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ABSTRACT
Name : Alfazari
Major : English Education Study Program
Tittle : Students’ Anxiety in Speaking Activities at English
Education Program of UIN STS Jambi

The purpose of this research was to find out what anxiety factors affect
students in the language class during the teaching and learning process used by
English lecturers in the University's English Language Department State Islamic
University Suthan Thaha Saifuddin Jambi.
This study employed the qualitative research method with descriptive
approach. Qualitative method was chosen because this study aims at providing an
insight into the case of English Education Department at State Islamic University
Sulthan Thaha Saifuddin Jambi, specifically anxiety in the learning English.
Based on the data analysis in chapter 4, the researcher concludes that the
based on observation and interview, causes of students’ anxiety to speaking
English inside and outside the classroom of Fourth Semester of English Education
Program are (1) low speaking skill, (2) fear of negative responses from others, (3)
low self-esteem to speak English, (4) fear of failure to speak English with
lecturers, and (5) cultural influences to speak English due to more lecturercentered. The factor of low speaking skill is related to problems with lack of
vocabularies, of grammar, and bad pronunciations, which finally made them
anxious to speak English.

Key Words :Students’ Anxiety, Speaking Activitie
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ABSTRAK
Nama : Alfazari
Jurusan: Pendidikan Bahasa Inggris
Judul : Kecemasan Siswa dalam Kegiatan Berbicara diProgram
Pendidikan Bahasa Inggris UIN STS Jambi

Tujuan dari penelitian ini adalah untuk mengetahui factor kecemasan apa
yang mempengaruhi siswa di kelas bahasa selama proses belajar mengajar yang
digunakan oleh dosen bahasa Inggris di Departemen Bahasa Inggris Universitas
Islam Negeri Suthan Thaha saifuddin Jambi.
Penelitian ini menggunakan metode penelitian kualitatif dengan
pendekatan deskriptif. Metode kualitatif dipilih karena penelitian ini bertujuan
memberikan wawasan tentang kasus Departemen Pendidikan Bahasa Inggris di
Universitas Islam Negeri Sulthan Thaha Saifuddin Jambi, khususnya kegelisahan
dalam belajar bahasaInggris.
Berdasar kan analisis data padabab 4, peneliti menyimpulkan bahwa
penyebab kecemasan siswa untuk berbicara bahasa Inggris di dalam dan di luar
kelas semester Empat di departemen paendidikan bahasa inggris Universitas
Islam Negeri Sulthan Thaha Saifuddin adalah (1) keterampilan berbicararendah,
(2)

ketakutan tanggapan negative dari orang lain, (3) harga diri rendah untuk

berbicara bahasa Inggris, (4)takut gagal berbicara dalam bahasa Inggris dengan
dosen, dan (5) pengaruh budaya untuk berbicara bahasa Inggris karena lebih
berpusat pada dosen. Faktor keterampilan berbicara yang rendah terkait dengan
masalah dengan kurangnya kosa kata, tata bahasa, dan pengucapan yang buruk,
yang akhirnya membuat mereka cemas berbicara dalam bahasa Inggris.

Kata Kunci: Kecemasan Siswa, Kegiatan Berbicara

viii

TABLE OF CONTENTS

TITLE COVER
PAGETITLE
OFFICIAL NOTE .............................................................................................. i
ORIGINAL THESIS STATEMENT ............................................................... ii
DEDICATION .................................................................................................... iii
MOTTO .............................................................................................................. iv
ACKNOWLEDGEMENT ................................................................................. v
ABSTRACT ........................................................................................................ vii
ABSTRAK ........................................................................................................ viii
TABLE OFCONTENTS .................................................................................... ix
CHAPTER INTRODUCTION
A. Background Of The Study ........................................................................ 1
B. The Identification Of Study ...................................................................... 4
C. The Objectives Of The Study ................................................................... 4
D. Signification Of The Study ....................................................................... 4
CHAPTER II REVIEW OF LITERATURE
A. Anxiety ..................................................................................................... 6
B. Level Anxiety ........................................................................................... 10
C. Speaking Ability ....................................................................................... 12
D. Speaking Language Anxiety .................................................................... 15
E. Previous Studies ........................................................................................ 16

ix

CHAPTER III RESEARCH METHODOLOGY
A. Research Design ....................................................................................... 18
B. The Setting Of The Study ........................................................................ 18
C. Subjects Of The Research ........................................................................ 18
D. Data Sources.............................................................................................. 18
E. Technique Of Collecting The Data .......................................................... 19
F. Technique Of Analyzing The Data .......................................................... 19
G. Trust Two Thinness Of Data ................................................................... 20
H. Schedule Of Research .............................................................................. 20
CHAPTER IV FINDING AND DISCUSSION
A. The Overview Of The Study ..................................................................... 22
B. Participants’ Demographic Information ................................................... 22
C. Finding ..................................................................................................... 23
D. Discussion ................................................................................................ 35
CHAPTER V CONCLUSION AND SUGGESTION
A. Conclusion ................................................................................................ 37
B. Suggestion ................................................................................................ 37
REFERENCES
APPENDICES
CURRICULUM VITAE
DOCUMENTATION
COLSULTATION CARD

x

CHAPTER I
INTRODUCTION

A. Background of the Study
Speaking class allows students to communicate in English, and then
speaking skills must be taught and practiced in language classes. Because English
language proficiency is very complex considering the nature of what is involved
in the conversation, not all students in EFL class have the courage to speak. Many
students feel anxious in speaking class and some tend to be quiet. According to
Padmadewi (1998) students who attend speaking classes often feel anxious
because of the pressure of the speaking assignment which requires them to speak
in front of the class individually and be limited by the time specified.
According to Young (1999) that anxiety is one of the effective variables
that negatively influences, which prevents students from succeeding in learning a
foreign language. This means anxiety that makes students nervous and scared
which causes poor oral performance. According to Horwitz (2011), anxiety as an
unusual and extraordinary fear and fear is often characterized by signs of sweat,
tension, and increased pulse.
Language anxiety is a problem in learning foreign languages. According to
Richards and Rodger (1986), that the anxiety gained in the process of language
development has a high effective filter, which prevents the acquisition of language
in progress. As such, variable effective plays an important role in language
acquisition.
Anxiety speaking in a foreign language can be caused by several factors.
First of all, students feel anxious when they are expected to be able to
communicate with others. This reasoning can be a psychological factor (emotion,
self-esteem, anxiety, attitude, fear, and motivation. Woodrow (2006) explaining
that foreign language anxiety is a problem in language learning and has a negative
effect on speaking English for some student.
Secondly, students can feel talking anxiety when their speech abilities are
evaluated. One reason is perfectionism because students often propose non- reality
guidance on themselves and feel that something less than a perfect test result is
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failure. This reason is also important that students are afraid of being evaluated
badly by their peers. According to Cubuku (2007), fear of negative evaluation is a
common factor in language learning. However, it is a natural feeling, peers are
still a contributing factor to students' talk anxiety in their learning process.
In connection with the previous description of anxiety speaking foreign
languages, Ewald, 2007, written in Thomas Joko Priyo Sembodo, discusses the
problem that occurs in the second language class, which was put forward by the
lecturer who discusses language: "The very troubling conversation of physics is
directly related to direct communication and worldview from someone. Ganschow
and Spark (2007) affirming that the manifestations in language learning
designated by students can be classified as specific updates related to
conversation.
Furthermore. Horwitz (2000) supports the notion that second language anxiety
tends to be related to arrest communication which is one of the anxiety
experienced in everyday life, this idea seems to be an issue with anxiety pay
attention to the researcher. According to Marwan (2007) examining factors of
anxiety in the Indonesian context, the level of English in students shows that
upper secondary students assume that lack of preparation is a major contributor to
their foreign language anxiety.
However, there are still a lot of factors that cause students to face the
difficulties in learning to speak in English. One of the factors is the anxiety.
Students‟ anxiety is a real problem that majority of students face in learning
English as a foreign language. According to Horwitz (1986: 125), some learners
may claim to have a mental block against anxiety when they come to learn to
speak a second or foreign language. It makes students have less confidence, stress,
and nervousness that impede their learning process.
Meanwhile, Brown (2000) states that there are three types of effective
factors that affect students in the learning process, namely achievement
motivation, self-confidence and self-anxiety. Brown also added that language
proficiency can be achieved if there is a learning environment that makes students
have low levels of self-anxiety and low levels of self-resistance From various
studies that have been done, the factor of self anxiety is considered as one of the
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most influential effective factors for students in speaking.
Based on the background above the author decided to conduct research on
the factors that cause self anxiety in learning English speaking skills in the third
semester students of State Islamic University Suthan Thaha Saifuddin Jambi.
Students are selected based on informal interviews conducted with students on the
campus of State Islamic University Suthan Thaha Saifuddin Jambi , based on the
student's perspective from the results of informal interviews conducted

