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ABSTRAK  

Nama        : Mahya Eka Safitri  

Jurusan     : Pendidkan Bahasa Inggris 

Judul          :  An Analysis On Studentsô Strategies In Speaking English By 

The Fourth Semester Students Of English Study Program. 

Tujuan dari penelitian ini adalah untuk mengetahui strategi mahasiswa dalam 

berbicara bahasa Inggris dan bagaimana strategi yang digunakan oleh mahasiswa 

semester empat program pendidikan bahasa Inggris. Dalam melakukan penelitian 

ini, penelitian ini menggunakan penelitian kualitatif deskriptif. Dalam 

mengumpulkan data, peneliti menggunakan observasi dan wawancara. Hasil 

penelitian ini menunjukkan bahwa mahasiswa menerapkan hampir semua strategi 

yang diusulkan oleh O'Malley et al termasuk strategi meta-kognitif, strategi 

kognitif, dan strategi sosial-afektif dalam menguasai keterampilan berbicara 

mereka. Dalam strategi metakognitif, siswa menggunakan lima strategi, yaitu: 

planning, selective attention, self- management, self- monitoring, and self-

evaluation. Dalam strategi kognitif, siswa menggunakan enam strategi, yaitu: 

Deduction, Imagery, Keyword, auditory representation, contextualization, 

Elaboration. Dan dalam strategi sosial-afektif, para siswa menggunakan tiga 

strategi yaitu: asking questionare, encouraging yourself, taking your emotional 

temperature. 

Kata Kunci: Berbicara bahasa Inggris, Metacognitive Strategies, Cognitive 

Strategies, Socioaffective Strategies. 
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ABSTRACT 

Name   : Mahya Eka Safitri  

Major   : English  Education Department 

Title              : An Analysis On Studentsô Strategies In Speaking English By 

The Fourth Semester Students Of English Education 

Program 

 

The objectives of the research are to know the studentsô strategies in speaking 

English and how the strategies used by the fourth semester student of English 

educational program.In conducting this research, the research uses descriptive 

qualitative research. In collecting the data, the researcher uses observation and 

interview. The result of this research shows that the students applied almost all of 

the strategies proposed by OôMalley et al including meta-cognitive strategies, 

cognitive strategies, and socio-affective strategies in mastering their speaking 

skill. In metacognitive strategies, the students used five strategies, namely: 

planning, selective attention, self- management, self- monitoring, and self-

evaluation. In cognitive strategies, the students used six strategies, namely: 

Deduction, Imagery, Keyword , auditory representation, contextualization, 

Elaboration. And in socio-affective strategies, the students used three strategies 

namely: asking questionare, encouraging yourself, taking your emotional 

temperature. 

Key Words : Speaking English, Metacognitive Strategies, Cognitive Strategies, 

Socioaffective Strategies. 

 

 

 

 

 

 

 



viii 
 

DEDICATION  

 

In the name of Allah SWT for the blessing and the merciful, with deep thanks and 

proud, Sholawat to The Prophet Muhammad ShalallahualaihiWasallam. His 

coming really changed the world. 

Special Thanks to : 

My parents, beloved father (Mursalim) and my beloved mother (Sri Hidayah) 

Who always give me everlasting love, guidance, motivation and praying. 

My beloved brother (Miftahul Huda)  thanks for your support and praying. 

My big family who has support me in finishing this thesis 

My beloved Friends (Mona, Dayah, Ina, Aini, Mawar, April) and someone special 

thanks for your support and motivation. 

My beloved classmate thank you quality time to share information and happiness 

with me. For all students of English education department batch 2015 especially 

class C thanks for your kindness and togetherness during my study at English 

education department. 

My beloved Squad PPL and Squad KKN  thanks for your support, motivation, 

quality time to share the happiness with me and understand me. 

May Allah SubhanahuWataôala bless us. 

Aameen. 

 

 

 

 

 

 

 

 



ix 
 

MOTTO  

 

(6) Ϝ̯Ͻ̶Ѓ̳т ̴Ͻ̶Ѓ̳Л̶ЮϜ ̲Й̲в Ζд̴ϖ (5) Ϝ̯Ͻ̶Ѓ̳т ̴Ͻ̶Ѓ̳Л̶ЮϜ ̲Й̲в Ζд̴ϗ̲Т 

(Q.S. AL-Insyiroh : 5-6)  

(5) verily, along with every hardship is relief 

(6) verily, along with every hardship is relief ( ie : there is one hardship with two 

relief, so one hardship cannot overcome two reliefs) 
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CHAPTER I  

INTRODUCTION  

 

In this chapter, the researcher will explain about background of the 

analysis, limitaton of the problem, fomulation of research, purpose of 

research and significant of research.  

A. Background of The Analysis. 

Speaking is an interactive process of constructing meaning that 

involves producing and receiving and processing information or 

expressing oneôs thoughts and feelings in spoken language. Brown (2001) 

stated that when someone can speak a language it means that someone can 

carry on a coversation reasonably competenly. In addition, Brown stated 

that the benchmark of succesful acquisition of language is almost always 

the demonstation of an ability to accomplish pragmatic goal through an 

interactive discourse with the other language speakers. Interaction takes a 

big part for the learners in training their speaking. 

According to Nunan (1991:39) as cited in Alfiyanaini (2017), 

stated that speaking is deemed to be the most important skill that must be 

mastered well in learning a new language. For most people mastering 

speaking skills is the single most important aspect of learning a foreign 

language, and success is measured in terms of the ability to carry on a 

conversation in that language. Consequently, the students are expected to 

mastering speaking skill. The recent curriculum, Curriculum 2013, 

students are expected to be able to express either transactional or 

interpersonal communication in a daily life context, for example 

expressing and responding to sympathy. This means that the curriculum 

objective of teaching speaking is to enable students to understand and use 

the language appropriately in accordance with the appropriate situation; 

for instance, expressing and responding to sympathy. 
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However, speaking a foreign language is not an easy skill to be 

mastered by learners. Learners consider speaking as the most difficult skill 

since it needs great courage as well as preparation to speak well in the new 

language. For most people, learning speaking became the most difficulty 

when they learn a foreign language. They have to learn about the 

grammatical, pronunciation, and vocabulary at the same time.    

In receiving the lesson, especially English, the students face some 

difficulties. The difficulties faced by the students are not the same. Every 

student has different ability to catch the material. They have their own 

ways to be able to understand the lesson. 

According to Scarella & Oxford (1994) and Florez (1998), there 

are three categories of learners problems in speaking. First, the conflict 

between fluency and accuracy, lack of confidence, and pronounciation. 

Students unconsciously do problem of the conflict between fluency and 

accuracy is for example  when a learner speaks ungrammatically and less 

fluently of English, their English language will continue to be inaccurate. 

Second, lack confidence happen when learners fell uncoviniently to speak 

English that very different than their mother tongue. The last is 

pronuncation. Learners get phonetic confusion, interference from the 

written from, interference from the mother language and failure to use the 

weak forms.  

Based on preliminary research conducted at 8 February 2019, in 

the fourth semester A class of English education, the researcher found that 

there are some problem in speaking. The general problem faced by 

students are about vocabulary, grammar, low motivation and low 

confident. The students need to improve their speaking English with some 

strategies, Since strategy takes important role in learning, it leads to the 

research about what strategies that students use. The students of English 

department are interesting to be investigated, because they work with 

English language much more than those who are not.  In this research, 

researcher select IV A class because this class is categorized in active class 
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by asking the lecturer and the students also active to join the English 

education program like English week event. 

Learning speaking can be both fun and easy if students employ 

right strategies. Since students are different, they learn differently too. 

They may adjust their speaking strategies to their own personal learning 

style. They will choose the strategy that is suitable for them in improving 

their speaking skill, especially for those good learners. As stated by Nunan 

(1999:172) cited in Niômah (2013), that learners who are taught the 

strategies underlying their learning are more highly motivated than those 

who are not. It implies that learning strategy is very important in learning 

language, especially in learning speaking as one of foundation and 

consideration to become successful English learner. 

The researcher hopes this research will contribute the knowledge 

on the students strategies in speaking classroom. The researcher intends to 

bring illustration of what the strategies that use by students in speaking 

English. So, the researcher interested in conducting the research entitle 

ñAn Analysis On studentôs strategies In Speaking By The Fourth Semester 

Students Of English Education Study Program At State Islamic University 

Of Sulthan Thaha Saifuddin Jambiò 

B. Limitation of Problem  

The research will be conducted to English Education program 

students in the fourth semester in the academic year of 2018/2019 of 

Tarbiyah and teacher training faculty at UIN Sulthan Thaha Saifuddin 

Jambi. The researcher focuses on the statagies that used by the students in 

speaking English. 

C. Formulation of Research 

Based on the phenomena, the researcher needs to answer the 

following research questions: 

1. What are the students strategiesô used in the fourth semester students of 

English study program  ? 
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2. How are the students strategiesô used in the fourth semester students of 

English study program  ? 

 

D. Purpose of Research 

1. To know what are the studentsô strategies used in the fourth semester 

students of  English program. 

2. To know how are the studentsô strategies used in the fourth semester 

students of  English program. 

E. Significant of Research 

The result of this research is aimed at giving benefits both 

theoretically and practically. 

1. Theoretically:  

 The result of the study is expected to give contribution for the 

science in teaching and learning speaking, especially for university 

students, since speaking is the important skill in learning another 

language. The information about the speaking learning strategies can 

make people who are interested in speaking know and understand the 

various learning strategies used by the students.  

2. Practically :  

Practically, the research of this study can be useful for students 

and English teacher.For students, they can apply and develop 

speaking learning strategies used by the students to solve their 

speaking problems. Meanwhile, for English teacher, this research 

can enable them in designing appropriate materials and activities that 

are suitable for their studentsô need. Besides, teacher could teach 

students some technical how to tackle a language specially in 

speaking skill using the strategies. So, it can ease English teacher in 

the process of teaching and learning. 
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CHAPTER II  

REVIEW OF RELATED LITERATURE  

 

In the research, it is important to describe the theories that related to 

this study in order to give relevant knowledge to the topic. This chapter 

reviews the related literature about the review on the speaking and the review 

on learning strategy.   

A. Speaking Skill 

1. Definition of speaking 

According to Harmer (2001) cited by Ahmad, K. Seken, L.P. 

