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MOTTO

ُظةِ الْحَسَ َنةِ وَجَادِ ْلهُمْ بِالَّتِى ِهيَ اَحْسَه
َع
ِ ْح ْك َمهْ وَا ْلمَى
ِ ْاُدْعُ اِلَى سَبِيْلِ ر َِّبكَ ِبال
َاَنَّ ر ََّبكَ هُىَ اَعْلَمُ ِبمَهْ ضَلَّ عَهْ سَبِيْلِهِ وَهُىَاَعْلَمُ ِبا ْلمُهتَدِيْه
»۵۲۱ : «النحل

"(O Prophet Muhammad SAW) Call (all humans) to the path (shown) of the Lord
who cares for you with wisdom (with wise words according to their level of
intelligence) and good teaching and help them in the best way. Verily, the Lord
keeps you, He knows better (about who has gone astray from His ways, and he
who knows more those who receive guidance). (An-Nahl : 125)
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ABSTRACT
Name

: Khoirun Nisa

Major

: English Education Program

Title

:The Effect of Using Scaffolding Writing Instruction on Writing
Ability of Tenth Grade Students MA Laboratorium Jambi City.

This research aimed to find out the effect of using scaffolding writing
instruction on writing ability of tenth grade students of MA Laboratorium Jambi
city. This study was quantitative research and it was conducted by using quasyexperimental design. The subject of this research was 44 students of control and
experimental group. The instrument for collecting data was writing test. It was
given in pre-test and post-test. The result of Paired sample t-test showed
tcount>ttable (-10,651>2.080). It means t-count was higher than t-table (tt), so the
alternative hyphotheses (Ha) was accepted and the null hypotheses (Ho) was
rejected. It proven that there was a significant effect after giving the treatment.
The result of independent sample t-test = 2.771 and ttable for 42 samples was
2.018. It can be analyzed that tcount is higher than ttable,(2.771>2.018) It means
that there was significant difference between the students who were taught by
using Scaffolding Writing Instruction and those who were not.
Keywords: Scaffolding Writing Instruction, Writing Ability, Descriptive Text

ABSTRAK

Nama

: Khoirun Nisa

Jurusan

: Pendidikan Bahasa Inggris

Judul

: Pengaruh Penggunaan Scaffolding Pembelajaran Menulis Terhadap
Kemampuan Menulis Siswa Kelas 10 MA Laboratorium Kota Jambi

Penelitian ini bertujuan untuk mengetahui pengaruh penggunaan
scaffolding pembelajaran menulis terhadap kemampuan menulis siswa kelas 10
MA Laboratorium kota Jambi. Penelitian ini merupakan penelitian kuantitatif dan
dilakukan dengan menggunakan desain Experimen semu. Subjek penelitian ini
adalah 44 siswa yang terdiri dari grup kontrol dan eksperimen. Instrumen
pengumpulan data yang digunakan adalah tes, yaitu pre-test dan post-test. Pada uji
sampel berpasangan, hasil analisis menunjukkan bahwa nilai thitung lebih besar dari
pada ttabel (-10,651>2.080) sehingga Ha diterima dan Ho ditolak. Ini berarti ada
peningkatan yang signifikan pada kemampuan menulis siswa setelah diberikan
perlakuan. Hasil dari uji sampel independent yaitu nilai thitung =2.771 dan ttabel
untuk 42 sampel= 2.018 yang berarti thitung lebih besar dari pada ttabel
(2.771>2.018). Hal ini menunjukkan bahwa ada perbedaan yang signifikan antara
siswa yang diajar menggunakan Scaffolding Pembelajaran Menulis dan siswa
yang tidak.

Kata Kunci :Scaffolding Pembelajaran Menulis, kemampuan menulis, teks
Deskriptif
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CHAPTER I
INTRODUCTION
A. Background of the Study
English is one of languageswidely used by people all over the world. It has
important contribution for international communication. By mastering English,
people can participate in globalization era to collect information, share
knowledge, express opinion and apply technologies from various English sources.
In most multilingual societies, it has been adopted as the official language for law,
administration, commerce and education. It is also as one of the compulsory
subject matters which is taught in Elementary school up to university level in
Indonesia. The basic purpose of learning English is creating intelligent, skillful
and ready young generations in participating in national challenges for better
future in the field of science, technology and art.
Basically, there are four English skills. Those are listening skill (skill for
students’ hearing), speaking skill (skill for students’ spoken), reading skill (skill
for students’ understanding the reading text), and writing skill (skill for students’
write). Additionally, the English components encompass grammar, phonology,
and vocabulary. English skills and component determined whether one of the
skills has good achievement of a language or not. Those skills are targeted to the
measurement final test.
From four skills, writing is considered as the most challengingtask for the
students and foreign language learners to be mastered.Writing is one of the ways
that an individual uses to express ideas, opinion, and so forth. According to Rivers
(1981, p.294) writing expresses the news or words of the initial thoughts in
sequence way in the language. In the process of acquiring the language, writing
can be one of the aspect to measures someone’s competence in English.
Unlike other skill, writing needs a long process. This activity is not
produced instantaneously. The writer must find the topic or the idea first,
generating the topic, then continued by writing it down into the paper by
considering some elements such as content, grammar, paragraph organization.
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vocabulary, and also the mechanics. According to Raimes (1983, p.3)
writing refers to a skill in which we convey what we feel and think that is
organized in words, sentences, and paragraph using eyes, sense of thought, and
hand. It means that writing involved some process that have to be done by the
writer before it becomes a final product.
Instructional process in Indonesia use Curriculum 2013. In which the
learning activity focused on students. Based on curriculum 2013, there are a lot of
English text that have to be learned by students in Senior High School level such
as recount text, narrative text, analitycal exposition, news item, descriptive text,
personal letter, and explanation text. For the tenth grade specifically, the teaching
and learning focus are limited on four functional texts. They are recount text,
narrative, explanation text and descriptive text.
There are several obstacles in making a good writing. Those obstacles are
the students lack of material or knowledge to write, theygot diffuculties to
generate