on

students in speaking classes they consider speaking as a language skill that is
difficult to overpowered and is applied with several reason. First, the lack of
student vocabulary and a lack of practice caused students to develop Speaking
skills.
The students emphasized that if they want to say something or make a
question, they didn't know a few words in English. Sometimes, they knew English
but he is reluctant to say it because from the start they thought he did not know his
words. So, the first factor is they felt nervous to follow the talk activities. Second
factor. From informal interviews conducted at third semester students of State
Islamic University Suthan Thaha Saifuddin Jambi students were afraid to make
mistakes. As one student reported, "I like to speak English, but when I am in front
of other people, I feel nervous and cannot say words, because I am afraid that
other people will laugh at me if I make a few mistakes.
Based on informal interviews conducted with 4th semester students from
several classes, they said that speaking is one of the skills that is difficult to
master and is driven by several factors, one of which is, lack of vocabulary, fear
of wrong pronunciation, and the low score of the final exam, the researcher
decided to choose class 4A as a participant, because that is so much experienced
by students in class 4A.
In this study, researcher

analyzed students studying English material at the

English study program based on their educational background as a means of
English Education. In English classes, students still look nervous during the
teaching-learning process. So, researcher wants to see and explore more about the
phenomenon of student anxiety in the English study program. State Islamic
University Suthan Thaha Saifuddin Jambi.
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B. Identification of the Study
Based on the background of the study above, there is a problem that can be
identified in this research such as:
“What are the factors that cause students to be anxious in learning
Speaking class?”
C. The Objectives of The Study
Based on the explanation in the background of the previous problem and
the problem stated in this research problem, the researcher conducted this research
to find out what anxiety factors affect students in the language class during the
teaching and learning process used by English lecturers in the University's English
study program State Islamic University Suthan Thaha Saifuddin Jambi.
D. Significance of the study
After doing research, the research hopes that this research brought some
benefits. Practically, the research is expected to be useful to facilitate the
reader who is interested in analyzing students’ anxiety in speaking activities.
1. Lecturers
The lecturers can use the result of the study in order to teach their
students easier and also more effective in teaching. By understanding the
result of the study, the lecturers are expected to be give the students good
understanding about the materials.
2. Students
The students can use the results of the study to learn about students
anxiety.
3. Other researcher
Other research can use the results of the research to conduct a
further researcher that are dealing with students anxiety in learning and
teaching process.
4. Readers
The results of the study can give additional knowledge about
students anxiety in learning and teaching process that is also can be
applied in daily life.
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CHAPTER II
REVIEW OF LITERATURE
A. Anxiety
1. The Nature of anxiety
There are some assumptions of anxiety. As we know anxiety is a
negative feeling that someone having in certain time. Anxiety is a feeling
where the people uncertain or hesitant with their ability or what they want to
do. This anxiety can be described that someone having low-self confidence,
so that they can’t get maximal of their life. For the people who learn about a
foreign language, anxiety may impact in their acquisition of the language.
Someone with high anxiety can create a negative effect especially in foreign
language class. It is because, as we know, to learn a foreign language we
have to practice or perform the language in order to show the ability that we
have. If the anxiety is had by students, it may be they will get low
understand(Chaplin,2004).
To know the nature of anxiety, the researcher will show the viewpoint
about anxiety from the experts. In psychology dictionary, the meaning of
anxiety ismaking someone control her/his self to do more in their life.
(Chaplin,2004).
Anxiety has different meaning with worry and nervous. Anxiety,
associated with feelings of being uneasy, frustrated, apprehensive, or
worried, plays an important affective role in language learning (Brown,
2000). Rholes, Riskind, and With regard to state anxiety, MacIntyre (1999)
noted that state anxiety had an effect on emotions, cognition, and behavior.
In terms of the effect on emotions, persons with state anxiety have higher
levels of arousal and more sensitive automotive nervous system. They tend
to perceive an unpleasant feeling even above a minimal level of anxiety.
Anxiety is one of the affective variables in human behavior along with
self-esteem, extroversion, inhibition and empathy (Brown, 1994), which
influence how an individual will respond to any situation (Gardner and
Maclntyre,1993).