Artini (2013). There are three reasons why people communicate. First, 

people communicate because they want to say something. As Harmer 

explained, the word 'want' refers to intentional desire the speaker has 

in order to convey messages to other people. Simply stated, people 

speak because they just do not want to keep silent. Second, people 

communicate because they have some communicative purpose. By 

having some communicative purpose it means that the speakers want 

something to happen as a result of what they say.  The third reason is 

the consequence of the desire to say something (first reason) and the 

purpose in conducting communicative activities (second reason).  

Brown (2001) cites that when someone can speak a language it 

means that someone can carry on a conversation reasonably 

competently. In addition, he states that the benchmark of successful 

acquisition of language is almost always the demonstration of an 

ability to accomplish pragmatic goals through an interactive discourse 

with other language speakers.  

Richards and Renandya (2002) state that effective oral 

communication requires the ability to use the language appropriately 

in social interactions that involves not only verbal communication but 
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also paralinguistic elements of speech such as pitch, stress, and 

intonation. Moreover, nonlinguistic elements such as gestures, body 

language, and expressions are needed in conveying messages directly 

without any accompanying speech. Brown (2007) states that social 

contact in interactive language functions is a key importance and in 

which it is not what you say that counts but how you say it what you 

convey with body language, gestures, eye contact, physical distance 

and other nonverbal messages. 

From some definition above it can be concluded that speaking 

skill is always related to communication. Speaking itself can be stated 

as the skill to use the language accurately to express meanings in order 

to transfer or get knowledge and information from other people in the 

whole situation. 

2. Speaking Problem  

Speaking is different with other language skills, eventhought 

when it is compared with writing, what makes speaking English is 

difficult for us as indonesian people, because it is foreign language 

and the use of this very seldom. Brown (2000), stated that there are 

problems in speaking can make speaking difficult. There are follow: 

a. Clustering  

Fluent speech is phrasal, not word by word, learner can 

organize their output both cognitively and physically through 

such clustering. 

b. Redundancy  

The speaker has an opportunity to make meaning clearer 

trough the redundancy of language. Learners can capitalize on 

this feature of spoken language. 
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c. Reduced Forms 

It is including contractions,elisions, reduced, vowels,ect. 

All form special problems in teaching spoken English. Students 

who do not learn colloquial contractions, it will sometime develop 

a stilted, bookish quality of the speaking that in turn stigmatizes 

them. 

d. Perfomance Variables  

The difference between native and non native speakers of 

language is in learnersô hesitation phenomena. Learner should 

know when to pause backtrack or correct the language when they 

have to speak about it. 

e. Colloquial Language 

The learners should know about the words,idioms,and 

phrases of colloquial language and learners get practice in 

producing these forms. 

f. Rate of Delivery 

Another salient characteristic of fluency is rate delivery. 

The teacher should help learners to achieve an acceptable speed 

along with other attributes of fluency. 

g. Stress, Rhytm, and Intonation 

This most important characteristic of English 

pronounciation the stress-timed rhytm of spoken English and its 

intonation patterns convey important message. 

h. Interaction 

Speaking is about interaction. It is about how you interact 

and what kind of language that you use that will make 

communication goes smoothly. 

3. The Importance of Speaking 

The objective of spoken language is shown by competence of 

the learners in communication. In communication student hoped 

communicative competence. 
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Based on Richards (2002), there are four of communivative 

competence: 

a) Grammatical competence, it is domain of grammatical and 

lexical capacity. 

b) Sosiolinguistic competence, refer to understanding of social 

context in which communication take place, include rule 

relationship, the shared information of the participant, and the 

communicative purpose of their interaction. 

c) Discourse competence, it refers to the interpretation of 

individual message element in term of their interconnectedness 

and of how meaning is represented in relationship to the entire 

discourse. 

d) Strategy competence, it refers to the coping strategies that 

communicators employ to initiate, terminate, maintain, repair, 

and redirect communication.  

4. Factors influencing speaking  

Niômah (2013:9) stated that, there are two factors that influence 

speaking. They are the reluctant speaker and a case of motivation . 

Below is the explanation.  

a. The reluctant speaker  

In recent informal survey, reluctance to speak on the part of 

the students was seen as their biggest challenge. Burns and Joice in 

Nunan (1999:231) as cited in Niômah (2013:9), identify three sets 

of factors that may cause reluctance on the part of the students to 

take part in classroom tasks involving speaking. They explain that 

this reluctance may be due to cultural factors, linguistics factors, 

and/or psychological/ affective factors. Cultural factors come from 

learnersô prior learning experiences and the expectations created by 

experiences. The possible mismatches can occur between teachers 

and learners from different cultural backgrounds. If learners come 

into a classroom believing that learning a language involves 
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listening to the teacher or the tape, and doing written exercises, 

then they will be reluctant to become actively involved in 

speaking. It will be necessary to engage in a certain amount of 

earner training to encourage them to participate in speaking.  

b. Motivation   

Motivation is a key consideration in determining the 

preparedness of learners to communicate. According to Griffiths 

(2008:19), motivation concerns what move a person to make 

certain choices, to engage in action, and to persist in action.    

Effort itself does not signify motivation. The motivated 

individual expends effort toward the goal, but the individual 

expending effort is not necessarily motivated. Many things of the 

individual such as compulsiveness, desire to please a teacher or 

parent, or a high need to achieve might produce effort, as like 

social pressures, such as a demanding teacher, or the promise of a 

new bicycle. Even, Richards in his book (2002: 183) stated 

ñlearners with high motivation will do betterò.  

Elis (1997: 75) argued that motivation involves attitudes 

and affective states that influence the degree of effort that learners 

make to learn an L2. She defined motivation into four; 

instrumental (learners may make effort to learn an L2 for some 

functional reason-to pass an examination, to get a better job, or to 

get a place at university), integrative (they are interested in the 

people and culture represented by the target language group), 

resultative (learners who experience the success in learning may 

become more or in some contexts less motivated to learn) and 

intrinsic (whether the learners hold distinct attitude, positive or 

negative, toward the target language group).  

B. Learning Strategy 

There are many experts that give the definition of learning 

strategies. O Malley and Chamot (1990:1) state that ñlearning strategies 
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are special thoughts or behaviors that individuals use to help them 

comprehend, learn, or retain new informationò. Oxford (1990:8) also 

points out learning strategies are specific action taken by the kearners to 

make learning easier, faster, more enjoyable, more self directed, more 

effective, more transferable to new situation. 

There is also another category stated by Brown (2000: 113) that 

strategies are specific method of approaching a problem or task, modes of 

operation for achieving a particular end, planned designs for controlling 

and manipulating certain information. They are like ñbattle plansò that 

might vary from moment to moment, or day to day, or year to year. So, it 

other words strategies are the mental and communicative procedures 

learners used in learning to gain particular purposes. Strategies vary 

intraindividually; each of us has a number of possible ways to solve a 

particular problem, and we choose one or several in sequence for a given 

problem.  

Oxford (1990:1) argued that one of the leading teachers and 

researchers in the language learning strategies field argues that strategies 

are important for two reasons. In the first place, strategies are tools for 

active, self directed involvement, which is essential for developing 

communicative competence. Secondly, learners who have developed 

appropriate learning strategies have greater self-confidence and learn more 

effectively. In her introduction to the field, she identifies twelve key 

features of strategies.  

Edge (1999:21) stated that there are three ways thinking about 

strategies for the language learner:  

1) Social strategies e.g. go to places where English is used.  

2) Communication strategies e.g. practice the phrases for getting into a 

discussion.  

3) Learning strategies e.g. when we meet a new word in foreign language, 

we ask ourselves what word it sounds like in our own language, then 

we make a mental picture of the two meanings together.  
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The idea of teaching strategies in ELT is connected to the idea that 

students can improve their learning if they are more aware of what they are 

doing, how they are doing it, and what choices are available to them. 

Conscious learning will improve because of their new focus on how to 

learn. Subconscious learning will improve because of their extra 

involvement in what is going on. If students act with awareness, their 

chances of conscious and subconscious learning increase in all areas. The 

teaching of strategies and increased awareness is also connected to the idea 

of helping learners achieve independence.  

Ellis (1997:60) stated that to communicate in an L2 knows, 

learners frequently experience problems in saying what they want to say 

because of their inadequate knowledge. In order to over-come these 

problems they resort to various kinds of communication strategies. For 

example, they may avoid problematic items such as the verb 'make' by 

substituting an item like 'ask' (which is regular in that it takes to + 

infinitive and is therefore easier to use correctly). If learners do not know a 

word in the target language they may borrow a word from their L1 or use 

another target-language word that is approximate in meaning (for example, 

'worm' for 'silkworm'), or try to paraphrase the meaning of the word, or 

even construct an entirely new  word (for example, 'picture place' for 'art 

gallery'). These strategies, with the obvious exception of those that are LI 

based, are also found in the language use of native speakers. 

Ellis (1997:76) explained that learning strategies are the particular 

approaches or techniques that learners employ to try to learn an L2. They 

can be behavioral (for example, repeating new words aloud to help you 

remember them) or they can be mental (for example, using the linguistic 

or situational context to infer the meaning of a new word). They are 

typically problem-oriented. That is, learners employ learning strategies 

when they are faced with some problem, such as how to remember a new 

word. Learners are generally aware of the strategies they use and, when 

asked, can explain what they did to try to learn something. 
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C. Classification Of Learning Strategies 

Many experts classified the language learning strategies of 

speaking into some points. According to Huang and Naerssen in Griffiths 

(2008:219) learning strategies for speaking divided into three classes, First 

are formal practices such as such as listening to and doing pattern drills, 

listening in order to improve pronunciation, memorizing and reciting texts, 

imitation, re-telling stories, reading aloud, and reading in order to learn 

vocabulary items or grammatical structures which can be used when 

speaking. Second is functional practice such as using language for 

communication, thinking or talking to oneself, and using listening or 

reading to provide models for speaking. Third is monitoring such as 

paying attention to the use of linguistic forms and modifying language 

responses.  

 Different from them by previous experts the language learning 

strategies of speaking have been divides into two main classes by Oxford 

(1990:16). She divided into two groups; they are direct strategies and 

indirect strategies. In direct strategies, it consists of three groups; they are 

memory, cognitive and compensation strategies. Meanwhile, in indirect 

strategies, it consists of three groups; they are metacognitive, affective and 

social strategies.  