the

ideasusing

appropriate

vocabulary,

sentence

and

paragraphorganization, As a result, they get stuck in the process of writing.
Moreover, the teacher mostly just focus in giving instruction without giving any
ideas, and hints. While, the students should know what exactly they have to write
and how the process of writing.
Based on the preliminary research at MA Laboratorium Jambi city, the
teacher taught writing by explain the genre of the text first, including generic
structure and purpose of the text and then the teacher showed the students more
examples of the textthat is being studying, then the students asked to answer some
questions related to the text. Last, the students asked to write a simple text. Based
on the description above, ideally the students at MA Laboratorium Jambi City
should be able to write an essay based on the genre. Based on researcher
observation on June 2019,

many studentsget difficulties in making writing

because they don’t have ideas to write, they lack of knowledge and vocabulary,
they don’t know how to generate their ideas into a good writing and they tend to
thinking too much about the grammatical sentences in sharing the ideas into the
paper.
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In order to overcome the problems above, teacher should continue looking
for more effective technique in teaching English especially in teaching writing.
There are a lot of technique that can be used in teaching writing, one of them that
teacher can apply is Scaffolding Writing Instruction. The main purpose of
scaffolding writing instruction is to help studentsin writing.Scaffolding Writing
Instruction is a process by which a teacher provides students with a temporary
framework for learning that consist of five steps namely inquiry, modelling,
shared, collaborative and independent. Scaffolding basically could be defined as
the role of teachers and others in supporting the learner’s development and
providing support to get the next step or level.
It is supported by Gibbons (2015, p.16) Using scaffolding technique in the
process of students’ writing is a tool ofinstructors to help learner’s transition from
the assisted tasks to independentperformances. As Vygotsky said in Gibbons
(2015, p.16) “ what a child can do in support today, he or she will be able to do it
alone tomorrow”. In Scaffolding Writing Instruction,teachers step by step
provides the students with enough guidance till the students can learn the process,
thenteachers gradually give up the students’ support in order to transfer the
responsibility to learners in order to make the learner become an independent
writer.
Based on the the background of the study above, the writer was interested
to conduct an Experimental teaching on writing by using Scaffolding Writing
Instruction entitled : “The Effect of Using Scaffolding Writing Instructionon
Writing Ability of Tenth Grade Students MA Laboratorium Jambi City”

B. Identification of the problem
Based on the background of the problem above, the researcher found some
problem of teaching and learning writing in tenth grade of MA Laboratorium
Jambi city:
Based on the observation, the following problems were found.
1. The students don’t have any ideas to write
2. The students lack of knowledge and vocabulary
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3. The students don’t know how to generate their ideas into a good writing
4. The students tend to thinking too much about the grammatical sentences in
sharing the ideas into the paper.

C. Limitation of the problem
In this research, the problem is limited on the effect of Scaffolding Writing
Instructionon students’ descriptive textwriting ability. This research was
conducted to the tenth grade students of MA Laboratorium Jambi city.

D. Formulation of the Problem
Based on the limitation of the problemsabove, the problems of this research
is formulated into:
1.

Is there any significant effect of using Scaffolding Writing Instruction toward
students’ writing ability?

2.

Is there any significant difference on students’ writing ability who are taught
by using Scaffolding Writing Instruction and those who are not?

E. Objectives of the study
1. To find out the significant effect of Scaffolding Writing Instruction onwriting
ability of tenth grade students MA Laboratorium Jambi city.
2. To find the significant difference between the students who were taught by
using Scaffolding Writing Instruction and those who were taught without it.

F. Significances of the Study
The result of the study is expected to give some benefits theorically and
practically
1. Theorically
It is expexted that the result of the study can give contribution to
support the theory in teaching English, especially for writing skill.
2. Practically
a. For the teachers
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It is expected that this research can be useful for teachers in
teaching writing to their students. In order words, this research can inspire
teachers for more effective and appropriate teaching technique, this study
may confirm the theory of scaffolding in teaching writing.
b. For the students
It is expected that this study may be valuable and couldhelp them
in developing their writing ability.
c. For further researchers
It is expected that the result of this study can help the other
researcher especially who are interestedto conduct a research about the
students’ writing ability.