5

According to Horwitz et al. (1986), there are three components of
language anxiety are identified: communication apprehension, test anxiety,
and fear of negative evaluation. People with communication apprehension
are shy about communicating with others and have difficulty speaking in
public and listening to spoken messages.
In language classes, students are required to communicate with
each other and sometimes asked to speak in dyads, in groups, or in public.
Students with communication apprehension tend to develop language
anxiety. Test anxiety associates with language anxiety because students hold
unrealistic expectations on language achievement. Every grade less than
excellent, although viewed as a good grade for others, will be regarded as a
failure for anxious students. Since tests and quizzes are frequently used in
language classes, students with test anxiety may also develop language
anxiety. Students’ fear of negative evaluation is similar to test anxiety but
more extensive. In language classes, evaluation is not limited to a test-taking
situation. It may occur in any evaluative situation, such as group discussions
or speaking in front of the classroom. Students who fear negative
evaluations from others may also develop language anxiety.
Language anxiety is one of the important affective factors in
foreign language learning. According to Krashen’s affective filter
hypothesis (1982), language acquirers in a less proper affective state will
have a filter, or metal block, and this will prevent them from utilizing input
fully for further language acquisition. That is, anxiety causes an affective
filter, which will prevent students from receiving language input, and then
their language acquisition will fail to make progress (Horwitz et al.1991).
As a foreign language, we can’t deny that English is not easy to
learn by student in Indonesia. When the student study about it, they must be
hard in learning process because they learn from the beginner. They have to
learn how they can understand the language and communicate to express
their feeling. The student who feels unbelievable in their self will make
them worried to do more. If the students worry and do not want to speak
when they are in speaking or foreign language class, they are may be do
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not chance to practice the oral skill (speaking) and feedback from the
lecturer whether they pass or not in learning language.
The same thing was expressed by Witt, et al. (2008), anxiety arises
when one must talk or interact with others. Anxiety arises before, during
and after the process of speaking takes place. This then affects their fluency
in speaking, so they tend to talk in circles and have no clear direction.
As found by Vitasari, et al (2010), the factor that most influences
the level of self-anxiety during the learning process is the anxiety of tests.
Students feel before the test that the level of anxiety is high when they lack
preparation, and increases when they have prepared themselves but the tests
given are different from their predictions.
This is in line with what was stated by Doyon in Cutrone (2009) in
his research in Japan, which states that students who study English as a
foreign language (EFL) feel that it is very important to maintain other
people's assessment of themselves, so they prefer to silent rather than trying
but ultimately making mistakes that will give a sense of worry about
negative judgments about themselves. This feeling of worry has a big
influence on taste anxiety experienced by students in learning to speak
English (Horwitz, Horwitz and Cope in Humphries, 2011).
The factors that influence the level of their self-anxiety in speaking
English are self-anxiety in communicating English, self-anxiety when facing
exams and fear of negative judgments from others. Factors can be
neutralized by giving students a sense of comfort when following the
learning process. This can be done with the lecturers being friendly and
helpful in teaching, and always providing positive reciprocal relationships
and reinforcement to students.
Furthermore, Brown (2000) states that there are three types of
affective factors that affect students in the learning process, namely
achievement motivation, self confidence and self anxiety. Brown also added
that language proficiency can be achieved if there is learning environment
that makes students have low levels of self-anxiety and low levels of selfresistance. But the factor of self anxiety is considered as one of the most
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influential affective factors for students in speaking English in class.
English speaking activities are the most difficult to follow,
compared to reading, listening or talking about English. This is because
speaking, they are required to respond appropriately, precisely and discuss,
while their ability to choose the right vocabulary and use grammar is really
still lacking (Abdullah & Rahman, 2010).
2. Type of Anxiety
Several kinds of anxiety have been described. Two of the most
well-known is state anxiety and trait anxiety. Anxiety that arises when
confronted with specific situation called state anxiety. Most people
experienced state anxiety which also known as a normal anxiety. According
to Ormrod, “state anxiety is temporary feeling of anxiety elicited by a
threatening situation”6 it is nervousness or tension at a particular moment in
response to some outside stimulus. This type of anxiety arises in particular
situation or in a stressful event and hence is not permanent. In other words,
it is a situational anxious feeling that disappears when threatening situation
goes away.
However, in certain cases, Anxiety comes more intense and lasted
for long. This kind of anxiety is called trait anxiety. According to Ormrod,
“trait anxiety is pattern of responding with anxiety even in nonthreatening
situations, “7 such anxiety is a part of a person’s character. People and fell
inappropriately threatened by several things in the environment. In other
words, trait anxiety is the tendency of a person to be nervous or fell anxious
irrespective of the situation he/she is exposed to
Based on the intensity, duration and situation, anxiety can be
divided into two types: State anxiety, Feeling of apprehension and
nervousness as reaction to particular situation, and trait anxiety, more
intense anxiety that depends on ones individual regardless of the situation.
State anxiety (A-State) may be conceived of as a complex,
relatively unique emotional condition or reaction that may vary in intensity
and fluctuate over time. More specifically, A-State may be conceptualized
as consisting of unpleasant, concioulsy-percieved feelings of tension and
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apprehension with associated activation or arousal of the autonomic nervous
system (Spielberger, 1972).
In general State anxiety is a temporary or momentary emotional
condition in an individual that is subjective, due to tension and worry and
produces an autonomic nervous system activity. State anxiety varies in
intensity and degree that varies from time to time according to individual
conditions. State anxiety provides a description of the anxiety that is lived
in connection with an individual's appreciation of a situation that will cause
anxiety, in this case a situation facing afire.
Spielberger (1972) and his colleagues distinguish between state
anxiety and trait anxiety. State anxiety is temporary, where the anxiety
arises when an individual receives a stimulus that has the potential to injure
himself. Trait anxiety is more directed at the stability of personality
differences in the tendency to feel anxiety. Trait anxiety is not directly seen
in individual behavior, but can be seen from the frequency of individual
anxiety states.
B. Level anxiety
As the researcher said above, anxiety can give a negative effect for student
in foreign language class. Whereas to speak a foreign language student has to
have high self-confidence, so lecturer can measure her/his performance. To know
how far student’s anxiety influences student performance, we need to give a test
anxiety. This test anxiety is a type of performance anxiety. In situations where the
pressure is on and a good performance counts, people can become so anxious that
they are actually unable to do their best.
The level of students speaking anxiety was investigated by using
questionnaires. In this research, a set of specific questionnaires developed by Saito
(1999), the levels of students student of the first grade at SMPN 2, Bandar
Lampung, Indonesia, focusing on speaking skill, when they were in lower
secondary school of the first class. As it has been mentioned, the data were
collected during they performed speaking activity. The questionnaire test was
done to classify the sample into groups based on their level of speaking anxiety.
The test consisted of 20 items and was administered in 20 minutes. The reliability
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of the questionnaire itself is 0.766 as it is a good number of alpha for reliability.
Based on the result of the test, the researcher analyzed the score then grouping the
sample into three groups. The upper group consisted of the 27% who make the
highest scores, the lower group consisted 27% who make the lowest score, and the
middle group consisted the remaining 46%. The total score of the questionnaire is
1665 with the mean 61.67. The highest score is 79, while the lowest score was 47.
Among 27 students who followed the test, 7 students are classified into higher
level speaking anxiety group, 7 students are classified into lower level speaking
anxiety group, and the other 13 are put into medium group.
Lower Level Sa

Higher Level SA
No

SA

SC

Score

Score

SA Score

SC Score

1

80

80

49

80

2

77

53,3

48

86,7

3

77

56,7

47

93,3

4

74

53,3

50

86,7

5

70

80

49

90

6

68

60

55

63,3

7

67

54

86,7
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The result of the computation showed that p value is 0.004 with the level of
significance 3.000 (in Mann-Whitney U test, it is that U value). From this data,
we knew that there is a statistically significant difference of speaking
performance between the students with higher level of anxiety and the students
with lower level of anxiety. By looking at the means of the data above itself, we
also found that students with lower of anxiety have a better speaking
performance. As for the second question, the researcher used Linear Regression
to measure the effect of speaking anxiety.
From the result of the computation above, we know that speaking anxiety
gave an influence on speaking performance, as the r2 is 0.319. The first finding of
this research showed that students with lower level of anxiety gave a better result
with their speaking test than those who have higher level of anxiety. In other
words, the students with good speaking performance tend to have less anxiety;
they feel confidence with their performance.
C. Speaking Ability
Tarigan (1990:3-4) defines that speaking is a language skill that is
developed in child life, which is produced by listening skill, and at that period
speaking skill is learned. Speaking is the productive skill. It could not be
separated from listening. When we speak we produce the text and it should be
meaningful. In the nature of communication, we can find the speaker, the listener,
the message and the feedback. Speaking could not be separated from
pronunciation as it encourages learners to learn the English sounds.
Harmer writes that when teaching speaking or producing skill, we can apply
three major stages, those are:
1) Introducing new language
2) Practice
3) Communicative activity.
Students’ skill in conversation is core aspect in teaching speaking, it
becomes vitally aspect in language teaching learning success if language function
as a system for expression meaning, as Nunan (1991:39) states that the successful
in speaking is measured through someone ability to carry out a conversation in
the language. We confess that there are many proponent factors that influence
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teaching speaking success and there are many obstacle factors why it is not
running well. According to Ladouse (in Nunan, 1991: 23) speaking is described
as the activity as the ability to express oneself in the situation, or the activity to
report acts, or situation in precise words or the ability to converse or to express a
sequence of ideas fluently.
Speaking ability is the students’ ability in expressing their ideas orally
which is represented by the scores of speaking. Speaking is only an oral trail of
abilities that it got from structure and vocabulary, Freeman (in Risnadedi, 2001:
56-57) stated that speaking ability more complex and difficult than people
assume, and speaking study like study other cases in study of language, naturalize
many case to language lecturers. For the reason, to measure how far students’
ability in foreign language the lecturer should have the criteria or scoring rubric
about students’ speaking performance. Each student may have different level
criteria in speaking English, such as fluency, performance, grammar, vocabulary
etc,
Speaking is the way to communication from the speaker to the listener.
Someone who speaks they should be able to express their feeling to get the target
language/communication. By this communication means the people can interact
to other by the language. As the researcher said before speaking is the main point
in the success of learning language. Harmer remarks, “Whatever activity the
students is involved if it is genuinely communicative and if it is really promoting
language use, the student should have a desire to communicate.” When using a
communicate activity, it is important to strive from the classroom in which
students feel comfortable and confident, feel free to take a risk and have an
opportunity to speak. Donn Byne in his book wrote that the main goal in teaching
the productive skill of speaking will be oral fluency. This can be defined as the
ability to express oneself intelligibly. reasonably, accurately and without too
much hesitation.
Bygate’s (1987) routines facilitate communication for first language
speakers because they make the interactions more predictable. If language were
totally predictable. Then communication would be unnecessary. If it were totally
unpredictable, effective communication would probably be impossible. When
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people have conversation, they work interactively to reduce unpredictability. For
second language speakers, routines can be crucial in facilitating comprehension.
To build students’ motivation in the process language learning, it is
important for the lecturer to plan some speaking activities. According to Little
wood, as has been mentioned in Unit 2 page 22 communicative speaking
activities can be divided into two types: functional communication activities,
and social interaction activities.
There are six broad types of oral communication activities that might be
incorporated into curricula in many fields of study. Most are conducive to either
formal or informal assignments. Some are realistically possible only in smaller
classes or recitation sections, while others are appropriate for large lectures as
well.
On their own, any of them can help students learn course materials or ways
of thinking (speaking to learn). Incorporated more systematically into a broader
curriculum or major, they can together help move students to become more
proficient speakers by the time they graduate (learning to speak).
1. One-on-One Speaking (Student-Student or Student-Lecturer)
This type can range from moments punctuating a lecture, where
students are asked to discuss or explain some question or problem with
the person next to them, to formal student conferences with their
instructor.
2. Small-Group or Team-Based Oral Work
In this type the students in Smaller-scale settings for discussion,
deliberation, and problem solving. Appropriate for both large lectures
and smaller classes and allows levels of participation not possible in
larger groups.
3. Full-Class Discussions (Lecturer- or Student-Led)
This group, typically less agonistic, argument-based, and
competitive than debate and deliberation but still dialogic in character.
Often times has the quality of creating an atmosphere of collective, outloud thinking about some question, idea, problem, text, event, or artifact.
Like deliberation and debate, a good way to encourage active learning.
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4. In-Class Debates and Deliberations
This group type, a structured consideration of some issue from
two or more points of view. Debates typically involve participants who
argue one side throughout, while deliberation allows for movement by
individuals within the process. Both feature reason-giving argument. It
can be applied to issues of many kinds, from disputed scientific facts to
theories, policy questions, the meaning of a text, or the quality of an
artistic production.
5. Speeches and Presentations
Speech and presentations classically: the stand-up, podium
speech delivered by an individual from an outline or script. Also
includes group presentations or impromptu speaking. A strong element
of monologue, but dialogue can be built in with question and answer or
discussion with the audience afterward.