OôMalley and Charnot (1990: 138) proposed a more detailed 

schema based on three major categories: cognitive, metacognitive, and 

social and affective strategies. 

1. Metacognitive strategy 

Metacognitive strategies make use of knowledge of cognitive 

processes to regulate the learning process. The strategies involve 

thinking about the learning process, planning for learning, monitoring 

the learning task, add evaluating how well one has learned. 

Metacognitive strategies describe mental operations used by learners in 

the self-management of their learning.   
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According to OôMalley and Charnot (1990: 138) The 

metacognitive strategies are organized into seven major groups as 

follows: 

a. Planning: Previewing the organizing concept or principle of an 

anticipated learning task, proposing strategies for handling an 

upcoming task, generating a plan for the parts, sequence, main ideas, 

or language functions to be used in handling a task.  

b. Direct intention: Deciding in advance to attend in general to a 

learning task and to ignore irrelevant distractors, maintaining 

attention during take execution.  

c. Selective attention: Deciding in advance to attend to specific aspects 

of language input or situational details that assist in performance of a 

task, attending to specific aspects of language input during that 

excecution  

d. Self-management: Understanding the conditions that help one 

successfully accomplish language task and arranging for the 

presence of those conditions, controlling oneôs language maximize 

use of what is already known. 

e. Self-monitoring: Checking, verifying or correcting oneôs 

comprehension or performance in the course of language task.  

f. Problem-identification : explicitly identifying needing resolution in a 

task or identifying an aspect of the task that hinders its successful 

completion. 

g. Self-evaluation : Checking the outcomes of oneôs own language 

performance against an internal measure of completeness and 

accuracy, checking oneôs language repertoire, strategy use, or ability 

to perform hand. 

2. Cognitive strategy 

OôMalley and Chamot (1990:44-45) as cited in 

(Alfiyanaini:2017) divided cognitive strategies into four sets are 

practicing, receiving and sending messages, analyzing and reasoning, 
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and creating structure for input and output. Practicing is the most 

important in this group which can be achieved by repeating, working 

with sounds, and using patterns. The tools of receiving and sending 

messages are used when learners try to find the main idea through 

skimming and scanning. The adultôs learners commonly use analyzing 

and reasoning strategies. These are used to understand the meaning and 

expression of the target language. These are also to make new 

expression.   

Line on OôMalley and Chamot (1990:44-45), Brown (2000: 

125), divided cognitive strategies into nine categorize: 

a. Deduction: Consciously applying rules to produce or understand the   

second language 

b. Recombination: Constructing a meaningful sentence or larger 

language sequence by combining known elements in a new way 

c. Imagery: Relating new information to visual concepts in memory via 

familiar, easily retrievable visualizations, phrases, or locations 

d. Auditory Representation: Retention of the sound or a similar sound 

for a word, phrase, or longer language sequence 

e. Keyword: Remembering a new word in the second language by:  

1) Identifying a familiar word in the first language that sounds like 

or otherwise resembles the new word  

2) Generating easily recalled images of some relationship between 

the new word and the familiar word  

f. Contextualization: Placing a word or phrase in a meaningful     

language sequence 

g. Elaboration: Relating new information to other concepts in memory 

h. Transfer: Using previously acquired linguistic and/or conceptual 

knowledge to facilitate a new language learning task 

i. Inferencing: Available information to guess meanings of new items, 

predict outcomes, or fill in missing information  
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3. Sosial and affective strategy 

Social and affective strategies involve the ways in which 

learners interact with others and control themselves in order to enhance 

their learning. Social strategies represent actions taken in relation to 

self. Social and affective strategies also related to the learnerôs attitudes 

toward language as an object of learning.  

Oô Malley and Chamot (1990) as cited in (Alfiyaniani:2017), 

divided socio-affective strategies into three sets of strategies are; 

Asking question, Cooperating with others, and Empathizing with 

others. 

Same as Oô Malley and Chamot (1990) Oxford (1990: 21) lists 

the following strategies:  

a. Social strategies:  

1) Asking questions: a) Asking for clarifications or verification,  

b) Asking for correction.  

2) Cooperating with others: a) Cooperating with peers, b) 

Cooperating with proficient of the new language.  

3) Empathizing with others: a) Developing cultural understanding, b) 

Becoming aware of otherôs thought and feeling.  

b. Affective strategies :  

1) Lowering your anxiety: a) Using progressive relaxation, deep 

breathing or meditation, b) Using music, c) Using laughter.  

2) Encouraging yourself: a) Making positive statements, b) Taking 

risk wisely, c) Rewarding yourself.  

3) Taking your emotional temperature: a) Listening to your body, b) 

Using checklist, c) Writing a language learning diary, d) 

Discussing your feelings with someone else.    

From the kinds of learning strategies have been stated, it implies 

that learning strategies are crucial toward students, and students should 

be aware of it.  
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D. Relevant Studies 

There are two researchers that have been done by some researchers 

which relevant with this study. First, Mas uli niômah Al-faqih (2013) in 

her thesis óinvestigating studentsô speaking learning strategies at STAIN 

Tulungagungô in this research, researcher investigated a good learners and 

the good learners choose their own strategy to improve their skill. The 

researcher investigates the contribution of the learning strategies for 

studentsô speaking improvement. The similarities of her research and this 

research are the setting in some level and the research design in qualitative 

research, the different is the limitation of study in her research, she 

investigated the learning strategies used only by a good learners in 

speaking. 

The second previous study is the thesis by Agung Darwanto 

(2014), entitled ñStrategies for developing speaking skill by students of 

English education department: a case studyò. His research described about 

strategies for developing speaking skill students of English education 

department of Muhammadiyah University of Surakarta. The results of his 

research show that the students applied almost all of the strategies 

proposed by OôMalley including meta-cognitive strategies, cognitive 

strategies, and socio-affective strategies in mastering their speaking skill. 

There are some difference between the research and this research. The first 

is subject of the research. In the research that conducted by Agung 

Darwanto, the subject of the research is students in senior high school, in 

this research the researcher conducts a research in university. Then, the 

second is the design of the research. The design of the research conduct by 

Agung Darwanto is a case study; in this research the research uses 

descriptive qualitative research.   
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CHAPTER III  

RESEARCH METHOD  

 

In this chapter, researcher will explain about the research design, 

setting and subject of the research, kinds and source data, technique of 

collecting data, methode of data analysis, and technique of validity. 

A. Research Design 

This research is a qualitative research. According to Sugiyono 

(2016), qualitative research is a research method that is based on the 

condition of natural object. Angrosino M.V.(2007) as cited in latief,A.M 

(2012) state that qualitative research seeks to understand the what, how, 

when, and where of an event or an action in order to establish in meaning, 

concept, and definitions, characteristics, metaphors, symbol, and 

descriptions. Qualitative research involves an in depth understanding of 

human behavior and the reasons that governs human behaviors, and 

qualitative research relies on reasons behind various aspects behaviors. It 

can be concluded that qualitative research is analyzing about  data that is 

collected in the form of the situation of natural object. Descriptive data 

such as spoken or written by using qualitative research. Researcher will 

get the answer what are the studentsô strategies used and how are the 

studentsô strategies used in the fourth semeseter in speaking class of 

English education program. 

B. Setting And Subject 

1. Setting  

The setting of the research is English education program of 

tarbiyah and teacher training faculty at state islamic university of 

sulthan thaha saifuddin Jambi. 
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2. Subject 

The subject of the study is the students in A class of the fourth 

semester in speaking class of English education program of state 

islamic university of sulthan thaha saifuddin Jambi. 

 

C. Kinds And Source Data 

1. Kinds of Data 

a. Primary Data 

Primary data  is the data obtained by the researcher from 

respondent and informant or some facts that are observed, also 

primary data is the data taken directly by the researcher from the 

respondents without mediator (Sugiyono, 2016). In this research the 

primary data are recording, observation notes, and interview. 

b. Secondary Data 

Secondary data is the data taken from sources as documents, 

opinions, facilities, and structure of organization and geographical 

place of the research object. In this research the secondary data are 

students score and documentation. 

2. Source of Data 

Data source is the subject of where the data can be obtained. 

The researcher will get the data from students of the fourth semester 

students of English education program in speaking class of state islamic 

university of sulthan thaha saifuddin Jambi.  

D. Technique Of Collecting Data 

Qualitative research can use many different techniques and 

instrument (Latief, A. M, 2012). The technique of collecting data used in 

this research are observation and interview. 
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1. Observation  

The idea of using an observation as the main data collection is 

related to the Flander (1960) as cited in Ahmad, K. Seken, L.P. Artini 

(2013) who proposed observation as the key procedure for a number in 

comparing method as in investigating teaching style in the hope of 

being able to find which one was the most effective. 

According to Cresswell (2014), qualitative research data is 

collected by observing. Qualitative observation is when researcher takes 

field notes on the behavior and activities of individuals at the research 

site. Qualitative observers may also engage in roles varying from a 

nonparticipant to a complete participant  

In this research, the researcher will use video recorder and audio 

recording, to visualized studentsô speaking activity observation in all 

aspect without losing any process to get details of data limmitation. The 

researcher will observe the studentsô classroom interaction and 

performance of fourth semester English education program in speaking 

by using video and audio record to identify and quatify the studentsô 

strategies spontaneously used in the classroom.  

2. Interview  

According to Cresswell (2014), for qualitative research the 

researcher conduct face to face interview with the participants, 

interviews participant by telephone, or engages in focus group 

interviews with six or eight interviews in each group. Interview is a 

kind of questionnaire but the list of question is presented orally. The 

process of interview is face to face process and by telephone. 

In this research, the researcher tries to find answer by used 

depth interview way. The researcher interviewed the students about 

studentsô strategies used in speaking English. 
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E. Method Of Data Analysis 

Based on Sugiyono (2016), data analysis is the process of 

systematically searching and preparing the data obtained from respondent, 

interviews field notes, and other materials by way of organizing data into 

categories, defined in units, synthesize, organize into a so easily 

understood by oneself of others. 

Miles and Huberman as cited in Sugiyono (2016) mentioned flow 

analysis models as one of qualitative data analysis methods, they devided 

flow analysis model into three flow activites which will used by researcher 

in this research. This analysis component are data reduction, data display 

and cunclusion drawing. 