CHAPTER II
LITERATURE REVIEW
A. Writing
1. The General Concept of Writing
Writing is a complex activity which involves many skills, including
defining what would be written by the writer, how the best way of delivering it
and how to carry the ideas on a piece of paper that is comprehendable by others
Browne (2007, p. 81).
Linda and Carla (2001, p.2) defined writing as a learned skill that is
shaped through practice and constructive feedback. It requires motivation,
strategies, skills, and knowledge. When children write, they acquire cognitive
strategies for attending, monitoring, searching, evaluating, and self-correcting
their actions.
Writing is one of the four language skills: reading, writing, listening and
speaking. Writing and speaking are productive skill. That means they involve
producing language rather than receiving it. According to Sokokik as cited in
Hikmawati (2017) Writing is a combination of process and product. The process
refers to the act of gathering ideas and working with them until they are presented
in a manner that is polished and comprehensible to readers. In addition, Oshima
and Hogue (2006, p.265) stated that Writing is a process of creating, organizing,
writing and polishing. In the first step of the process, you create ideas. In the
second step, you organize the ideas, in the third step,you write a rough draft, in the
final step; you polish your rough draft by editing it and making revisions
Writing itself is considered as a means of communication. Communication
in writing tends to involve a thinking process. Writing, particularly academic
writing is not easy. It takes study and practice to develop this skill. For both native
speaker and new learners of English, it is important to note that writing is a
process, not a product.
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2. The Process of Writing
According to Meyers (2005, p. 3) there are six steps how to write well:
a) Explore Ideas
First, writing involves discovering ideas, before we start to write, let your
mind explore freely, and record these thoughts by writing on whatever you can.
Though, you should focus your exploration more systematically. As in speaking,
you must have something to say, a reason for saying it and someone to say it to.
Ask yourself these three questions:
1. Your Subject
What is my subject, the material I want to write about and what do I know
about it? The subjects that are most interesting to your audience are usually those
that you find most interesting.
2. Your Purpose
What is my purpose? Communicating always has a purpose: to inform, to
persuade, to entertain or maybe to do all three.
3. Your Audience
Who is my audience? The answer to that question will determine what you
say about your subject and what purpose you hope to achieve.
b) Prewriting
Second, writing process involves writing your thoughts on paper or on the
computer. Do not worry about grammar, exact word choice, spelling, or
pronunciation because you will probably change your mind and your wording
later.
Oshima and Hogue (2006, p.265) states that there are four techniques in
Prewriting.
1. Journal Writing
In Journal writing, you can record your daily experiences or you can write
down quotations that are meaningful to you. The advantage of jornal writing is
that you are writing only for yourself. You can write down your thoughts and
explore ideas without worrying what other people will think.
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2. Listing
Listing is a brainstorming technique in which you think about your topic
and quickly make a list of whatever words or phrases come into your mind.
3. Clustering/Mind map
In clustering, you write your subject in the middle of the page and then
circle it.You write related ideas around the circle as they occur to you.
4. Free writing
You simply write about the subject without worrying about sentence
structure, spelling, logic and grammar. For free writing maybe disorganized, but
that is alright. It is just a way to put ideas into words that you can look at, expand
on, change or limit. Getting words on the page will help you generate ideas, even
if you know you will change them later.
c) Organizing
After you have put your ideas into words, you can begin to organize them,
the process involves:
1. Selecting (including sub tracking and adding)
Think again about your purpose and audience. Return to your prewriting
and do the following:
a) Underline or highlight the best in your brainstorming list. Then write the
list related ideas together.
b) Choose the part of the clustering diagram that has the best idea. Do a
second clustering diagram that explores those ideas in greater detail.
c) Circle or highlight the best parts of your free writing. Do a second or even
a third free writing on them.
2. Outlining
After selecting, sub tracking and adding the writer can make an
informaloutline. After that you can begin the first draft after have done some.
d). Write a First Draft
You have done some pre writing, selected your best ideas, expanded on
them and arranged them in some reasonable order. At this point do not worry
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about being“perfect”. New ideas will come to you later and you may discover a
better arrangement of ideas.
e). Revise the Draft
Revising is among the most important steps of writing especially for
people who write in a second language. It is the part of writing process that
may take the most time.
f). Produce the Final Copy
After you have finished revising your paragraph, you can begin the final
copy. There are some ways to produce the final copy.
1. Editing
After have revised your work, you can edit it, check it carefully. Focus on
grammar, word choice, verb forms, punctuation and spelling.
2. Proofreading
Proofreading means carefully examining the final copy again. Notice that
the final draft is more entertaining than the original. All of its content
developsthe main point. It is sentences are clear and it has plenty of details.

3. The Purpose of Writing
There must be any purposes in writing. It is impossible if people write
with no purpose, although people just write a simple writing.Reinking and
Hart (1986:4) state that there are some purposes of writing. They are :
1. To Inform
The most common writing purpose is to inform what people write in
their writing. People often present information in their writing.
2. To Persuade
People sometimes write to to make someone do or believe something
by giving some reasons. It is persuade someone through their writing.
3. To Express
People writes almost everything includes their self-expression.
writing also provide opportunity to show their personality.
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4. To Entertain
Writing is also able to entertain, By reading the funny story writing,
people may laugh and it can really entertain someone with this purpose.

B. Scaffolding Technique
1. The Understanding of Scaffolding
The term scaffolding was first coined and defined by David Wood, Jerome S.
Bruner and Gail Ross (1976). They defined scaffolding as a support system that
helps children achieve success on tasks that would be too difficult for them to
achieve themselves. Generally, Scaffolding refers to a variety of instructional
techniques used to move students progressively toward stronger understanding
and, ultimately, greater independence in the learning process. The term itself
offers the relevant descriptive metaphor. The teacher provides successive levels of
temporary support that help students reach higher levels of comprehension and
skill acquisition that they would not be able to achieve without assistance.
Scaffolding is a techniqueto help students in studying and solve the
problem. It can be fission, giving some example, and act that make a student
become an independent learner.

In the classroom, Scaffolding portrays the

“temporary, but essential, nature of the mentor’s assistance” in supporting learners
to carry out tasks successfully. Maybin, Mercer, and Stierer (1992, p.186).
Scaffolding, however, is not simply another word for help. It is a special kind of
help that assists learners in moving toward new skills, concepts, or levels of
understanding. Scaffolding is thus the temporary assistance by which a teacher
helps a learner know how to do something so that the learner will later be able to
complete a similar task alone. It is futureoriented and aimed at increasing a
learner’s autonomy. Itcan be from friends, tutor or teacher. In hereteacher as a
facilitator inlearning process. Facilitator helps the students to get an
independentunderstanding about the material. Vygotskystated in Gibbons (2015,
p.16) “what the child is able to doin collaboration today, he will be able to do
independently tomorrow”
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Scaffolding techniques can also be implemented through the process
writing approach. Vernon (2002) suggests that scaffolding should be given to the
students from prewriting until the final draft. It is essential to implement
scaffolding techniques since scaffolding in teaching writing is one process that
allows the teachers to organize writing activities systematically to meet the needs
of the students. One of scaffolding techniques that can be used in learning writing
is Scaffolding Writing Instruction.