6. Oral Examinations
It can take place in the instructor’s office, in small groups, or
before a whole class. Range from one oral question on an otherwise
written exam to an oral defense of a written answer or paper to an
entirely oral quiz or examination. Difficult with very large groups, but an
excellent way to determine the depth and range of student knowledge
and to stimulate high levels of preparation
D. Speaking Language Anxiety
Language is the way to communication between people to other. By
language people can express their feeling. In foreign language, students asked to
show it with oral language. They are not only focus on understanding the
language but also answer or show their apprehension about the language. Penny
Ur argues that the speaking skill is the most important one since foreign language
learners are most of all interested in becoming actual speakers of language.
Based on Competence Based Curriculum speaking is one of the four basic
competences that the students should gain well. It has an important role in
communication. Speaking can find in spoken cycle especially in Joint
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Construction of Text stage (Departmen Pendidikan Nasional, 2004). In carrying
out speaking, students face some difficulties one of them is about language its
self. In fact, most of students get difficulties to speak even though they have a lot
of vocabularies and have written them well. The problems are afraid for students
to make mistakes. Horwitz, Horwitz, and Cope (1986) pointed out that, since
speaking in the target language seems to be the most threatening aspect of foreign
language learning, the current emphasis on the development of communicative
competence poses particularly great difficulties for the anxious student.
Speaking anxiety is a worry feeling to speak and perform the language that
the learner got in foreign language class. Speaking anxiety as something that has
a great impact on one’s self confidence since it often makes one experience
failure when not being able to speak out and show what one knows. This
speaking anxiety makes learners have low-confidence to perform in front or to
other people, and because of that the learner cannot understanding lecturer
explanation well.
E. Previous Studies
Many people have investigated the issue of foreign language anxiety from
different perspective. Worde in his investigation to the cause of language learning
anxiety found that speaking activities. Inability to comprehend, negative
classroom experiences. Fear of negative evaluation native speakers.
Methodology, pedagogical practices and the lecturers themselves as the main
causes of learning anxiety.
Chan and Wu conducted a study of foreign language anxiety of EFL
elementary school student in Taipei. By the way of questionnaire, interviews,
classroom observation, and document collection, they found five source of
language anxiety. They were low proficiency, fear of negative evaluation,
completion of game, anxious personality, and pressure from students themselves
and their parents.
Marwan (2007) investigated Indonesia students’ foreign language anxiety,
He tried to find out the types of anxiety experienced by foreign language learners
and the strategies they used to cope with their anxiety. Factors like lack of
confidence, lack of preparation and fear of failing the class were the primary
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cause of their anxiety.
In a similar study, William and Andrade examined anxiety in Japanese EFL
class in order to find out the type of situation that provoked the anxiety and the
ability to cope with the anxiety. Their finding indicated that anxiety was most
often associated with the output and processing stage of the learning process.
Furthermore, they found that fear of receiving negative evaluation, speaking in
front of the class random selection: procedure that the lecturer used for cited as
sources of anxiety. Kenneth E. William and Melvin R.Andre.
In an effort to explore learner coping strategies for foreign language
anxiety. Kaiko Lizuka surveyed 105 students of English language program at a
University in japan. The result showed that students experienced anxiety in some
context as follows; participating in class without enough preparation, speaking in
front oh the class. Difficulty in following lecturer (and classmate) talk. Fear of
making mistake in presentation. And student’s feeling about his/her own English
proficiency.
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CHAPTER III
RESEAR METHODOLOGY

A. Research Design
This study employed the qualitative research method with descriptive
approach. Qualitative method was chosen because this study aims at providing an
insight into the case of English study program at State Islamic University Sulthan
Thaha Saifuddin Jambi, specifically anxiety in the learning English. According
Sugiyono (2008, 34) descriptive method is a method used to describe or analyze
the results of the study but not used for make broader conclusions. Therefore, the
study descriptive approach allowed the researcher to study particular students in
the attempt to understand the case of language anxiety.
B. The setting of the study
This research conducted at the English study program at State Islamic
University Sulthan Thaha Saifuddin Jambi in the 2019/2020 period. Therefore,
the subject of this study was the4th Semester of 4A class of English study
program. Allocation of time was one hundred minutes. Researcher made
observations for two meetings.
C. Subjects of the Research
The participants of this study was the 4th semester of 4A class of English
study program. Respondents in qualitative tend to be purposive which means
match to the aim and purpose of the research (Raco: 2010, p. 115). Therefore, the
researcher choosed student’s 4th Semester of English Education Department as the
participant. The researcher chose 10 students from 30 students who were in class
researcher conducted interviews with a duration of two to three minutes to
choose 10 students from 30 students who were in class4A. The researcher
choosed students with purposive sampling, where it looked by the highest score
and the lowest score of students’ speaking test.
D. Data sources
The data source of this research are student talk and student actions during
the learning process of speaking in English class. The researcher observed and
interviewed the student’s anxiety by seeing if they look nervous when saying
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words in English, look confused and difficult to pronounce the words, etc.
E. Technique of Collecting the Data
1. Observation
Observation method is a technique to get information about human
behavior by recording or watching. Qualitative observations are
observations where researcher made field notes about the behavior and
activities of individuals at the study site. In this field note, the researcher
notes, in an unstructured or semi-structured way (using some previous
questions that the researcher wants to know), activities at the study site
(Creswell: 2009, p. 181). Therefore, researcher used this method in the
bilingual class. The researcher directly observed the participants who
experience anxiety in speaking English during the process of learning
and teaching English in class 4A for a month. Researcher obtained data
by recording students' conversations and actions.
2. Interview
Not all information can be obtained through observation.
Therefore, an interview is needed. In the interview, the researcher asked
several questions to the participants. Questions are very important to get
a person's perceptions, thoughts, opinions, feelings about a phenomenon,
fact or reality (Raco: 2010, p. 116). The interviewer conducted in a onesession interview for each respondent.
3. Documentation
In tis research researchertook documentation from lecturer’s and
college’s document about the students condition, included the students’
achievement mark. Then, the researcher also took some photo as a
documentation which means a proof of this research.
F. Technique of Analyzing the Data
The researcher intends to describe the data obtained when they were found
in the field. The researcher analyzed the data after collecting it. Creswell (2012)
states his theory of techniques for analyzing data as follows:
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1. Prepare data for analysis.
The researcher copied the interviews and recorded conversations of
students who were speaking in English.
2. Read and understand all data.
Obtain a general understanding of information and describe its overall
meaning.
3. Classify data
Researcher adjust items found in data with categories that have
been created in table form. Here, researcher will use a table
4. Make interpretation or meaning of data
Researcher will explain the factors of anxiety that often occur and
the reasons that make students experience anxiety or anxiety during the
process of learning speaking class.
5. Draw conclusions
This conclusion is based on research problems. Here, researcher
will draw conclusions based on data interpretation.
G. Trust two thinness of Data
In qualitative research, there is a common technique usually used to check
the trustworthiness of the data. To get the trustworthiness in this research, more
than one instrument was used to collect the data. So, the researcher used
triangulation techniques. The purpose of triangulation is to increase the credibility
and validity of the findings. Source of data triangulation is processes in which
various source of data are collected. The variety of sources can refer to time,
place, and person In the present study the sources of data referred to the lecturers
and students. Methodological triangulation is a process in which various method
are used to measure the same unit. Methodological triangulation was done by
employing different method of collecting data, namely observation, interview and
documentation.
H. Schedule of Research
The researcher arranged the schedule of research in order to make the
research be effective and finish with the specified time. It divided into five times,
they are :
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First