1. Data Reduction  

Data reduction refers to the process of selecting, focusing, 

simplifying, abstracting, and transforming the data that appear in 

written   up field notes or transcriptions ( Miles and Huberman,1994) 

The researcher categorizes data taken from the interview and 

observation. In this step, the researcher interviews the subject of this  

research. The researcher also held observation in the class and take 

notes in procces of succeding the data. 

2. Data display  

Display generally means organize, compressed assembly of 

information that permits conclusion drawing and action (Miles and 

Huberman,1994). In this step, the researcher gets the data display 

through the conclusion of the strategies that studentsô used, the 

conclusion of how are the students strategies used in fourth semester 

English program. 

3. Conclusion/Verification 

After described and interpreted, the research made general view 

toward the result of the interpretation. The conclusion then made based 

on the general view. The conclusion of this research would be the 
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description of the students learning strategies in speaking and how the 

students used the strategy 

F. Triangulation 

Krik and Miller (1986) and silver (2001) as cited by David 

Silverman  point out, the issues or reliability and validity are important, 

because in term the objectivity and credibility of (social scientific) 

research is at take. 

In this research, for checking validity the researcher used 

triangulation. According to William Wuersma (1986) as cited in 

Sugiyonon (2016) triangulation is it assesses the sufficiency ot the data 

according to the covergence of multiple data collection procedures. 
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G. Schedule of research 

No  Month 

  January February March April  May June 

1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 

1 Preparation of proposal                         

2 Consultation of proposal                         

3 Seminar                         

4 Improvement of seminar                         

5 Making research permission                         

6 Collecting data                         

7 Improvement of research                         

8 Writing a thesis                         

9 Thesis examination                         
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CHAPTER IV 

RESEARCH FINDING AND DISCUSSION 

This chapter present the research findings and discussion of the research. 

The purpose is to answer the research problem in the first chapter. This chapter 

will present the data description of learning strategies used by the fourth semester 

students of English study program. The finding is gained from the field which is 

compared with the learning strategies theory, while the discussion is process of 

making a decision or a conclusion about the topic of this research. 

A. RESEARCH FINDING 

1. The result of observation 

The researcher conducted the observation three times. The researcher 

found that there are several strategies used by students in speaking English. 

This research would discuss the strategies used by the fourth  semester 

students of English study program in speaking English. 

a. First observation 

In first observation which conducted on Wednesday on may 

15th 2019, the researcher found some strategies that used by the fourth 

semester students of English education study program. They are as 

follows : 

1) Metacognitive Strategies 

Metacognitive strategies refer to learnersô behavior in 

centering, arranging, planning and evaluating their learning. It means 

that metacognitive strategy is a term to express executive function, 

strategies which require planning for learning, thinking about the 

learning process as it is taking place, monitoring of oneôs production 

or comprehension and evaluation learning after activity is completed. 

Students in the fourth semester of English education program apply 

some subcategories in this strategy like : 
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a) Planning 

The lecturer appoints a number of students who have agreed 

on the order to turn to appear next week, so that within one week 

students can prepare a good material when perfoming in front of 

the class. Besides that students can memorize and understand about 

content of the material, students are also given time to check again 

whether the words and pronuncation that students use are correct. 

b) Self-Management 

Based on obeservation, the researcher found that the 

students  prepared mentally by morizing the speech that students 

would convey in class before they perform in front of the class, this 

can be seen by their activities which were heard whispering in 

class. Who was chosen to appear that day, they were busy 

memorizing before the lecturer came to class. They ask each other 

for help to listen memorization. There are also the students who 

remain silent in the corner of the class of leave the class because 

they do not want to be disturbed by their memorization. 

c) Selective Attention  

It is deciding in advance to attend to specific aspects of 

input, often by scanning for key words, concepts, and or linguistic 

markers. For example, choosing the familiar topic to practice 

English orally or writing some important words to help memorize 

the vocab or sentences. The students show when the students 

memorize the sentences or speech they choose the topic, the topic 

is about education. Because they were study in the realm of 

education, the topic suggested by the lecturer for them use in 

delivering speech is about education, what the students said was 

not allowed to get out of the topic that has been determined. They 

was conveyed topics about education but with different titles. 
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d) Self-Monitoring 

It is checking one's comprehension during listening or 

reading or checking the accuracy and or appropriateness of one's 

oral or written production while it is taking place. Based on the 

researcher observation, when memorizing the vocab, dialogue, 

sentences, the students  ask to their lecturer to correcting the words 

that they made. During the students deliver speech, one of the 

students said ñI would like to speechò, and then there were students 

who asked to the lecturer if the sentence used was correct, the 

lecturer answer, you should said ñI would like to deliver speechò 

because ñspeechò is not verb, or just use ñspeakò ñI would like to 

speakò. 

e) Self-Evaluation  

It is checking the outcomes of one's own language learning 

against a standard after it has been completed. Based on 

observation , the reseacher found the students using dictionary to 

check words or pronunciation that students did not know, the 

students used oxford dictionary but sometimes the students were 

also seen using online dictionary via handpone. When the students 

ask about the word ñspeakò and ñspeechò, the lecturer asks them to 

check the dictionary, so they check the dictionary and found that 

the word ñspeechò is noun and ñspeakò is a verb. The students also 

got the pronunciation both of them, ñspeechò //spitώ// and ñspeakò 

//spik//, the lecturer writes the words on the board. 

2) Cognitive Strategies 

Cognitive startegies are more limited to specific learning tasks 

and they involve more direct manipulation of the learning material 

itself. Students in the fourth semester of English study program use : 
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a) Imagery  

Based on observation, the researcher found that the students 

used imagery, this can be seen by the studenst used mime when 

delivering speech, students use sad facial expressions when the 

contents of the speech are sad, express angry faces when the 

contents of the speech are angry, smile when the contents of the 

speech are happy. The speaker adjust facial expressions to the 

contents, the speaker also uses body movement, such as pointing 

the hand when placing stress on the word, so listeners can 

understood what is meant by students. The students also stress on 

word  so listeners do not misunderstood what was conveyed. 

b) keyword  

It is remembering a new word in the second language by: 

(1) identifying a familiar word in the first language that sounds like 

or otherwise resembles the new word, and (2) generating easily 

recalled images of some relationship with the first language 

homonym and the new word in the second language. Based on 

obervation, researcher found the students used keyword. The 

students made  note to the point of their speech, so the students did 

not forgot what would be said when the student in front of class. 

The students also repeat similar words such us wood, word, world. 

After the lecturer explains how to pronounce the word, students 

was asked to remeber how to pronounce the word and repeat it until 

the pronounce was correct. Students were asked one by one to said 

how to pronounce three words alternately, so thet were easy to 

remember if they met again with the word. 

c) Elaboration 

Based on observation, the students looking for material from 

many sources, such as journals, article and others. And then the 
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students summarize some material using their own word into the 

material to be conveyed during speech. The students can describe the 

contents of speech well and precisely according to the data obtained. 

Example for this observation, forexample: Students delivering speech 

about the benefits and the effects of online game. This materi is very 

interesting because the speake describes the benefits and effects of 

online game widely, among the benefits if this is it can communicate 

with friends, make new friends and manage strategy in winning, but 

also has bad affects like habits that make lazy so that other jobs were 

not carried out, and also makes us wasteful. 

3) Sosioaffective strategies  

Social affective strategies are related with social-mediating 

activity and transaction with others. Students in the fourth semester of 

English education use  : 

a) Sosial strategies 

(1). Asking questions (asking for clarification and verification) 

It is eliciting/asking from a teacher or peer additional 

explanation, rephrasing, or examples about language learning 

difficulties. For example, the students ask the correct 

pronunciation to their friends or lecturer. After all students 

have finished perfoming at the and of the students the lecturer 

gives suggestion and criticism about the appearance of the 

students, the lecturer corrects the word and the pronunciation 

that students use and justifies it if something mistake. They 

also asked their friend about the use of the word they used, as 

researcher observed them the word ñ famousò 
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b) affective strategies 

(1). Encouraging yourself (making positive statement) 

The students use positive statement  in their speech, the 

students appear in front of the class with content that must be 

completed with the right data. So that what the students convey 

can be trusted and is not considered a lie. For example in 

jakarta there was a mother who was very surprised because the 

bill was up to 11 million due to the child who bought diamond 

for online games. 

(2). Taking your emotional temperature (discussing your feelings 

with someone else) 

The researcher found that before the students perform 

in front of class, the student discuss their feeling with their 

friends, to reduce the feeling of nervousness that the students 

feel. Discuss with friends to be problem solvers for them. 

Before the lecturer came, the students who would perform had 

looked anxious, they talked with their friends ñ how is thisò ñI 

am nervousò ñmy body is coldò.  

b. Second Observation 

In second observation which conducted on Friday on may 17th 

2019, the researcher found that students in fourth semester used some 

strategies in speaking English. The reseacher would like to disccuss 

below: 

1) Metacognitive strategies  

The definition about metacognitive was discribe in the first. In 

this meeting researcher found some sub strategies in metacognive that 

used by fourth semester students of English education program, there 

are follow : 
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a) Planning 

The researcher found, because the students already know 

that this week they would perform, the student prepare their 

material from last week, they prepare what the material would 

deliver but remain in the theme of education.  So that the students 

can be speak fluently, the lecturer relate to the speakers show the 

data resource. The students have to practice anymore before the 

students perform in front of class, so  when the performance 

delivered is truly maximal. 

b) Self-management 

The researcher perfomed students were calmer than other 

students, because they were more focused on memorizing the 

material, the students repeated their memorization so that the 

students did not forgot. Sometime they kept silent while 

occasionally seeing memorized texts. Until their friends appear, 

they were still buzy memorizing without regard to their friends who 

appear. Until their turn progressed, they stopped memorizing. 

c) Self-monitoring 

At this meeting the lecturer checked the words students uses 

in delivering speech. Because at the time of delivering speech one 

of the students use the adjective in their speach (by word: 

important) òthe important of studyò  that should be noun 

(importance) ñthe importance of studyò. The lecturer explains the 

use of these word and corrected the word  so that no more errors 

occurred. In another speech also found the word ñlectureò used by 

the students with the meaning in Indonesia is ñDosenò, students 

should use the ñlecturerò. While the word ñlectureò is ñkuliahò in 

Indonesia. 
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d) Self-evaluation 

Based on observation found that the students use this 

strategi. The researcher seen when the students are perfoming in 

front of class and made mistakes , for example on the pronuncation, 

the other students will look at the dictionary to check how the 

correct pronunciation is. Sometimes the students also 

spontaneously say the right words if the students hears their friend 

make mistakes in pronunciation. As in the word ñcountryò on of the 

students mispronounced the word, the student prnounce //countri:// 

which should be //kᾈntri//. 