2. Scaffolding Writing Instruction
Scaffolding Writing Instruction was firstly proposed by Sylvia Read (2010),
she used IMSCI (Inquiry, Modelling, Shared, Collaborative, and Independent)to
scaffold writing in her research. She has some specific procedures in applying
scaffolding in writing, the steps are as follow:
1) Inquiry, in this phase the researcher integrated

reading and writing

instruction.
2) Modelling, after the students could know the instruction well, Then the
researcher modelled how to write a descriptive text and then introduced
some stages in writing process.
3) Shared, in the third phase the students could share what they are going to
write. They are engage in making decisions about topic, sentence structure
and organize the writing.
4) Collaborative, after reaching all stages in writing process, the students are
asked to have a collaborative writing, two students work together to
produce writing.
5) Independent, in this last phase, After reaching all of the phase, the students
have to write a final writing

3. The Application of Scaffolding Writing Instruction
In this research, the researcher conducted a scaffolding technique in
teaching

writing

writing

descriptive

text.

The

researcher
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adoptedScaffoldingWriting Instruction of Sylvia Read (2010). There are five steps
namely: Inquiry, Modelling, Shared, Collaborative and Independent.
a. In inquiry phase, the researcher asked the students to find out their
understanding and examples about descriptive text and thenthe students read
aloud examples of descriptive text
b. After they find out the information Then, the researcher doModelling how to
write aproper writing and make a point that they should pass some stages
inwriting (Prewriting, Drafting, Revising, and ended with Publishing. Firstly,
the researcher modeled for them a way to generate topics for descriptive text
by using mind mapping. The teachers contributed to this activity as well, which
meant that this phase included both modelling and shared writing (both of
which should occur for prewriting, as well as drafting and revising). Then, the
researcher decided on a topic that could all relate to and wrote a very rough
draft of a descriptive text and then the researcher revise the writing
c. After knowing what they are going to do first, then the students share theidea
with the researcher. They were asked to write a descriptive text. They make
anoutline and construct a rough draft from the outline.
d. After finishing theirwriting, the students should do peer feedback. They try to
analyze their friends’ writing and find the mistake. In peer feedback, the
student used some question which is given from the researcher.
e. Finally, the students were asked torevise their writing individually and their
final writing will be post-test. Then, thewriter would ask two raters to score
their writing by using the rubric for assessing descriptive writing adopted
byMajid (2014).
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4. Advantages of using Scaffolding
Students are provided with..

Teachers could

1. Challenging but reasonable task
that

stimulate

thinking

1.

and

strength and weakness to trailor

motivate efforts to learn.
2. Meaningfull

Identify and use areas to trailor of

learning

instruction

and

feedback that help drive further

at

the

individual and group level.
2.

development at an appropriate
pace.

experience

Engage

students

in

social

interactions to enable learning.
3.

Better understand students as

3. A learning environment where they

individual learners, learners in a

are valuated as individuals, a

small group and learners in a

collaborative group and a class.

large social setting.

4. A learning environment where
their

creativity

and

thought

processes are acknowledge and

4.

Discover

unique

thought

processes that different students
may use to solve problem.

accepted.

C. Descriptive Text
1. Definition of Descriptive Text
Descriptive text is a text that describes a particular object like a place,
thing, or person. Descriptive text starts with an opening paragraph. In the
paragraph there is a topic sentence that introduces the object going to be
described. A series of paragraphs follow the opening to describe the parts or
the features or the specific characteristics of the subject.
2. The generic structure of Descriptive text
 Identification
Contains about the introduction of a person, place, animal or object
will be described.
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 Description
Contains a description of something such as animal, things, place,
or person by describing it features, forms, colors, or anything related to
what the writer describe.
3. Purpose of Descriptive Text
The Purpose of descriptive text is to describe the particular object
by describing its or his/her specific features to help readers visualize
what a person, an animal, a park, or a thing is like.
4. The Language Feature of Descriptive Text
 Simple Present tense (come, fly, etc)
 Adjective (amazing, beautiful, tall)
 Action verbs. A verb that shows an action. (killed, dug, walked, etc)
 Noun Phrase (amazing view, beautiful face, unforgettable experience)
5. Example of Descriptive Text
Tanjung Putting National Park
Tanjung Putting National Park is an internationally famous
ecotourism destination. Which is located in the southwest of central
Kalimantan peninsula. Visitors from foreign countries come to this park
because of its amazing nature, this is called a park, but unlike any park that
you have seen in your city. This is a jungle. It is a real jungle, which is
home to the most interesting animal in the world: orangutans.
Though the park is home to interesting animals, seeing orangutans
is usually the visitors’ main reason to visit the park. Orangutans, which
literally mean, the man of the forest, be the largest arboreal animal on the
planet. Most of their lives are spent in trees where orangutans travel from
branch to branch by climbing or swinging with their strong arms.
To see orangutans, we should go to camp leakey, which is located
in the heart of Tanjung Putting National Park. Camp leakey is a
rehabilitation place for ex-captive and and also a preservation site. It is
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also a famous center of the research about orangutans which has been
conducted by the famous primatologist DrBiruteGaldikas since 1971. Here
visitors can see daily feedings to orangutans at jungle platform as part of
rehabilitation process to their natural habitat. This event gives them
opportunity to see orangutans up close.
To reach the place, we should take a boat down sekonyer river. The
boat is popularly called perahuklotok which is a boathouse that can
accommodate four people. The trip the boat to Camp Laeakey takes three
days and two nights. At nights we can enjoy the clear sky and the
amazingly night stars as the only lights for the nights. With such exotic
nature, no wonder many tourists from foreign countries who love
ecotourism frequently visit Tanjung Putting National Park.
Taken from : Buku siswa Bahasa Inggris X revisi 2016