: Arranging thesis proposal and pointing of advisors Second :

Improvement of thesis proposal seminar
Third

: Gathering and analyzing of data

Fourth

: Consultation to the advisors and improvement

Fifth

: Continue the analysis, arrange the outline, final report
Table 3.1 The Plan of The Research

Activities
Months
Augustus September
2019
2019

October
2019

November
2019

December
2019

January
2020

February
2020

1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1
Arranging
Proposal

2 3 4

X x x x x X X
and

Instrument
Improvement

X x X x

x x x

Proposal
Seminar
Proposal
Improvement

x
x x

Proposal
Research
Permit
Collecting
Data
Analysis Data

x
x
x

Improvement

X

Report
Final Report

x

20

CHAPTER IV
FINDINGS AND DISCUSSIONS

This chapter presents findings and discussions of causes of students anxiety
to speaking English at English study program of State Islamic University Sulthan
Thaha Saifuddin Jambi.
A. The Overview of the study
The purpose of this study was to describe the causes of students‟ anxiety
In learning English at English Department of State Islamic University Sulthan
Thaha Saifuddin Jambi. The findings of this study answered the research
question: What are the causes of factors that cause students to be anxious in
learning Speaking class?
B. Participants’ Demographic Information
There were ten participants in this study and all of participants come from
the same class, the reason to focus on this class is related to the access. They were
named as pseudonyms as M1,M2,M3,M4,M5,M6,M7, M8,M9,M10. They all are
the English study program of State Islamic University Sulthan Thaha Saifuddin
Jambi especially in the third semester. The researcher chose ten participants
because based on to some students‟ who had experience anxiety to speak English.
Most of them said that they like study English because based on the
reason they said because English is international language. Besides, English
language is useful for carriers too. The other said that they like English, but do
not like speaking because study English is difficult and also must be learn many
words. The small group of students said that they unlike speaking English
because English is very difficulties and knotty.
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C. Findings `
1. Observation Result
Table 4.1 Observation Result
Factors contributed to Anxiety
Speaking activities:
speaking in front of the class,
being called on by teacher or
waiting turn, did not know how
to answer teacher’s question,
worried about grammatical
mistake and worried about
pronunciation.

Signs
Avoidance; lack of
eye contact, pretend
to be busy by reading
a book or writing a
note, refuse teachers
instruction to
practice.
Physical: fidgeting,
stuttering, stammering,
lowering
the voice, speak too
much fast and
sweating.
Physical; Lose focus,
fidgeting, lowering
the voice, squirming,
stammering,
stuttering, jittering,
and sweating or
smiling, laughing to
cover anxiousness.
Avoidance; showing
carelessness, lack of
eye contact, chatting
with peers,
Physical;
fidgeting, confusing,
worried.

Ridiculed by others

When lecturer delivered a
lesson: incomprehensible input,
teacher speak too much fast,
fear of getting left behind.

Based on the table 4.1, it showed that students might feel anxious at some
situations. Students were mostly anxious in speaking activities such as speaking
in front of the class, being called on by the lecturer or waiting turn to speak. They
also worried about grammatical and pronunciation mistake.
It also revealed that students often laughed at student who made a mistake.
Some students appeared to be anxious when their peers ridiculed them. Further, it
also appeared that students might feel anxious when the lecturer delivered a
lesson. They began to feel uneasy when did not understand the lesson.
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2. Interview Result
Based on the interview data analysis, there were five themes that were
related to the causes of students‟ anxiety to speaking English inside and outside
the classroom at the research site as presented in Table 1.
Table1. Themes of the causes of students’ anxiety to speaking English
inside and outside the classroom
No

Themes

1

Low speaking skill

2

Fear of negative responses from others

3

Low self esteem to speak English

4

Fear of Failure to speak English with lecturer

5

Cultural influences to speak English due to more lecturer-centered

1. Low speaking skill
Within this theme, the participants of this study reported that they had a
low speaking ability in English because of a variety of problems, which finally
made them anxious to speaking English as presented below.
“I can, but it is not too good. I am afraid to be wrong because lack of
vocabulary”. (M1)
“bisa, tapi tidak terlalu baik. takut salah karena kurang mengetahui vocab”.
(M1)
“I am not too good in English, Sure, I have problem in vocabulary, I don’t
have much vocabulary but I can understand when same one speaks in
English”. (M2)
“kemampuan saya tidak terlalu baik dalam bahasa inggris namun dapat
di katakan saya mengerti bahasa inggris jika ada orang yang berbicara bahasa
inggris. Tentu, pasti ada masalah yang saya hadapi terutama masalah vocab
yang tidak banyak yang saya ketahui”. (M2)
“It is not too good. I have problem in grammar, if vocabulary I still able
to know the meaning, but if I am asked to speak spontantly I feel hard to
arrange the words”. (M3)
“Sedang-sedang saja. Palingan saya susahnya di grammar, kalau arti artian gitu
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saya lumayan tau tapi apabila saya disuruh bicara secara spontan saya
kesulitan menyusun kata-katanya yang menurut saya lumayan susah”. (M3)
“I think I can’t speak English well. Yes, there is. I am afraid to make mistake
on it”. (M4)
“menurut saya, saya kurang mampu berbahasa inggris. ada, karena takut
salah”. (M4)
“I am good enough at English, but there are still some words that I don’t know
and sometimes I still make mistake in speaking English. Ya, sometimes I
know the meaning, but I don’t know how to pronounce it, it makes me afraid
to”. (M5)
“saya cukup bisa menguasai bahasa inggris, tapi ada juga kata-kata yang
mungkin saja saya masih kurang paham dan masih banyak terjadi kesalahan
dalam berbicara bahasa inggris. ya, kadang-kadang saya. Sudah tau artinya
tapi dalam penyebutan kata-kata bahasa inggrisnya kadang saya salah atau
kurang mengerti jadi itu yang membuat saya menjadi cemas dan ragu-ragu
untuk berbicara”. (M5)
“Actually, I am not too good in English, but I am can understand do speak say
in English. Sometimes if there are people who ask me in English, I can answer
it, even it is in Indonesia. I am afraid, because I did not

have many

vocabularies and I am not confidence”. (M6)
“sebenarnya saya tidak begitu bisa berbahasa inggris tapi saya mengerti
dengan apa yang orang ucapkan, kadang-kadang jika ada orang yangbertanya
menggunakan bahasa inggris namun saya menjawabnya pakai bahasa
indonesia. Yang membuat saya cemas mungkin karena banyak kosa kata yang
tidak saya kuasai trus tidak ada rasa percaya diri dari diri saya sendiri”.(M6)
“I am not too good at English. Yes, there is. Because sometimes the lecturer
suddenly asks to me and I feel confused how to answer the question, because
there is no any preparation”.(M7)
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“Saya kurang memahami bahasa inggris. Ada, karena kadang disebabkan oleh
faktor guru yang kadang-kadang mendadak bertanya kepada kita dan saya
kebingungan untuk menjawab pertanyaannya tersebut karena di tunjuk tibatiba gitu jadi otomatis gak ada persiapan untuk menjawabnya”. (M7)
“Mmm….it is bad. First, I am afraid to be wrong and I don’t too comprehend
how to use vocabulary”. (M8)
“Mmm… kurang baik. Pertama saya takut salah, dan kurang memahami kosa
kata”. (M8)
„Not too good, sometimes I can but sometimes I can not to speak English. Yes,
there is. Because I am not too good at English”. (M9)
“Sedang-sedang saja lah, kadang bisa dan kadang tidak bisa tapi banyak yang
tidak bisanya di bandingkan bisanya. ada, karena saya kurang bisa berbahasa
inggris”.
“Not too good. Because I don’t have many vocabulary”. (M10) “Biasa aja.
Karena saya kurang menguasai vocabulary”. (M10)
It can be seen from the statements that due to students‟ low speaking
ability in English, they faced problems to use English inside and outside the
classroom. Their problems stemmed from lack of vocabularies, of grammar,
and bad pronunciations, which finally made them anxious to speaking English.
Lack of vocabulary made them difficult to arrange the words into a
sentence. Richards (1976, 77) argues that the teaching and learning of
vocabulary has never aroused the same degree of interest within language
teaching as have such issues as grammatical competence, contrastive
analysis, reading, or writing, which have received considerable attention from
scholars and teachers. Leech and Anthony point out that the apparent neglect
of vocabulary reflects the effects of trends in linguistic theory, since within
linguistics