2) Cognitive strategies 

The definition of cognitive strategies have been explained by 

researcher on the previous page. Those are the strategies that used by 

the fourth semester students in English study program, there are 

follows : 

a) Imagery 

At this meeting researcher saw the students delivered 

speech using mime and stressing the words so that their 

performance was truly convincing and did not misunderstanding. 

The students deliver their speech to the maximum, with good 

content and good expression. They use hand face movements, for 

example if the content of their material are about invitations, the 

turn their hands to invite, and if the content of their material are 

about rejection, they will deliver speech with shake their heads.  

b) Auditory represention 

Based on observation, the researcher found the students use 

this strategies. this is can be seen from students answering 

lecturersô questions using English. When lecturer attend students 
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attendance, the students answered in English or when the lecturer 

starts the lesson, the use English, for example : are you ready to 

study? Studentsô answer yes sir,  i am ready. When there are the 

students who are late, they asks permission to enter using English, 

for example: ñsorry sir I am late, can I join to lessons sir?ò the 

lecturer said ñyesò. 

c) Contextualization 

Before the students get to class, they prepare notes thet will 

be taken when performing. The students brought papers containing 

a sequence of contents and important points from the content of the 

speech. Such as for a sign of part of the contents of speech, which 

is the preceding part, the content and closing part. The students 

carry notes so the students does not forget what the students are 

going to say, and so that what is being said is not out of the 

material. 

c. Sosioaffective strategies  

Students in the fourth semester of English education use  : 

1) Affective strategies 

a). Encouraging yourself (making positive statement) 

The reseacher found the students use this strategy. Based 

on observation, the students use posotive statement, delivering 

speech with the data and a good content. The data that the 

students use must be correct and use a classroom language, not 

using inappropriate sentences used on campus. Therefore, the 

topic specified is education because the students are prospective 

teachers. 
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3. Third observation 

In third observation which is conducted on wednesday on may 

22th 2019, the researcher found the students use some strategies in 

speaking English, the researcher would like to disccuss those strategies 

below : 

a. Metacognitive strategies 

In third meeting , the researcher found the strategies used by 

the students fourth semester of English education study program. 

There are follow : 

1) Self-management 

At this observation the researcher found the students asked 

friends to listen their memorization about the speech material, the 

students repeated their memorization in class so that when the 

students performed, the students would speak fluently. When it is 

not yet the turn of the students to appear in front of the clas, they 

would continue to memorize while asking friends for help or by 

themselves by loking at the text while memorizing. 

2) Self-evaluation 

Based on observation, the researcher found that when the 

lessons taking place, students were asked by the lecturer about a 

ñpresent and persentò to check pronounciation it, the students 

used a mobile aplication dictionary to check words and 

pronunciation. The students use dictionary by handphone because 

the use of handphone is faster than the manual dictionary. So 

students prefer to use the application dictionary rather than 

manually. 
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b. Cognitive strategies 

1) Auditory representation 

When the lesson have begun comes the students who is late, 

the students asks for permission to enter in English. This strategy is 

also seen when the students absent attendence, the students answer 

using English like ñpresent sir, I am here sirò, and also when the 

lecturer asks about the condition of the students, the students aslo 

answer in English like ñhow are you today? I am good sir ? and you 

?ò. This was said spontaneously because in the class, the students 

must use English. Before the lecturer opens the lesson, the lecturer 

aksked to the students, ñwhen will you go to hometown?ò they 

answered ñtomorrow morning sirò 

2) Contextualization 

Based on observation, researcher found when the students 

perform in front of class, the students use paper to write the order 

of the content of the speech. But if student have appeared in front 

of class, they were  can not read in delivering speech, this is only to 

help students if the students really forget,  so that if the students 

forget, the students can look back on the notes, but also not allowed 

to stick to the text. 

3) Elaboration 

Based on observation, researcher found the students explain 

in detail the contents of their speech material, ranging from the 

general to the specific, for example from the dangers of cigarettes, 

the sudents can explain the benefits to the disadvantages of 

smoking. Among the various benefits of cigarettes, the bad effects 

of cigarettes are more. As a result the body will be more difficult to 

fight the seeds of disease that are in the environment because they 
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have to deal with organ damage and fight poisons from exposure to 

cigarette. All explanatios regarding the topic of speech are clearly 

described without being hidden, so that listeners do not 

misunderstood the intent of the speakers. 

c. Sosioaffective strategies  

Students in the fourth semester of English education use  : 

1) Affective strategies 

a). Taking your emotional temperature (disccussing your feelings 

with someone else 

Before the students perform in front of the class, 

researcher found the students disccuss with friends about their 

feelings, the students feel anxious and nervous when the 

students want to perform. Because before the performance 

students look nervous, to overcome their problems, so as not to 

disturb when the students perform. If the students are disturbed, 

the students will have difficulties in delivering speech. 

2. The result of interview 

Interview is conducted by the researcher to the students to get more 

information about their strategies used in speaking English. The result are 

follow: 

a. Metacognitive Strategies 

 Students in the fourth semester of English education program 

apply some subcategories in this strategy like : 

1). planning 

The students prepare their material before they perform in front of 

clas, based on  the studentsô interview below. : 

ñ we were in the speech and presentation class, before we 

presented first the lecturer explained the stage of the presentation, 
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how we started the presentation and how good the percentage was. 

After that, then practice, the material used for our presentation is 

looking for journaling, article articles on educationò (HT). 

ñbecause in learning speaking class with presentation and 

speech, I prepared the material first through a journal, then 

performed in my own language which was easy to understand myself 

and also friendsò (DW). 

ñFirst, I prepared myself mentally first, then the material that 

I want to convey and also memorize or remember the contents or 

points that I will convey laterò (RA). 

 

2) Self-Management 

Based on studentsô interview, the students use this strategies. 

the students prepare the material to be delivered by themselves, this 

statement can be proven by studentsô interview below: 

ñ For me, the first one is practical before appearing, and 

also every meeting must prepare the material to be presented right. 

Finally, memorizing, we must memorize what we will say when 

performing in front of the class. " (KPS). 

3) Self-Monitoring 

Based on studentsô interview below, students in the fourth 

semester of English study program likes to ask their lecturer to correct 

their vocabulary or sentences.   

ñafter we performed it, the lecturer gave a comment about 

our appearance, and was told if there was an error in the speech and 

told what the truth  "(KG). 

4) Poblem identification 

The students try to find out new word to solve their speak. 

"If I forget that, I replace it with another sentence or word that 

has the same meaning" (KG) 
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"Replace with other words that are easy to understand" (KPS) 

"Replace it with another word, what is in the brain is released" 

(IA.) 

"Looking for words that are easier for me and my listeners to 

understand, give pause to remember what you want to talk about" 

(AD). 

5) Self-Evaluation 

Based on studentsô interview, the students try to record what 

they want to say, and check the dictionary to check their 

pronunciation..   

"If I used to be practical by recording my own voice, then I 

could correct the correct pronoun" (AD). 

"Of course, because I am not a native speaker, I must use a 

dictionary because there are many vocabularies and pronouns that I 

don't know, I usually use oxford dictionaries and sometimes also use 

an online dictionary via the handhone application" (RP). 

ñIf I make a mistake in a pronoun for example, I will look for 

phonetic symbols that are correctly dictated, so I can correct my 

mistakesò (BN.) 

Based on the statements above, the researcher concludes that 

self-evaluation is used by student in the fourth semester of English 

education to learn English. Besides that, this activity can improve their 

speaking . 

b. Cognitive Strategies 

Based on studentsô interview, students in the fourth semester of 

English study program use   
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1) Deduction  

It is applying rules to understand or produce the second 

language or making up rules based on language analysis. The students 

use a new word that the students found to add vocabulary. 

"Yes, usually if I find a new word I will use it in my speaking, 

because then I can add vocabulary, and easily remember new words" 

(BN). 

ñWhen watching and finding new words, I look for the 

meaning of the vocabulary and record it, so as not to forgetò (PJ). 

 Based on the statement above, the students in the fourth 

semester of English study program  try to motivating themselves by 

applying some rules to understand them in English.  

2) Imagery  

It is using visual images (either mental or actual) to 

understand or remember new information. For example, students use 

illustration that has relation with the topic in order to memorize more 

fast. 

"If that happens, I try to code through gestures, because 

people may not understand what I'm saying, I also use facial 

expressions so that they understand quickly" (RP). 

Based on the statements above, the researcher concludes that 

imagery is used by student in the fourth semester of English study 

program to learn English.  
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b. Social affective strategies  

Social affective strategies are related with social-mediating activity 

and transaction with others. Students in the fourth semester of english 

education use   

1). Social strategies 

a) Questioning for clarification  

 The students ask the correct pronunciation to their friends 

or lecturer about their pronunciation. This statement can be proven 

by studentsô interview below : 

 "Yes. If I usually use a dictionary to check the words that I 

don't know, or I can also ask friends who know and ask with the 

lecturer "(RA). 

Based on the statements above, the students used 

questioning for clarification with their friend or teacher to correct 

their mistake in pronounce or sentences.   

B. DISCUSSION 

After describing the data, the researcher need to analyze the data 

because the data were still raw draw. It deals with the answered of the 

problem statements. The explanation will be presented below: 

Based on the data found from the observation and from the 

interview, the researcher found that the students in the fourth semester of 

English education study program used almost all the learning strategies to 

improve their speaking in English. 

 In metacognitive strategies used some strategies. The first strategy 

is planning. In learning speaking, the students appointed to deliver speech 

next week so that the students can prepare the material well. The second 

strategy is selective attention. In learning speaking, the students chose the 

topic and described it then made some concepts which include its 
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pronunciation, intonation, and its expression use that will be presented in 

their conversation or speech. The third strategy is self-management. In this 

case, after knowing their skills bound, the students tried to do something 

that helped them to improve their speaking skill. The students did some 

activities such as consultation with their friends and try to create good 

atmosphere in order to memorize new vocab. Self-management helped 

students to measure their ability and made them to create some activities 

which develop their speaking skills. The fourth strategy is self-monitoring. 