6. Scoring Rubric for Writing Descriptive Text

Performance

Rating = 4

Rating = 3

Rating = 2

Rating = 1

area

Content

The object is

The object is

The object less

The object is

well

adequately

sufficiently

poorly

described

described giving described giving

described

giving readers readers

readers

falling to giving

very clear

sufficient

incomplete

readers

picture/descri

picture/descripti

picture/descripti

picture/descripti

ption about

on about the

on about the

on about the

the object

object

object

object

Description

Description may Description may

Description has

start with the

or may not start

or may not start

no clear

identification

with the

with the

organization

Score
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Organization

Grammar

of object

identification of

identification of

and most of the

which is

object and some

object and many

sentences are

supported

of the

of supporting

irrelevant

with relevant

supporting

sentences are

supporting

sentences are

not irrelevant

sentence

not relevant

There is

There are view

There are many

Almost all

almost no

errors error in

errors in the use

sentences

error in the

the use of

of subject verb

contain errors in

use of subject

subject verb

agreement,

the use of

verb

agreement,

present tense,

subject verb

agreement,

present tense,

adjective, and

agreement,

present tense,

adjective, and

noun phrase

present tense,

adjective, and

noun phrase

adjective, and

noun phrase
There is a

Vocabulary

Mechanics

noun phrase
There is an

There is only

There is no

rich variety of adequate variety little variety of

variation of

words and

of words and

word and many

word and most

almost all of

most of them

errors are found

of them are

them are

are correctly

in the use of

incorrectly used

correctly used used

words

There is

There are view

There are many

Almost all

almost no

errors in word

errors in word

sentences

error in word

spelling,

spelling,

contain errors in

spelling,

punctuation and

punctuation and

word spelling,

punctuation

capitalization

capitalization

punctuation and

and

capitalization

capitalization
Source :Majid (2014)
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D. The Relevant Studies
The research about scaffolding has been conductedpreviously by some
researchers. The related researchers are the following :
The First previous research was taken from journal article from Faraj Aziz
(2015). The research title was“Scaffolding EFL Students’ Writing through the
Writing Process Approach”. This research investigated the effect of teacher’s
scaffolding withteaching writing process on improving students’ writing skills. In
this study, 30 students have taken the role of writers, so they need to follow the
same steps that writers apply during theirwriting process. To this end, students
start with writing process approach such asPrewriting, Drafting, Revising,Editing,
and ended with Publishing. Students are provided with teacher scaffolding from
the beginning until theend of writing process. The method of this study is quasiexperimental design. The results showed that students’achievement in post-test
compare to pre-test revealed significant improvement. Also, scaffolding
students’writings through writing process approach met the students’ needs in
EFL writing, and then it has improved their writing skill
The second related research is a research report from Daud Yusuf (2014)
Universitas Pendidikan Indonesia entitled “the use of scaffolding in teaching
writing‟ . this research investigated the result of the use of scaffolding in teaching
writing recount text in tenth grade of vocational high school, in English as Foreign
Language context. The researcher applied Bridging and modelling as a scaffolding
technique. This research applied quantitative method. The result reveal revealed
that post-test score (M = 2.35, is significantly higher than pre-test score (M = 2.00,
SD = .649) , in t (19) = -2.666,p < .05, r2 = .272 in 2-tailed direction.
The other research is from YulisYasinta (2014) with the title “The
Effectiveness of Using Scaffolding Technique Towards Students Skill in Writing
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Descriptive text”. This study was conducted in SMP Al-Zahra Indonesia, and the
sample of this research was 8th grade students. The objective of this research was
to find the empirical evidence of whether scaffolding is effective towards
students’ skill in writing descriptive text. The result of this research proved that
the application of scaffolding technique was effective towards students’ skill in
writing descriptive text.
The last previous study was taken from journal article from Majeed
entitled “The Effect of Using Scaffolding Strategies on EFL Students’ Reading
Comprehension Achievement”. This research investigated the effect of scaffolding
strategies on EFL students’ reading comprehension. The sample of this research
was second-year female students at the Department of English/College of
Education for Woman during the academic year 2013/2014. Kinds of scaffolding
that was used is Modelling. The result showed that teaching by scaffolding
strategies is more effective than Presentation Practice Production/lecturer method.
From all the experiments that ever had, there are some differences with
this research, that are the place, method of the research, skill problem,population
and sample. the writer choose to conduct the new research with the title “The
Effect of Using Scaffolding Writing Instruction on Writing Ability. The
researcher focused on Senior High School and focused on writing descriptive text.
On the other hand, this research has a similarity with fiveresearch above, that is
the use of scaffolding.

E. The Research Hypothesis
The following hypothesis related to above formulation of the problem of
the study are :
Ha1 : There was any significant effect of Scaffolding Writing Instruction on the
tenth grade students’ writing ability at MA Laboratorium Jambi City.
Ho2 : There was no significant effect of Scaffolding Writing Instruction on the
tenth grade students’ writing ability atMA Laboratorium Jambi City.
Ha1 : There was any significant difference in writing ability of students who
were taught by using scaffolding writing instruction and those who are not.
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Ho2 : There was no significant difference in writing ability of students who were
taught by using scaffolding writing instruction and those who were not.