the word has only recently become a candidate for serious

theorizing and model building.(Cited in Richards,p.77). Besides, having agree
number of words bolsters the learner’s ability to grasp ideas, think more
logically, and dissect and examine others’ ideas. In addition, having wide
vocabulary assists speakers and learners of a language in avoiding the
repetition of the same words over and over again quickly, whichbores
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people, while the skilled use of a wide array of them enables the speaker to
draw people in and paint a rich picture.
Then, Grammar is the core of sentence. When students got lack in
grammar, it made them difficult to have language or conversation. The
grammar of a new item will be necessary to be taught if this not obviously
covered by general grammatical rules. An item may have an unpredictable
change of form in certain grammatical context may have some idiosyncratic
with other words in sentences.
The poor of pronounce also made them difficult in speak English
because they can spell and pronounce the words correctly. So, it made the
learners was uneasy to understand what they talked about.
2. Fear of negative responses from others
In this theme, the participants reported that the other factor that made
student anxious to speaking English because they were afraid of getting
negative responses from other people such as friends or lecturers. This feeling
had made participants anxious or worried to speaking English as presented
below.
“I seldom use English in speaking even in the classroom. The problem is
I am afraid to be wrong”.(M1)
“Di dalam kelas saja saya jarang menggunakan bahasa inggris apalagi
diluar kelas,masalahnya sama karena saya takut salah”. (M1)
“Sure, I have problem in vocabulary, I don’t have much vocabulary”.
(M2)
“Tentu, pasti ada masalah yang saya hadapi terutama masalah vocab
yang tidak begitu banyak yang saya ketahui. (M2)
“Because, I can’t arrange the words in good structure and I am afraid to
be wrong”. (M3)
“Karena tidak bisa menyusun kata-katanya dengan benar dan
kemungkinan takut salah juga”.(M3)
“Such as the difficult words with wrong meaning and also wrong
pronunciation. (M5)
“Seperti kata-kata yang sulit dan salah artinya dan cara penyebutan dari
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kata-kata bahasa inggris tersebut”. (M4)
“I am afraid to speak English to the older one, such as lecturer, but it is
not happened when I am talking English to my friend, I am not nervous”.
(M5)
“Saya cemas jika berbicara dengan orang yang lebih tua dari saya seperti
berbicara kepada guru, tapi kalau dengan teman apabila ada terjadi
kesalahan jika menggunakan bahasa inggris saat berbicara saya
biasmengatasinya dengan mengajak bergurau jadi gak canggung juga
kalaudengan teman”. (M5)
“I am afraid to be wrong, and that scary will be increased if I meet some
one who has better English ability”. (M6)
“Rasa takut salah, apalagi jika ketemu dengan orang yang lebih
pintarberbahasa inggris, rasanya malu be untuk ngomong berbahasa
inggris”.(M6)
“Because I am not usual to use English and I don’t too understand
English”.(M7)
“Karena

tidak

terbiasa

menggunakan

bahasa

inggris

dan

kurangmemahami bahasa inggris itu sendiri”. (M7)
“Because I am afraid and shy to be mocked”. (M8)
“Karena saya takut salah dan malu kalau ketahuan salah lalu di
ejek”.(M8)
“Yes, there is. I am not good enough in arranging the words, so I will fell
strange when I am speaking”. (M9)
“Ada karena saya kurang bisa mengatur kosa katanya jika dalam
berbicaradan merasa lain be kalau ternyata yang saya ucapkan itu salah”.
(M9)
“I am not brave to speak English, because I am afraid to be mocked by
my friend”. (M10)
“Saya gak berani tampil berbicara menggunakan bahasa inggris
karenateman-teman suka ngejek dan itu bikin saya down”. (M10)
Based on the statements above, fear of negative responses from others
was one of the causes that influenced participants not to speaking English al
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though some of them wanted to speak. When they speak and they made a
mistake, some of their friend laughed to them. It made them shy and they
don’t want to try speaking anymore.
3. Low self-esteem to speak English
Another interesting fa“Mmm…I am not confidence to speak English.
Because I don’t self confidence, ee..what…not..not too good in English”. (M1)
“Mmmmm….kurang percaya diri. Sama, kurang percaya diri karena eee…. Apa,
belum, belum terlalu baik dalam berbahasa inggris”.(M1)
“Because my friends like to mock someone who speak in English. It’s same
reason because mocking”. (M2)
“Karena teman saya banyak mengolok-olok dan jadi bahan ejek’an.Sama,
karena takut di olok-olok dan dan jadi bahan ejek’an”. (M2)
“I am afraid I don’t understand and don’t know the sense in speaking
English. Because I am afraid to be wrong”. (M3)
“Takutnya gk ngerti dan takut gak nyambung kalau berbicara menggunakan
bahasa inggri.karena takut salah ngomong bahasa inggrisnya”. (M3)
“No, because maybe I have known them and I have known them speak
English and they also know my English ability. Mmm ..maybe I seldom speak
English outside the class”. (M4)
“Tidak, karena mungkin karena saya sudah mengenal mereka dan saya
sudah tau mereka berbahasa inggris dan mereka pun juga mengetahui
kemamampuan saya dalam berbahasa inggris. Mm..mungkin saya jarang
menggunakan bahasa inggris diluar kelas”. (M4)
“Sometimes, when I speak English, they said that I am arrogant; they
mock me, although they don’t know the meaning. If anyone who invites me to
speak I English. I will speak English outside the class”. (M5) “Kadang saya
bicara bahasa inggris dibilang sok pintar lah, atau apalah yang intinya cemo’oh
padahal mereka sendiri yang tidak mengerti dengan ucapan saya. Kalau diluar
kelas saya santai karena lumayan ngerti lah kan, jadi kalau ada yang ngejek biarin
aja”. (M5)
“I am confused with my English ability, because I don’t have many
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vocabularies. Yaa….. it is some reason. Because I am afraid with my English
ability, because I don’t have many vocabulary”. (M6)
“Yang