In this case, the students had to understand that pronunciation, vocabulary, 

and expression precision are important thing in mastering speaking skill. 

The students did some activities which helped them to measure their 

accuracy in using of pronunciation, vocabulary, and expression precision 

by using some activities such as asking lecturer, searching in dictionary, 

and consulting with their friends. The last strategy is self-evaluation. In 

here, the students needed to evaluate their speaking skill. They evaluated 

by the lecturer. After the students finish perfoming , the lecturer will 

assess what the students are wrong and give correct suggestions to make it 

better.  

In cognitive strategies, there are some strategies applied by the 

students. The first strategy is deduction. The writer concluded deduction 

learning strategy is useful to help the students in learning speaking 

because by applying the rules in learning speaking. The second strategy is 

imagery. According to the results, the writers concluded that, imagery 

learning strategy helped the students in combining the studentsô concept to 

learn the speaking materials.The third strategy is auditory representation. 

In this case, the students use English in their daily conversation in class 

such as when the students asking permision, absent and answer lecturer 

question.The fourth strategy is key word. In this case, the main point of 

key word is remembering a new word in the second language by 

identifying a familiar word in the first language that sounds like or 

otherwise resembles the new word.According to the results, the researcher 
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concluded that key word learning strategy helped students in adding their 

vocabulary to support them in mastering speaking skill. The fifth starategy 

is contextualization. According to the result, before the students deliver the 

speech, the students first arrange their material on paper, so the students 

are easier to remember and deliver the speech.The last strategy is 

elaboration. According to the result by observation and intervies the 

students in fourth semester of English study program elaborate their 

speech until the data is clear. 

In Social affective strategies, the students used questioning for 

clarification, making positive statement and discussing your feelings with 

someone else. The first strategy in socio-affective strategies is question for 

clarification. According to results of interview and observation, student in 

fourth semester of English education active to ask about the pronunciation 

in speaking whether it is correct or not.  Based on the result above, the 

writer concluded that question for clarification learning strategy is 

appropriate to help students in clarifying the speaking materials that they 

do not understand. The second strategy is making positive statement. In 

this case, the content of the material that students use in delivering speech 

must be accompanied by the data, so what is conveyed is truly in 

accordance with existing data and not lies. The last strategy is discussing 

your feelings with someone else. In this case, the students share what 

students felt with their friends so reduce their feeling not confident and 

nervousness 

Those strategies that used by students in fourth semester of English 

education study program make them know more about speaking English. 

The students can more confident in speaking English and can apply their 

knowledge in their daily activity.  
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CHAPTER V 

CONCLUSION AND SUGGESTION 

This chapter presents conclusion and suggestions related to what has  

analyzed and discussed. It has correlate with the title ñAn analysis on Studentsô 

Strategies in Speaking English by The fourth semester Students of English study 

program in The Academic Year 2018/2019ò 

A. CONCLUSION  

Based on the researcherôs description and analysis in the previous 

chapter the researcher concludes that the students in A class by fourth semester 

students of  English study program used almost all of the learning strategies by 

OôMalley and Chamot. It includes meta-cognitive strategies, cognitive 

strategies, and socio affective strategies in mastering their speaking skill, 

although the students used same learning strategies, but they had different 

activities in using the strategies.  

In metacognitive strategies, from seven strategies, the students used 

five strategies in speaking. The strategies are planning, selective attention, self-

monitoring, self-management, and self-evaluation. The students used those 

strategies in order to gain more new knowledge and improving their ability in 

speaking English.   

In cognitive strategies, from nine strategies, the students used five 

strategies in speaking. The strategies are deduction, imagenary, auditory 

representation, keyword,elaboration, contextualization. The students used those 

strategies to solve the problem in speaking English. 

In socio-affective strategies, this strategy divided into  two categorize, 

sosial strategies and affective strategies. In sosial startegies there are asking 

question (asking for clarifications of verification) and in affective strategies, 

there is encouranging yourself (making positive statement) and taking your 
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emotional temperature (discussing your feeling with someone else). The 

students used those strategies to explain more detail about the material.  

B. SUGGESTION  

1. For the teachers  

The teachers should give more motivation to the students in order 

that the students can be motivated in use their learning strategies to improve 

their ability by using some method in teaching learning process.   

2. For the students   

The students have to do more practice English exercise in order to 

improve their English achievers.   

3. For other researcher   

This research study was about learning strategies used by student in 

fourth semester of English education study program. It is expected fo the 

other researcher that the result of this study can be used in additional 

reference for the new research about learning strategies in other source.    
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APPENDIX I  

FIELD NOTE OF OBSERVATION  

OBSERVATION I  

Place        : PBI 4A Classroom 

Date         : Wednesday, may 15
th
 2019 

Time        : 13.20 

Researcher came in A class  fourth semester at 1:20 a.m. And before entering 

class researcher met mr. Edi Rozal as a lecturer in speaking lessons. Researcher 

would conduct research activities in the learning process in the classroom, 

researcher also follow Mr. Edi going to class. 

 The lecturer opens the lesson by using English because speaking class is required 

to use English, before the lecturer checks the presence of students using English 

and students also answer in English, such as: "how are you today"? the student 

answers "i am fine sir" "do you have eaten?" "not yet sir" . The material in the 

speaking class is that students are required to deliver a speech in front of the class 

alternately with the theme of education. in this activity students can deliver a 

speech well, because before this meeting students have been appointed to appear 

today. Students must have prepared material before reaching class, students must 

prepare materials from journals, articles and supporting data as material for their 

speeches students are required adding valid data in their speech material, from all 

the material that students got, students summarize using their own words and 

memorize them, students memorize in class before students perform. 

There are some students who ask for help from their friends to listen to their 

memorization. Students who read the notes containing the sequence of important 

points or points from the speech delivered forgiveness, speech students use mime 

and stress on the right words so that what students mean reaches the listener, if 

students feel difficult to find the word or check the pronunciation, students use the 

dictionary to check, at the end of the lesson, Mr Edi gives an assessment of the 
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speech content, pronunciation and the grammar isn't correct like the word 

"throught" and "enough", so students can correct their mistakes. and if there is a 

new vocabulary they hear, students can use it on their daily speak. The speaking 

class finished at 3 pm, this observation ended, the researcher thanked Mr. Edi for 

his help. 
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FIELD NOTE OF OBSERVATION  

OBSERVATION II  

Place        : PBI 4A Classroom 

Date         : Friday, may 17
th
 2019 

Time        : 10.00 

This is the second time that researcher have conducted observations in Aclass   of 

the fourth semester, before entering the class, the researcher first met with Mr Edi 

as a lecturer in the speaking lesson. The researcher came to class at 10:00. The 

researcher immediately followed Mr. Edi.  

The lecturer opens the lesson and examines the presence of students "any body is 

here? The lecturer said" not yet sir "they answered using English, this is 

spontaneous because they are used to using in daily speaking. and must prepare 

material with the theme of education and must go through a clear source when the 

lesson starts, one student is late, and asks permission to take lessons using English 

"excuse me sir?" "may i come in class"? "yes" the lecturer said, this is 

spontaneous because in speaking lessons students are required to use English in 

interacting.  

During the class, researcher observe students memorizing the speech they will 

deliver in class before their turn to appear. The students use the dictionary or ask 

friends to check pronunciation that is not correct or an unknown word. When one 

of the students peforms and performs to wrong, they will check through the 

dictionary, after students appear, lecturers provide corrections related to their 

appearance, pronunciation, and movement in delivering speeches and lecturers 

always remind, what speech is the correct speech, and always remind that 

students' daily problems in speaking are pronunciation , students are required to 

practice harder to avoid repeated errors. Today the class end faster because of 

Friday. Before completing the lesson, the researcher thanked the lecturer for his 

help. 
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FIELD NOTE OF OBSERVATION  

OBSERVATION III  

Place        : PBI 4A Classroom 

Date         : Wednesday, may 22
th
 2019 

Time        : 13.00 

That day the researcher came first in class than other students, because of the rain. 

When the lecturer arrives at the class, the lecturer immediately opens the lesson, 

saying a word, and checking the attendance of the student and asking for the 

student's presence. When lessons begun to arrive students who are late, students 

ask permission to enter in English. This strategy is also seen when students check 

attendance, students answer using English like "now sir, I'm here sir", and also 

when the lecturer asks about the condition of the students, students also answer in 

English like "how are you today ? I'm good sir? And you? " 

Before students appear in front of the class, researcher found students discuss with 

friends about their feelings, students feel anxious and nervous when students want 

to appear. from the observations of the researchers, students who got a turn to 

perform were seen to be calmer, because students were more focused on 

memorizing the text of speech they would deliver, when memorizing Students 

asked friends to listen to their memorization of speech material, students repeated 

their memorization in class so when students appear, students would speak 

fluently. when students appear in front of the class, students use paper to write the 

order of the contents of the speech so that if students forget, students can look 

back at the notes, but also are not allowed to stick to text. 

The researcher also saw that the students explained at length about the contents of 

the material, the students delivered in detail so that the information from the 

speech was not missed. students explain from the general to the special so the 

audience can clearly understand the intent of the student. like the previous 

meeting after students finished performing, the lecturer commented on the results 

of the performance of students who had performed., the researcher found that 
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when students interact with their lecturer or friends and students are asked by the 

lecturer or friend about a word, students use a dictionary of mobile applications to 

check words and pronunciation. at this meeting the lecturer advised, even though 

later you will no longer meet with speaking courses, do not stop to continue 

practicing, because speaking will not be fluently if you do not practice,  

researchers also found, when the lecturer speaks and students find new vocabulary 

they will take notes and use the word in their daily speaking so as not to forget 

and to add vocabulary. before the lesson, the researcher expressed their gratitude 

to the lecturer for being willing to take the time so that researcher could obtain the 

data. 
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Observation note  

Learning strategies Description  Observation  

1. metacognitive 1 2 3 

1. Planning:  

.  

  

Previewing the organizing 

concept or principle of an 

anticipated learning task, 

proposing strategies for handling 

an upcoming task, generating a 

plan for the parts, sequence, 

main ideas, or language 

functions to be used in handling 

a task.  