CHAPTER III
RESEARCH METHODOLOGY
A. Place and Time of the Study
This research was conducted at MA Laboratorium Jambi city, which is
locatedat Jl. ArifRahman Hakim, no 111, Kec.TelanaiPura, Jambi City. Focused
on tenth grade of Senior high school. This research was held from August until
September 2019.
B. Research Design
In this research, the researcher used a quasi-experimental design. The
researcher choose a quasi-experimental design because a quasi-experimental
design to determine the cause and effect relationship and there is a direct
manipulation of conditions.
In quasi-experimental research has characteristic as stated by Nunan that
“Quasi-experimental research has both pre-test and post-test and has experimental
class and control class. The group that received treatment was called the
experiment class and the group that received a different treatment or is treated as
usual was called control class. In experiment class the researcher used Scaffolding
Writing Instruction as a technique and in control class the researcher didn’t use
Scaffolding Writing Instruction.
Table 3.1
Research type
GROUP
PRE-TEST
A
T1
B
T1
A : Experimental group

TREATMENT

X

B : Control group
T1 : Pre- test for experimental group and control group
√ : Receiving particular treatment
X : Without particular treatment
T2 : Post- test for experimental group and control group.
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POST-TEST
T2
T2
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After giving particular treatment to the experimental group by using
Scaffolding Writing Instruction, the scores between experimental and control
groups were analyzed by statistical formula. It was aimed to know whether there
was or not the effect of variable X into variable Y.

C. Population and Sample of the Study
1. Population
The population is the group of interest to the researcher, the group to which
students would like to results of the study to be generalizeable (Cresswell:122)
The population in this research was all of the first grade students at MA
Laboratorium Jambi city. the first grade in this school consist of four classes, two
science classes and two social classes. The total number of the students’ at the
first grade is 84 students. It can be seeen as follow :
Table 3.2
Population of the Research

NO

Class

Students

1

X MIPA 1

22

2

X MIPA 2

22

3

X IIS 1

20

4

X IIS 2

20

Total

84

2. Sample
The technique of choosing those classes was based on Cluster Random
sampling. This sampling technique is similar to stratified random sampling in that
group of individuals are identified from the population and subjects are drawn
from thiss groups
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In this case, the writer did the following procedures in order to determine the
samples of the study, as follows :
a. Making a list of all classes
b. Writing the name of each class on a piece of paper
c. Rolling the pieces of paper and then putting them into a bottle and shaking the
bottle well.
d. Dropping the rolled 2 pieces of paper.
By flapping a coin, classX MIPA 2 became the experimental class and X
MIPA 1 as the control class. The experimental group consist of 22 students, while
the control group also consist of 22 students.In other words, 44 students were
involved as the sample in this research. The sample of this research can be seen in
the table 3.3
Table 3.3
Sample of the research
No

Class

Students

1

X MIPA 1

22

2

X MIPA2

22

Total

44

D. Variables of the Study
According to Creswell (2012:112) Variable is a characteristic or attribute of
an individual or an organization that a researcher can measure or observe and
varies among individuals or organization studies. There were two kinds of
variables in this study, those variables were:
1. Independent variable (X)
Independent variable is an attribute or characteristic that influence or
affects an outcome or dependent variable (Cresswell:2012). In this study, the
independent variable (X) is the use of ScaffoldingWriting Instruction.
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2. Dependent variable (Y)
Dependent variable is an attribute or characteristic that is dependent or
influenced by independent variable (Cresswell:2012). The dependent variable
of this research is the students’ writing ability. The relationship between
these two variables can be seen from the figure 3.1below :
Figure 3.1Relationship between variables

X

Y

Where:
X

: The independent variable (using Scaffolding Writing Instruction)

Y

: The dependent variable (students’ writing ability)

E. Technique for Collecting the Data
The writer used the test to collect the data. The pre-test and post-test was
given in both of classes by doing writing test.The researchergave 80 minutes in
both of the two classes for finishing pre-test and post-test.In addition, the result of
students’ work is checked by raters. The researchers used rubric for assessing
students’ writing in descriptive text adopted by Majid(2014: p. 117-118)
As mentioned previously, the researcher used test as the research
instrument. Both pre-test and post-test were intended to measure students writing
ability. The test should fulfill some factors to get the data as well. The factors
tested here is validity and reliability of the test. By using avalid and reliable
instrument to collect the data, it was expected that the data and the result of the
research itself also valid and reliable.

1. Validity of the Instrument
Validity is the most important consideration in developing and evaluating
measuring instrument. Ary (2006:225) defined validity as the extent to which an
instrument measured what it claimed to measure. In other words, validity can be
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defined as the instrument that measures what is supposed to be measured. In this
study, to ensure test validity the researcher used content validity. Content validity
means there is correspondence between curriculum objectives and the objectives
being tested. In this case the researcher also learns the curriculum set to know
what students must be able to do in certain level. In this research, the researcher
consulted the instrument of the test with the advisors and the English teacher at
MA Laboratorium Jambi City. The researcher also checked the curriculum 2013
The researcher found that students in tenth grade of senior high school should be
able to write four genres: recount text, narrative, descriptive and explanation text.
In this case, the researcher used descriptive text as the topic. It was suitable for
tenth grade of MA Laboratorium Jambi city.