pasti

kurang

percaya

diri

dengan

kemampuan

saya

berbahasainggris karena kurang mengetahui kosa kata. Sama seperti itu juga
karenakurang percaya diri dengan kemampuan saya berbahasa inggris
karenakurang mengetahui kosa kata”.(M6)
“Because I am afraid to be though as an arrogant one by my friends.
Sometimes, I can’t respond why does my friend said, but I know the meaning”.
(M7)
“Karena nanti kalau saya berbicara menggunakan bahasa inggris kesannya
di anggap sombong oleh teman-teman dan di bilang sok-sok’an. Kadang kita gak
tau membalas perkataanya menggunakan bahasa inggris walaupun kadang tau
maksud dari pertanyaanya itu”. (M7)
“Because I have lack vocabulary and I cannot speak English. I am less
confidence to speak, because I have lack vocabulary”. (M8)
“Karena kekurangan kosa kata dan tidak begitu bisa berbicara menggunakan
bahasa inggris. Kurang percaya diri juga dan takut salah karena kekurangan
vocab”. (M8)
“Because I am afraid that my friend don’t know English too same as me.
So, it will make the conversation become mess. I am afraid that I can’t speak
English fluently and I don’t understand what is the meaning of the words”.(M9)
“Karena nantinya kalau ngomong berbahasa inggris takutnya sama- sama gak
ngerti pula apa yang di omongi. Hahaaa. Yang intinya kurang mengetahui vocab.
Takutnya komunikasi kurang lancar karena gak ngerti bahasa inggris dan gak
ngerti apa yang di omongi”. (M9)
“I am not too afraid if I have to speak to my friend, but I can’t speak
English. I am afraid to be mocked and said arrogant if I speak English”.(M10)
“Kalau teman sendiri si gak terlalu cemas Cuma saya aja yang gak bisa berbahasa
inggris. Takut di ejek aja, dan di bilang sok-sok’an berbahasa inggris”. (M10)
They stated that they had low self-esteem to speak English when they
started to speak to other people. Even though they could speak English but when
they faced other people they lost their confidence. Indeed, they need a
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comfortable zone to speak English. If they go out of their save zone, they feel
difficult to speak.
4. Fear of failure to speak English with lecturers
Lecturer has an important role in the classroom. The lecturer holds the
power in arranging the classroom. In other words, students enjoy a classroom or
not, or success or not a subject depends on the lecturer. So lecturer’s behavior in
the classroom is very important.
In this research, the interviewees said that the fear of failure to speak in English to
their lecturer was one of the worrying factors. They reflected,
“Mmm ..because I am afraid to be wrong pronoun in the words. Because
of scoring of pronunciation”. (M1)
”Mmmm… karena takut salah pengucapan”. (M1)
“Because I am afraid and I don’t want to be mocked and laughed. It’s not
really big problem, because not all of lecturers can speak English and even if I
meet the English lecturer, we don’t speak English purely, because our school
doesn’t demand use to speak English”.(M2)
“Karena takut salah, dan malu di tertawai jika ketahuan salah. Tidak
terlalu cemas juga karena tidak semua guru juga paham bahasa inggris dan jika
ketemu dengan guru bahasa inggris pun tidak sepenuhnya berbicara bahasa
inggris karena disekolah tidak mewajibkan berbicara menggunakan bahasa
inggris”. (M2)
“I am afraid to be mocked, because I think I can’t speak English well.
Because I am afraid”. (M3)
“Takut di ketawain, karena saya pikir saya belum mampu untuk berbahasa inggris
jadi malu be kami kalau berbahasa inggris. karena takut salah”. (M3)
“Ya…. One of the problems is scoring to be wrong, because the lecturer knows
English well. I also afraid to be wrong, I also seldom use English outside the
class”.(M4)
“Yaaa…salah satunya takut salah karena guru bahasa inggris itu lebih tau katakata yang kita ucapkan apakah benar atau salah jadi takut aja.takut salah juga,
lagian saya jarang menggunakan bahasa inggris di luar kelas”.(M4)
“I am afraid do the mistake. Base on with whom I speak. If it is with my lecturer,
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I will be enjoying to speaking in English, because he knows my English ability.
But, if I speak to other people, I will be more care full, and then I also think well
the words before I pronounce them”. (M5)
“Apabila

kata-kata

yang

saya

sampaikan

itu

tidak

benar

atau

melenceng.Tergantung kepada siapa saya bicara. Kalau dengan guru yang biasa
ngajar saya bisa sedikit santai Karena guru tersebut mungkin sudah tau sampai di
mana kemampuan saya, tapi jika ada yang lain mungkin saya lebih berfikir lagi
untuk mengeluarkan kata-kata sambil mikir ”betul dak yo yang saya
ucapkan”.(M5)
“I am afraid to be wrong in using the words and makes the answers do not make
sense. Because, I can’t answer, but I usually know the meaning of the question, I
only don’t know how to answer”. (M6)
“Takut salah vocabnya, takut misalnya guru nanya apa ntar di jawab apa pula jadi
kayak gak nyambung gitu jadinya.karena dak bisa jawab, tapi biasanya kalau
maksud dari pertanyaan itu sendiri saya ngerti tapi mau jawabnya yang gak bisa”.
(M6)
“Because I don’t understand how to use English, and I only have little bit
vocabulary. I will not to be afraid to speak with my own English lecturer, because
he knows my English. but I will be afraid to speak to other lecturers”. (M7)
“Karena tidak mengerti menggunakan bahasa inggris, dan sedikit mengetahui
kosa kata.kalau dengan guru bahasa inggris itu sendiri si karena guru itu kan lebih
mengerti dengan bahasa inggris jadi saya cemas kalau aja kalau berbicara dengan
guru yang bersangkutan”.(M7)
“I don’t have many vocabularies, so I am shy if I am asked, but I can’t answer. I
am afraid that I don’t understand what is being talked and I am afraid if I can’t
answer”. (M8)
“kekurangan kosa kata, nanti kalau di tanya-tanya terus gak bisa jawab kan jadi
malu. takut gak ngerti
dengan apa yang di omongi dan saya pun nanti takut kalu dak bisa jawab”. (M8)
“Because I am not good enough in understanding English sentence, so I always