 

   

2. Direct intention Deciding in advance to attend in 

general to a learning task and to 

ignore irrelevant distractors, 

maintaining attention during 

take execution.  

 

   

3. Selective attention:  Deciding in advance to attend to 

specific aspects of language 

input or situational details that 

assist in performance of a task, 

attending to specific aspects of 

language input during that 

excecution  

 

   

4. Self-management Understanding the conditions 

that help one successfully 

accomplish language task and 
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arranging for the presence of 

those conditions, controlling 

oneôs language maximize use of 

what is already known. 

 

5. Self-monitoring: Checking, verifying or 

correcting oneôs comprehension 

or performance in the course of 

language task.  

   

6. Problem identification explicitly identifying needing 

resolution in a task or 

identifying an aspect of the task 

that hinders its successful 

completion. 

 

   

7. Self-evaluation  

 

Checking the outcomes of oneôs 

own language performance 

against an internal measure of 

completeness and accuracy, 

checking oneôs language 

repertoire, strategy use, or 

ability to perform hand. 

   

2. Cognitive    

1) Deduction  Consciously applying rules to 

produce or understand the   

second language 

   

2) Recombination Constructing a meaningful 

sentence or larger language 

sequence by combining known 

elements in a new way 
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3) Imagery Relating new information to 

visual concepts in memory via 

familiar, easily retrievable 

visualizations, phrases, or 

locations 

   

4) Auditory 

Representation 

Retention of the sound or a 

similar sound for a word, phrase, 

or longer language sequence 

   

5) Keyword Remembering a new word in the 

second language by:  

a) Identifying a familiar word in 

the first language that sounds 

like or otherwise resembles the 

new word  

b) Generating easily recalled 

images of some relationship 

between the new word and the 

familiar word  

 

   

6) Contextualization Placing a word or phrase in a 

meaningful language sequence 

 

   

7) Elaboration Relating new information to 

other concepts in memory 

 

   

8) Transfer  Using previously acquired 

linguistic and/or conceptual 

knowledge to facilitate a new 

language learning task 
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9) Inferencing  

 

Available information to guess 

meanings of new items, predict 

outcomes, or fill in missing 

information 

   

3. Socioaffective   

1. Social strategies:    

a. Asking questions 1) Asking for clarifications or 

verification,  

2) Asking for correction.  

 

   

b. Cooperating with 

others 

1) Cooperating with peers, 

2)Cooperating with proficient of 

the new language.  

 

   

c. Empathizing with 

others  

 

1) Developing cultural 

understanding, 

2) Becoming aware of otherôs 

thought and feeling. 

   

2. Affective strategies   

a. Lowering your anxiety 

 

1) Using progressive 

relaxation,deep breathing or 

meditation, 

2) Using music,  

3) Using laughter 

   

b. Encouraging yourself  

 

1)Making positive statements,  

2) Taking risk wisely, 

3) Rewarding yourself. 

   

c. Taking your emotional 

temperature 

1) Listening to your body,  

2) Using checklist, 3) Writing a 

language learning diary,  
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3) Discussing your feelings with 

someone else.    
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APPENDIX 2 

INTERVIEW RESULT  

Date                : Tuesday, May 7th 2019 

Resource         : Student 1 (HT) 

Interviewer      : Mahya Eka Safitri 

Place                 : PBI 4A Classroom 

 

The Researcher       : Assalamualaikum 

The student            : Waalaikum salam 

The reseacher        : Boleh minta waktunya sebentar dek, untuk interview ?  

The student           : Oh iya kak. Silahkan 

The researcher     : Sebelumnya perkenalkan nama saya Mahya Eka Safitri, disini   

saya mau bartanya tentang pembelajaran speaking kalian 

dikelas, jadi, bagaimana proses belajar speaking kalian di 

kelas? 

The student       : Kami dikelas speech dan persentasi, sebelum kami persentasi 

atau speech terlebih dulu dosen menjelaskan tahap tahap dari 

persentasi, bagaimana kita memulai persentasi dan 

bagaimana persentasi yang bagus. Setelah itu baru praktek, 

bahan yang digunakan untuk persentasi kita cari memalui 

journal, artikel artikel tentang edukasi.  

The researcher    : Dari sumber sumber tersebut apakah kamu  meringkas dengan 

bahasamu sendiri ? 
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The student       : Iya kak, Stategy yang saya gunakan yang pertama meringkas 

semua materi tadi dengan bahasa sendiri kemudian praktek 

speech dengan bahasa sendiri.  

The researcher   : Dalam menyampaikan speech atau berbicara bahasa Inggris , 

apakah kamu memikirkan bahasa Indonesia dulu kemudian 

mentranslet kebahasa Inggris? 

The student        : Didalam kelas biasamya menggunakan mix kak, menggunakan 

bahasa indonesia kemudian mentranslat ke bahasa ianggris. 

The researcher      : Iya baik, terimakasih banyak waktunya dek . 

The student          : Iya kak, sama sama senang bisa membantu 
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Date               : Tuesday, May 7th 2019 

Resource        : Student 2 (KPS) 

Interviewer     : Mahya Eka Safitri 

Place               : PBI 4A Classroom 

 

The researcher          : Assalamualaikum, maaf menganggu 

The student              : Waalaikum salam, iya kak 

The researcher    : Boleh minta waktunya dek, untuk interview mengenai 

penelitian saya ? 

The student              : Iya kak, silahkan 

The researcher        : Setau saya , di kelas kalian diwajibkan untuk speech didepan 

kelas setiap mahasiswa, jadi strategi apa yang kamu 

gunakan untuk meningkatkan speaking kamu ? 

The students           :  Kalau saya kak, yang pertama itu Praktis sebelum tampil, 

dan juga  setiap pertemuan harus mempersiapkan materi 

yang akan dipersentasi kan. Terakhir itu kak, menghafal, 

kita harus hafal kak apa yang akan kta sampaikan saat 

perform didepan kelas nanti . 

The researcher        : Misalnya ni , saat kamu perfom di depan kelas , ada kata 

yang lupa, apa yang kamu lakukan ? 

The student               : Menganti dengan kata yang lain yang mudah dipahami kak. 
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Date                   : wednesday, May 8th 2019 

Resource            : Student 3 (KG) 

Interviewer        : Mahya Eka Safitri 

Place                  : PBI 4A Classroom 

 

 The researcher    : Assalamualaikum 

The student          : Waalaikum salam, kak mahya ya? 

The researcher     : Iya dek, boleh minta waktunya sebentar dek ya? 

The student         : Iya kak silahkan 

The researcher    : Jadi kak mau bertanya mengenai proses belajar speaking kalian, 

dalam meningkatkan speaking, strategi apa yang kamu 

gunakan? 

The student        : Saya biasanya kak dengan cara mengikuti contoh yang sudah di 

ajarkan, kemudian menyiapkan materi sebelum perform  

melalu artikel. 

The researcher  : Jika ditengah bicara kamu lupa yang ingin disampaikan, apa 

yang kamu lakukan? 

The student        : kalau saya lupa gitu kak, saya mengganti dengan kalimat atau 

kata yang lain yang sama artinya. 

The researcher     : Jika misalnya ni,  teman kamu yang membuat kesalahan dalam 

speaking, apa yang kamu lakuakan ? 

The student       : Memberi tahu kak, dan membenarkan yang kata yang salah. Dan 

juga kak setelah kami perform itu kak, dosennya memberi 

komentar tentang penampilan kita, dan di beri tahu jika ada 
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kesalahan dalam speech dan memberi tahu yang benarnya 

seperti apa. 
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Date                  : Wednesday, May 8th 2019 

Resource            : Student 4 (IA) 

Interviewer         : Mahya Eka Safitri 

Place                  : PBI 4A Classroom 

 

The researcher      : Assalamualaikum 

The student          : Iya kak. Waalaikum salam 

The reearcher   : Boleh interview sebentar ya dek, mengenai pembelajaran 

speaking ? 

The student           : Iya kak boleh, lagi waktu longgar kok kak 

 The researche  : Yang mau kakak tanyakan mengenai strategi yang kamu 

gunakan dalam speaking ? 

The student        : Kalau saya kak, dalam speaking itu jangan menghafal apa yang 

mau di sampaikan. Terus itu angan perdulikan grammar, apa 

yang  ada di otak di keluarkan, karena speaking kita tidak 

harus berpaku pada grammar. 

The researcher    : Menurut kamu penting tidak bicara bahasa Inggris tanpa tau 

grammar dengan baik. 

The student        :  Kalau menurut saya penting si kak, karena kalau kita terpaku 

sama grammaar nanti kita tidak ngomong ngomong. 

The researcher    : Misalnya ni, dalam bicara kamu ada lupa kata yang mau kamu 

ucapkan , apa yang kamu lakukan ? 

The student     : Menganti dengan kata lain, apa yang ada di otak itu yang 

dikeluarkan 
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The researcher   : Nah, untuk eningkat kan kemapuan speaking kamu , apakah 

kamu menonton film dalam bahasa Inggris ? 

The student        : Iya kk, menonton pertama pakai  translet kemudian yang kedua 

tidak pakai translet kak. 
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Date                     : Wednesday, May 8th 2019 

Resource             : Student 5 (DPA) 

Interviewer          : Mahya Eka Safitri 

Place                   : PBI 4A Classroom 

 

The researcher   : Assalamualaikum dek, minta waktunya sebentar untuk 

interview mengenai pembelajaran speaking ya ? 

The student              : Oh iya kak silahkan  

The researcher       : Langsung saja ya, apakah kamu menonton film dan medengar 

musik untuk meningkat kan speaking kamu ? 

The student           : Iya kak,kalau saya sering menonton film dengan baha Inggris, 

dan dengarin musik. 

The researcher  : Apakah kamu menghapal beberapa materi agar bisa 

menyampaikan speech dengan baik  

The student             : Kalau saya itu kak, ditulis terlebih dahulu baru diucapkan 
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Date                 : Wednesday, May 8th 2019 

Resource          : Student 6 (AD) 

Interviewer       : Mahya Eka Safitri 

Place                 : PBI 4A Classroom 

 

The researcher    : Assalamualaikum dek , maaf menganggu sebentar ? 

The student         : Iya kak, ada apa ? 