2. Reliability of the Instrument
Reliability is a test that is consistent and dependable. If the same test given to
the same students or matched students on two different occasion, the test must
yield similar result” by Brown (2003, p. 20). The reliability test in this researchis
performed by using inter-rater reliability test. Inter-rater reliability test is a type of
test that is used to compare the raters’ scoring results and to find the consistency
of the students’competence scored by two raters. If there is strong reliability, one
can then assume with reasonable confidence that raters are judging the same set of
data as representing the same phenomenon. It is believed that a rater must be able
to give the score objectively. Therefore, the rater must be professional in terms of
mastering English. For example, the raters should have TOEFL (Test of English
as a Foreign Language) score more than 500. In this research, two raters were
involved. The first rater was AlifRahman Hakim, S.Pd and the second rater was
UyunNafi’ah, M.pd. furthermore, to know inter-rater reliability the researcher
calculated the reliability by using Cohen’s Kappa. Cohen suggested the kappa
result be interpreted as follows:
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Table 3.4 Cohen’s Kappa Coefficient
Kappa score
Strength of agreement
> 0.20
Poor
0.21 – 0.40
Fair
0.41 – 0.60
Moderate
0.61 – 0.80
Good
0.81 – 1.00
Very good
Source :Bhisma Murti (1997) in Ohira (2013)
Table 3.5 Result of Inter-rater reliability by Cohen’s Kappa
Symmetric Measures
Asymp. Std.
Value
Measure of Agreement

Kappa

N of Valid Cases

,623

Error

a

,114

b

Approx. T
7,011

Approx. Sig.
,000
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a. Not assuming the null hypothesis.
b. Using the asymptotic standard error assuming the null hypothesis.

.
Referring to the table 3.5, the calculation of inter-rater reliability was 0,623.
and based on table 3.4 it means that the reliability was categorized good or the
raters have a strong agreement in scoring the data.

F. Technique of Data Analysis
1. Statistical Analysis
The researcher employed SPSS 22 (Statistical Product in Service Solution)
program to analyze the data. The researcher analyzed the data by using
requirement test that consist of normality test, homogeneity test and T-Test.
1. Normality test
This test was carried out in order to check whether or not the data was
normal. The researcher used SPSS 22 to test normality of test. The criteria for
acceptance or rejection of hypothesis for normality test are as follow :
Ho is accepted if sig>ɑ = 0.05
Hais accepted if sig<ɑ = 0.05
Ho= the data are normally distributed
Ha= the data are not normally distributed
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2.Homogeneity Test
Homogeneity test is conducted to know whether the gotten data has
homogeneous variance or not. In this research, the researcher uses SPSS 22
Program. The criteria for acceptance or rejection of homogenity test as follow :
a). If the value (p) > significant (ɑ =0.05), Ho is accepted, that means the sample
is homogeneous. The students have same characteristics on writing
competence in descriptive text and the data is valid.
b). If the value (p) < significant (ɑ =0.05), Ho is rejected, that means the sample is
not homogeneous. That means the students have same characteristics on
writing competence in descriptive text and the data is valid.

3. T-test
The researcher used SPSS 22 program to analyze the data. There are two
kinds of sample t-test, they are paired sample t-test and independent sample t-test.
The paired sample t-test is used to see whether or not there is significant effect
between students’ writing competence after taught by using scaffolding writing
instruction, Independent sample t-test is used to see whether or not there is
significant difference between the students’ writing competencebetween who
were taught by using scaffolding writing instruction and those who were not.

2. Statistical Hypothesis
A hypothesis is a tentative statement about the relationship between two or
more variables. This research was designed to find out whether there is a
significant progress of cooperative learning specifically using scaffolding writing
instruction in teaching descriptive text. In order to get the answer of the
hypothesis, the writer proposed Alternative Hypothesis (Ha) and the Null
Hypothesis (Ho) which is described to the following statistical hypothesis :
1. If tcount> ttable in signficant degree 0,05. The alternative hypothesis (Ha) is
accepted and the null hypothesis (Ho) is rejected. It means that there is significant
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effect on students writing skill after being taught by using Scaffolding Writing
Instruction
2. If tcount< ttable in significant degree 0,05. The null hypothesis (H0) is
accepted. It means that there is no significant effect on students writing skill after
being taught by using Scaffolding Writing Instruction.
3. If tcount> ttable in signficant degree 0,05. The alternative hypothesis (Ha) is
accepted and the null hypothesis (Ho) is rejected. It means that there is significant
difference between control class and experimental class being taught by using
Scaffolding Writing Instruction.
4. If tcount< ttable in signficant degree 0,05. The null hypothesis (H0) is
accepted. It means that there is no significant difference between control class and
experimental class being taught by using Scaffolding Writing Instruction.

CHAPTER IV
RESEARCH FINDINGS AND DISCUSSIONS
A.

Findings of the Study
The data presentation and analysis is quantitative data. This study was

conducted

with

two

classes

of

tenth

grade

students

of

Madrasah

AliyahLaboratorium Jambi City. The researcher did the research for six meetings.
X MIPA 2 class as experimental class and the X MIPA 1 as the control class,
while the control class followed the activities based on teacher instruction as
usual, and the experimental class implemented Scaffolding Writing Instruction
during the lesson. The data of students’ writing test in pre-test and post-test at
experimental and control classes were scored by two raters, after the researcher
got the data, the researcher employed SPSS (statistical product and service
solution) version 22. In this case, the data was analyzed by using T-test, they are
Independent Sample T-test and paired sample T-test. The finding include : 1).
Descriptive analysis of students writing test, 2). Statistical analysis of students’
writing test.
1.