31

am confused when the lecturer is asking me. Because I am not good enough in
understanding English sentence, so I always be confused when the lecturer is
asking me”.(M9)
“karena kurang bisa mengerti berbahasa inggris dan nanti giliran ditanya saya
bingung mau jawab apa. karena kurang bisa mengerti berbahasa inggris dan nanti
giliran ditanya saya bingung mau jawab apa”. (M9)
“Because I am not brave to speak English, I am scared to make mistake on it”.
(M10)
“karena ada rasa segan dan gak berani berbicara karena takut salah. karena ada
rasa segan dan gak berani berbicara karena takut salah”. (M10)
Those statements showed that the students were afraid of speaking
English to the lecturer because they were afraid of making mistakes in their
conversation. In their opinion, lectures will judge or blame them when they got
mistake. In fact, lecture guided them to be better. But their first assumption made
them hesitate to speak.
5. Cultural influences to speak English due to more lecturer-centered
Culture can give a big effect on a learning process, especially, learning a
foreign language. In this theme, the participants of this study reported that in their
school, the culture of learning focusing more on lecturer-centered influenced their
ability to speak English as lecturers were more dominant in the classroom. They
declared,
“Yes, there is. Sometimes I want to speak when lecturer asks me to speak”(M1)
“Ada, kadang-kadang saya mau berbicara apabila di tunjuk dulu”. (M1)
“Yes, there is. I don’t want to speak firstly, but if my lecturer offers “any
question?” I will ask”. (M2)
“Ya ada, saya tidak mau bicara duluan, tapi apabila guru saya menawarkan ada
yang mau bertanya” baru saya bertanya”. (M2)
“Yes, there is. Usually my lecturer stimulates me to speak. But, sometimes I want
to speak with my own desire if I have question even I will only ask the question if
there is no anyone who is asking”.(M3)
“Ada, biasanya saya di pancing dulu baru bicara, tapi kadang-kadang saya mau
bicara tapi apabilah ada sesuatu hal yang ingin saya tanyakan itu pun kalau dah
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sepi nian maksudnya gak ada lagi orang yang bertanya baru saya berani untuk
bertanya”. (M3)
“Yes, there is. Maybe because I am not usual to use English at home. Although I
have to speak English when I am in English class at school. So, I only hang on
the material from the lecturer”. (M4)
“Ada, mungkin karena saya tidak terbiasa menggunakan bahasa inggris dirumah
padahal kalau di sekolah harus berbahasa inggris ketika belajar bahasa inggris
supaya kita lebih memahami bahasa inggris tersebut, jadi saya juga tergantung
materi yang di ajarkan, misalnya kalau ada yang belum saya mengerti saya akan
bertanya langsung tapi kalau tidak saya akan bicara apabila ada yang guru
tanyakan kepada saya”. (M4)
“Such as, I will ask question to the lecturer if I am demanded, by the lecturer.
Because I am afraid to be wrong. But, sometimes if I have a big question. I will
ask it without any forcing”. (M5)
“Misalnya sebelum guru menyuruh saya untuk bertanya, saya tidak akan
bertanya tapi kadang-kadang jika ada yang ingin saya tanyakan baru saya akan
bertanya karena jika saya yang memulai saya takut salah dengan kata-kata yang
saya ucapkan”. (M5)
“Yes, there is the affection. Because I am not brave to begin the conversation
first”. (M6)
“Ya, ada si pengaruhnya.Karena saya gak berani memulai untuk berbicara”. (M6)
“Yes, there is. Sometimes I will ask question to the lecturer after I am pointed out
to ask”. (M7)
“Ada, kadang-kadang saya takut untuk bertanya dan menunggu di tunjuk dulu
karena saya takut salah ngomong”. (M7)
“Yes, there is, but sometimes it based on the situation and condition. If I know the
answer, I will rise my hand, but if I don’t understand I feel scared to be pointed
out by my lecturer to answer it”.(M8)
“Ada, tapi terkadang tergantung situasi dan kondisi juga, kalau giliran saya
mengerti saya akan tunjuk tangan tapi giliran saya tidak mengerti saya takut juga
kalau di tunjuk karena bingung juga mau jawab apa dan kadang sulit mengerti
maksud pertanyaanya”. (M8)
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“Yes, it is influenced. Because when I am in English class. I will speak if I am
asked to speak by the lecturer”.(M9)
“Berpengaruh juga, karena saya kalau dalam belajar bahasa inggris maunya di
tunjuk dulu kalau tidak gak berani mulaiduluan”.(M9)
“Yes, there is. I am afraid to begin the conversation first”. (M10)
“Ada, saya gak berani tampil ngomong duluan sebelum ada yang memulai”.
(M10)
The data above indicated that due to the culture of lecturer-centered in
learning English, participants were not brave enough to initiate to communicate in
English in the classroom. This might be caused by the dominance of the lecturer
in teaching and learning English.
D. Discussion
Language anxiety refers to the subjective feeling of tension, apprehension,
nervousness, and worry associated with an arousal of the autonomic nervous
system (Horwitz, & Cope, 1986). However, research on Indonesian causes of the
students‟ anxiety in learning English as a foreign language is still limited. The
purpose of this study was to describe the causes of the students‟ anxiety to
speaking English at English Department . There was one research question that
guided this study to reach the purpose of the study:
“What are the causes of students‟ anxiety to speaking English inside and
outside the classroom?” Based on the interview data analysis, there were five
themes that were related to the causes of students‟ anxiety to speaking English
inside and outside the classroom at the research site: (1) Low speaking skill, (2)
Fear of negative responses from others, (3) Low self-esteem to speak English, (4)
Fear of failure to speak English with lecturers, and (5) Cultural influences to
speak English due to more lecturer-centered.
Within the first theme, “low speaking skill”, participants reported that
there were a variety of factors (e.g. lack of vocabularies, of grammar, and bad
pronunciations) that made them anxious to speak in English inside and outside the
classroom. This theme, “low speaking skill”, is related to what McCroskey and
Bond (1980, 1984) stated that one of the seven factors that could make students
quiet in the classroom was low speech skill. In this study, due to participants‟ low
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speaking skill, they were not only quiet in the classroom, but also they might
never speak English outside the classroom with their lecturers and friends.
Another factor that prevented participants from speaking in English inside and
outside the classroom was fear of negative responses from others which is in line
with previous literature that indicates that one of the causes of anxieties
fear of negative evaluation (Horwitz, 1986). According to Horwitz (1986), the
fear of negative evaluation from others might contribute to language anxiety. In
this study, participants were anxious to speak English because they were afraid of
getting negative responses from other people such as friends or lecturers.
The next factor is “Low self-esteem to speak English”. According
McCroskey and Bond (1980, 1984), one of the seven factors that could make
students quiet in the classroom was low self-esteem to speak English. In this
study, the participants reported that they had low self-esteem to speak English
when they started to speak to other people, they lost their confidence. Low self
esteem in this study is related to the situation in which participants felt
unconfident to use their English with other people. Additionally, based on the
interview data analysis, it was found that „Fear of failure to speak English with
lecturers” was another factor that prevented participants from using their English
inside and outside the classroom. In fact almost all participants were afraid of
talking to the lecturers because they were afraid of making mistakes in their
conversation.
The last factor that made participants in this study anxious to speak in
English is “cultural influences to speak English due to more lecturer-centered”, in
this case culture can give a big effect on a learning process, especially, learning a
foreign language. According to McCroskey and Bond (1980, 1984), one of the
seven factors that could make students quiet in the classroom was cultural/ethnic
divergence in communication norms. In this study, due to in the classroom, the
situation is more lecturer-centered, participants felt reluctant and anxious to speak
English lecturer-centered, they were not brave enough to initiate to communicate
in English in the classroom.
In summary, regardless of the scope of this qualitative study which focused on ten
participants and used only interviews as the technique of the data collection, the
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findings of this study conclude that there were five major causes that made
participants anxious to speak English: (1) Low speaking skill, (2) Fear of negative
responses from others, (3) Low self-esteem to speak English, (4) Fear of failure to
speak English with lecturers, and (5) Cultural influences to speak English due to
more lecturer-centered. These findings provide readers information that other
Indonesian causes of the students may face the same causes that make them
anxious to speak in English inside and outside the classroom either with the
lecturers or with their peers or friends
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CHAPTER V
CONCLUSION ANDRECOMMENDATION

This chapter draws conclusion and suggestion dealing with the findings of
causes of the students‟ anxiety to speaking English in English Department State
Islamic University Sulthan Thaha Saifuddin Jambi.
A. Conclusion
Based on the data analysis in chapter 4, the researcher concludes that the
causes of students‟ anxiety to speaking English inside and outside the fourth
semester at English Education program of state Islamic University Sulthan Thaha
Saifuddin Jambi are (1) low speaking skill, (2) fear of negative responses from
others, (3) low self-esteem to speak English, (4) fear of failure to speak English
with lecturers, and (5) cultural influences to speak English due to more lecturercentered. The factor of low speaking skill is related to problems with lack of
vocabularies, of grammar, and bad pronunciations, which finally made them
anxious to speak English.
The next factor is related to fear of negative responses from others which
influence participants not to speak English although some of them wanted to
speak. Then, low self-esteem to speak English when they started to speak to other
people even though they could speak English but when they faced other people,
they lost their confidence. And then, fear of failure to speak English with
lecturers‟ make participants afraid of speaking English to the lecturer because
they were afraid of making mistakes in their conversation.
The last factor is related to the cultural influences to speak English due to
more lecturer-centered, which made participants not brave enough to initiate to
communicate in English in the classroom. This might be caused by the
dominance of the lecturer in teaching and learning English.
B. Suggestion
Based on the conclusion above, the researcher proposes some suggestions
for those who are involved in teaching how to speaking English. The
English lecturer should pay more attention to some students who get the
difficulties in speaking English. In addition, other researcher could do the same
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topic of the research but with a different method such as survey studies or
experimental studies.
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Appendix 1

INTERVIEW PROTOCOL

The researcher plans for each interview will spend between 15-20 minutes.
The process of interview will be recorded by digital voice recorder. All interviews
will be recorded with the consent of the participants and transcribed by the
researcher. The transcriptions will be placed in locked file and can be accessed by
researcher only.
1. How are you?
2. Could you describe about yourself?
3. I am interested in knowing the causes of your anxiety to speak English asa
English study program student.
4. Communication Apprehension
The following questions are guided by the theoretical framework in the chapter
2.
a. Intellectual and Speech Skills
1) What do you think about your speaking skill ability in the classroom?Is
there any problem that makes you anxious to speak English in
theclassroom? If yes, would you like to share what the problems look
like?
2) What do you think about your speaking skill ability outside
theclassroom? Is there any problem that makes you anxious to
speakEnglish outside the classroom? If yes, would you like to share what
theproblems look like?
b. Social Alienation
3) How often do you speak English with your friends in the classroom?
4) How often do you speak English with your friends outside the classroom?
5) How often do you speak English with your teachers in the classroom?
6) How often do you speak English with your teachers outside the
classroom?
7) How often do you speak English with your brothers and sisters at home?
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8) What makes you anxious speak English with your friends in the
classroom?
9) What makes you anxious speak English with your friends outside the
classroom?
10) What makes you anxious speak English with your teachers in the
classroom?
11) What makes you anxious speak English with your teachers outside the
classroom?
c. Social Self-Esteem
12) Tell me your experience in speaking English with your friends in the
classroom? Is there any problem that makes your confidence down speak
English?
13) Tell me your experience in speaking English with your friends outside
the classroom? Is there any problem that makes your confidence down
speak English?
14) Tell me your experience in speaking English with your teachers in the
classroom? Is there any problem that makes your confidence down speak
English?
15) Tell me your experience in speaking English with your teachers outside
the classroom? Is there any problem that makes your confidence down
speak English?
d. Ethnic/cultural divergence in communication norms
16) How about your cultural influences? Are there any influences of your
culture in speaking anxiety in the classroom? For example, you will not
speak before your teachers invite you to speak?
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