The researcher    : Kakak mau interview mengenai speaking dikelas kamu  

The student        : Iya silahkan kak 

The student     : Sebelum kamu menyampaikan speech , apakah kamu merekam 

speech kamu untuk meningkatkan kemampuan speaking ? 

The student     : Iya kak, saya biasanya praktis dengan merekam suara sendiri, 

kemudian saya bisa mengkoreksi pronoun yang belum tepat. 

The researcher  : Jika dalam berbicara ada kata yang lupa , apa yang kamu 

lakukan ? 

The student        : Mencari kata yang lebih mudah di pahami oleh saya sendiri dan 

pendengar ,atau  kasih jeda untuk mengingat apa yang mau di 

bicarakan 
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Date               : Thursday, May 9th 2019 

Resource        : Student 7 (DW) 

Interviewer     : Mahya Eka Safitri 

Place                : PBI 4A Classroom 

 

The researcher     : Assalamualaikum dek 

Thestudent          : Waalaikum salam  

The researcher     : Maaf menganggu sebentar ya dek? 

The student         : Iya kak , ada apa  

The researcher     : Kakak mau interview sebentar mengenai speaking kelas kalian  

The student         : Iya kak silahkan  

The researcher   : Yang ingin kakak tanya kan bagai mana proses dalam belajar 

speaking ? 

The student   : Karena di kelas belajar speaking dengan persentasi , saya  

menyiapkan materi terlebih dahulu melalui jurnal, kemudian 

mempersentasikan dengan bahasa sendiri yang mudah 

dipahami diri sendiri dan juga teman teman. Ketika persentasi 

tidak diizinkan membaca full teks namun hanya note dari poin 

poin yang akan di sampaikan sebagai pengingat . 
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Date                 : Sunday, May 12th 2019 

Resource          : Student 8 (RA) 

Interviewer       : Mahya Eka Safitri 

Place                 : PBI 4A Classroom 

 

The researcher  : Assalamualaikum 

The student       : Waalaikum salam kak 

The researcher  : Maaf dek. Minta wajtunya sebentar ya untuk interview? 

The student       : Iya boleh kak, tentang apa ya ? 

The researcher  : Yang saya mau tanyakan mengenai kelas speaking. 

The student       : Oh iya kak silahkan  

The researcher : Langsung saja ya, apakah kamu menggunakan kamus untuk 

mengecek kata dan pengucapan yang belum kamu ketahui? 

The student    : Iya kk. Klo saya biasa pakai kamus untuk mengecek kata yang 

belum saya ketahui, atau saya juga bisa bertanya kepada teman 

yang mengetahui 

The researcher  : Kamus apa yang bisa kamu gunakan 

The student      : Kalau saya kak, biasa nya saya gunakan kamus oxford 

The researcher  : Sebelum perform apa yang kamu siapkan 

The student     : Pertama kak, saya siapkan mental terlebih dulu, kemudian materi 

yang mau saya sampaikan dan juga menghafal atau mengingat 

isi atau point point yang akan saya sampaikan nanti 
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Date               : Sunday, May 12th 2019 

Resource        : Student 9 (BN) 

Interviewer     : Mahya Eka Safitri 

Place               : PBI 4A Classroom 

 

The researcher : Assalamualaikum 

The student      : Waalaikum salam kak 

The researcher : Maaf dek. Minta wajtunya sebentar ya untuk interview? 

The student      : Iya boleh kak, tentang apa ya ? 

The researcher : Yang saya mau tanyakan mengenai kelas speaking. 

The student      : Oh iya kak silahkan  

The researcher : Saat sedang menonton film dan kamu menemukan kata yang 

belum pernah kamu dengan, apakah kamu menggunkan kata 

tersebut dalam daily speak kamu ? 

The student : Iya kak, biasa kalau saya menemukan kata baru saya akan 

menggunakan dalam speaking saya, karena dengan begitu saya 

bisa menambah vocabulari kak, dan mudah mengingat kata kata 

baru 

The researcher  : Apa yang kamu lakuakan saat kamu melakukan kesalahan dalam 

speaking? 

The student    : Kalau saya melakukan kesalahan dalam pronoun misalnya kak, 

saya akan cari phonetic syimbol yang benar dikamus, jadi saya 

bisa memperbaiki kesalahan saya 

The researcher : Sebelum perform biasanya teks dihafal terlebih dudl atau tidak, 

dan kapan biasa nya kamu menghafal teks tersebut 
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The student   : Saya biasanya kak lebih kepada memahami teks lalu perform 

dengan bahasa sendiri kalo yang di hapal biasanya hanya kosa 

kata baru yang saya dapat, waktu saya menghapal itu biasanya 

drumah kak, atau kalau tidak dikampus. 
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Date             : Sunday, May 12th 2019 

Resource       : Student 10 (RP) 

Interviewer    : Mahya Eka Safitri 

Place              : PBI 4A Classroom 

 

The researcher   : Assalamualaikum 

The student        : Waalaikum salam kak 

The researcher   : Maaf dek. Minta wajtunya sebentar ya untuk interview? 

The student        : Iya boleh kak, tentang apa ya ? 

The researcher   : Yang saya mau tanyakan mengenai kelas speaking. 

The student        : Oh iya kak silahkan  

The reseracher   : Saat kalian perform atau lagi berbicara dan teman kalian tidak 

memahami maksud dari yang kamu ucapkan, apa yang kamu 

lakukan ? 

The student     : Kalau kejadian sepeti itu kak, saya berusaha memberi kode 

melalui gerak tubuh, karena orang orang mungkin tidak 

paham apa yang saya sampaikan, saya juga menggunkan 

ekpresi wajah kak supaya mereka cepet paham 

The researcher   : Apakah kamu menggunakan kamus untuk mengecek kata dan 

pengucapan yang belum diketahui. Dan kamus apa yang kamu  

gunakan 

The student     : Tentu kak, karena saya bukan native speaker jadi pasti pakai 

kamus karena banyak vocabulari dan pronoun yang belum saya 

ketahui, saya biasanya pakai kamus oxford dan kadang juga 

memakai kamus online kak lewat aplikasi handhone 
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The researcher   : Sebelum kamu speech , apakah kamu menghafal teks terlebih 

dahulu, kalau iya kapan kamu menghafal? 

The student       : Ada beberapa teks yang saya hafal kak, tapi tidak semua, kalau 

kita terlalu fokus pada hapalan nanti malah saat perform jadi 

lupa teks, kalau saya menghapal itu kak, dari jauh jauh hari  

sekitar seminggu sebelum perform. 
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Date             : Sunday, May 12th 2019 

Resource      : Student 11 (PJ) 

Interviewer   : Mahya Eka Safitri 

Place             : PBI 4A Classroom 

 

The researcher : Assalamualaikum 

The student      : Waalaikum salam kak 

The researcher : Maaf dek. Minta wajtunya sebentar ya untuk interview? 

The student      : Iya boleh kak, tentang apa ya ? 

The researcher : Yang saya mau tanyakan mengenai kelas speaking. 

The student      : Oh iya kak silahkan  

The reseracher : Sebelum kamu perform apakah kalian meringkas teks telebih 

dahulu kemudian kalian perform dengan bahasa sendiri? 

The student     : Kalau saya iya kak,saya ringkas dulu materi materi yang akan 

saya performkan soalnya itu untuk memantu jita agar tidak lupa 

inti dari apa yang mau di bicarakan saat perform 

 The researcher : Saat kamu menonton film. Dan menenukan kosa kata baru apa 

yang kamu lakukan? 

The student     : Kalau menonton dan ketemu kata baru, saya mencari arti dari 

kosa kata tersebut dan mencatatnya kak, supaya tidak lupa. 

The researcher : Biasa nya kosa kata baru itu kamu gunakan atau tidak dalam 

daily speaking kamu? 

The student     : Kalau saya biasa kak,  saya guanakan supaya menambah kosa 

kata dan tidak lupa 
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Interview  

1. Bagaimana proses dalam belajar speaking ?  

2. Ketika berbicara bahasa Inggris apakah kamu memikirkan kata dari bahasa 

Indonesia kemudian mentranslet kebahasa Inggris? 

3. Apakah komunikasi itu penting walaupun kamu tidak menggunkan grammar 

dengan benar? 

4. Apakah sebelum kamu berbicara bahasa inggris kamu menuliskan nya terlebih 

dahulu? 

5. Dalam berbicara apakah kamu merasa takut salah dan malu ketika membuat 

kesalahan dalam berbahasa Inggris? 

6. Apakah kamu menkoreksi diri ketika melakukan kesalahan dalam berbicara? 

7. Apakah kamu hanya memperbaiki kesalahan yang fatal dalam berbicara? 

8. Ketika kamu melupakan sebuah kata dalam bahasa Inggris apakah kamu 

menggunakan kata lain ?  

9. Apakah kamu menggunakan gesture untuk mengekpresikan diri ?  

10. Apakah kamu membaca koran atau buku untuk belajar structure and words 

dalam meningkatkan kemampuan berbicara bahasa Inggrismu ?  

11. Untuk meningkat kan kemampuan speaking mu apakah kamu menghapal 

beberapa materi ?  

12. Apakah kamu meringkas suatu cerita dengan bahasa mu sendiri untuk 

meningkatkan kemampuan speaking ? 

13. Apakah kamu mendengar radio atau merekam percakapan mu untuk 

meningkatkan kemampuan speakingmu ? 
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14. Apakah kamu mengulang setiap kata setelah kamu mendengar radio, 

rekaman,dan musik ? 

15. Apakah kamu menonton film dalam bahasa Inggris? 

16. Ketika dosen bertanya didalam kelas apakah kamu mencoba untuk menjawab 

pertanyaanya ? 

17. Ketika teman bertanya atau menjawab pertanyaan apakah kamu mencoba 

mengkoreksi jika temanmu membuat kesalahan? 

18. Ketika kamu mendengar dosen mu berbicara dengan bahasa Inggris yang 

bagus, apakah kamu mencoba menggunakan kata yang digunakan dosen? 

19. Apakah kamu menggunakan kamus untuk mengecek pronunciation mu? 

20. Apakah kamu nyaman dengan menggunkan bahasa inggris? 
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APPENDIX 3 

STUDENTS SPEAKING  ACTIVITY IN CLASS  

 

 


