teacher writes positive comments on students'
writing. Students need positive feedback because it can motivate them to do better
and also as an appreciation for students in writing. Feedback is not always to
criticize and assess students‟ work but it can help students make good sentences or
paragraphs. Therefore, good feedback can motivate and encourage students in
writing.

CHAPTHER V
CONCLUSION AND SUGGESTION

This chapter consists of two parts, they are conclusion and suggestion. The
conclusion part shows the data of the entire research question in the study. The
second part consist of suggestion part which intends to the next researcher or
someone who focused and interested in the same field of this study.

A. CONCLUSION
Based on the finding and discussion in the previous chapter, the following
conclusion that the formulations answered from the observation, analyzed of the
students‟ writing and interview result. The first, the researcher found out two
types of teacher‟s written feedback, were: (1) , direct written feedback, in direct
written feedback the teacher used direct answer and responding by written
feedback. (2) Indirect written feedback, in indirect written feedback there are
coded and un-coded, these are: (a) The coded written feedback is less explicit
compared to the pervious type of feedback. The code will function to mark the
location of the error and elicit the error to the learners, yet the correct answer of
the error will not be provided. (b) The un-coded indirect feedback, the teacher
underlines or giving code to the error or the mistake in students‟ writing and the
teacher doesn‟t write the correct answer or any symbols and the student thinks
what the error is and corrects. In this type of feedback, the teachers will only mark
the location of the error without any elicitation.
The second, the researcher found that the teacher give the written feedback
on students‟ writing by using some codes and comment, the codes as: circle,
arrow, underline, question mark etc. these code used the informant thought that
them easier to understand by the students. The teacher written feedback aims to
help students awarded of their writing mistakes. So the students can correct their
writing mistake when they were understood of the feedback received.
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B. SUGGESTION
In the end the researcher gives some suggestions related to the result of
this research, the suggestions are:
1. For English teacher
Hopefully, after knowing the result of this research the teacher will be
improving their technique in giving written feedback, because the written
feedback is important to implementation in English learning especially in
writing skill.
2. For Students
The students should learn from the mistake they made and have to practice
to make a good and correct writing. They should increase their motivation in
learning English especially writing.
3. The others researchers
The researcher hopes that this research can inspire the next researcher to
conduct further researches about the types of feedback and the teachers‟ way
give the written feedback on their students‟ writing or other topic related
feedback in enrich the existing study.
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APPENDIXE I
LIST OF INTERVIEW OF QUESTIONS

THE LIST OF INTERVIEW OF QUESTIONS
1.
2.
3.
4.
5.
6.
7.

Do you often give written text to your students?
Do you give written feedback on students‟ writing?
What is the written feedback that you give on students‟ writing?
How do you give written feedback to your students‟ writing?
When do you give the written feedback on students‟ writing?
What is the mistake frequently made by students on their writing?
Does written feedback effect on students‟ writing improvement?
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