Descriptive Analysis
In this section the researcher explained the frequencies, percentages, mean

score of the test, based on the result of the test before and after giving the
treatment in both experimental and the control class. The scoring grade can be
seen in the table 4.1
Table 4.1
Score Categories
No

Score

Category

1

91 – 100

Excellent

2

81 – 90

Very Good

3

71 – 80

Good

4

61 – 70

Average

28

29

5

51 – 60

Fair

6

41 – 50

Poor

7

Less than 40

Inadequate
Source : Hyland (2003)

Table 4.2. The Student’s Writing Result of Pre-test in Control class
Cumulative
Frequency Percent

Valid Percent Percent

Vali 32

1

4,5

4,5

4,5

d

35

2

9,1

9,1

13,6

38

1

4,5

4,5

18,2

40

5

22,7

22,7

40,9

42

3

13,6

13,6

54,5

45

1

4,5

4,5

59,1

50

2

9,1

9,1

68,2

52

2

9,1

9,1

77,3

55

2

9,1

9,1

86,4

58

2

9,1

9,1

95,5

62

1

4,5

4,5

100,0

Total

22

100,0

100,0

Figure 4.1 The Percentage score of Pre-test in Control Class
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As can be seen from table 4.2 and further explained by figure 4.1, 1
student (4.5%) got score 32 and it was categorized as inadequate. There were 2
students (9,1%) got score 35 who were categorized inadequate. 1 student (4.5%)
got score 38 and it was categorized inadequate. 5 student (22.7%) got score 40
and it was categorized inadequate. 3students (13,6%) got score 42 and it was
categorized poor. 1 student (4.5%) got score 45 and it was categorized poor. 2
students (9.1%) got score 50 and it was categorized poor. 2 students (9,1%) got
score 55 and it was categorized fair, 2 students got 52 and categorized as fair.
There were 2 students (9.1%) got score 58 who were categorized fair. There was 1
student (4.5%) got score 62 who were categorized average.

Table 4.3 Students Writing Result of Post-test in Control Class
Valid

Cumulative

Frequency Percent

Percent

Percent

Valid 45

1

4,5

4,5

4,5

50

1

4,5

4,5

9,1

52

1

4,5

4,5

13,6

58

1

4,5

4,5

18,2

60

3

13,6

13,6

31,8

62

2

9,1

9,1

40,9

65

6

27,3

27,3

68,2

68

2

9,1

9,1

77,3

70

2

9,1

9,1

86,4

72

2

9,1

9,1

95,5

80

1

4,5

4,5

100,0

Total

22

100,0

100,0

31

Figure 4.2 The Percentage score of Post-test in Control Class

From table 4.3 and further explained by figure 4.2, 1 student (4.5%) got
score 45 and it was categorized as poor. 1 student (4.5%) got score 50 who were
categorized poor. 1 student (4.5%) got score 52 and it was categorized fair. 1
student (4.5%) got score 58 and it was categorized fair. 3 students (13.6%) got
score 60 and it was categorized fair. 2 students (9.1%) got 62 and it was
categorized fair. 6 students (27.3%) got score 65 and it was categorized average.
2 students (9.1%) got score 68 and it was categorized average. 2 students (9.1%)
got score 70 and it was categorized average, there were 2 students (9.1%) got
score 72 who were categorized good. 1 student (4.5%) got score 80 who were
categorizedgood. No students in the categorized very good and excellent
Table 4.4 Students Writing Result of Pre-test in Experimental
Class
Valid

Cumulative

Frequency Percent

Percent

Percent

Valid 35

2

9,1

9,1

9,1

38

1

4,5

4,5

13,6

40

1

4,5

4,5

18,2

42

4

18,2

18,2

36,4

45

2

9,1

9,1

45,5

32

48

1

4,5

4,5

50,0

50

1

4,5

4,5

54,5

52

2

9,1

9,1

63,6

55

3

13,6

13,6

77,3

58

1

4,5

4,5

81,8

60

1

4,5

4,5

86,4

62

3

13,6

13,6

100,0

Total

22

100,0

100,0

Figure 4.3 The Percentage score of Pre test in Experimental Class

As can be seen from table 4.4 and further explained by figure the figure 4.3, 2
students (9.1%) got score 35 and it was categorized as inadequate. There was 1
student (4.5%) got score 38 which is categorized inadequate. 1 student (4.5%) got
score 40 and it was categorized inadequate. 4 students (18.2%) got score 42 and it
was categorized as poor. 2students (9.1%) got score 45 and it was categorized
poor. 1 student (4.5%) got score 50 and it was categorized poor. 2 students (9.1%)
got score 52 and it was categorized fair. 3 students (13,6%) got score 55 and it
was categorized fair. 1 student (4.5%) got score 58 and categorized fair. There
was 1 student (4.5%) got score 60 who were categorized average. 3 students
(13,6%) got score 62 and it was categorized average.
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Table 4.5 Students Writing Result of Post-test in Experimental Class
Valid

Cumulative

Frequency Percent

Percent

Percent

Valid 55

3

13,6

13,6

13,6

60

1

4,5

4,5

18,2

62

2

9,1

9,1

27,3

65

1

4,5

4,5

31,8

68

1

4,5

4,5

36,4

70

4

18,2

18,2

54,5

72

1

4,5

4,5

59,1

75

2

9,1

9,1

68,2

78

2

9,1

9,1

77,3

85

3

13,6

13,6

90,9

88

2

9,1

9,1

100,0

Total

22

100,0

100,0

Figure 4.4 The Percentage score of Post- test in Experimental Class
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From table 4.5 and further explained by figure 4.4, 3 students (13.6%) got
score 55 and it was categorized as fair. 1 student (4.5%) got score 60 who were
categorized fair. 2 students (9.1%) got score 62 and it was categorized average. 1
student (4.5%) got score 65 and it was categorized average. 1 student (4.5%) got
score 68 and it was categorized average. 4 students (18,2%) got score 70 and it
was categorized average. 1 student (4.5%) got score 72 and it was categorized
good. 2 students (9.1%) got score 75 and it was categorized good. 2 students
(9.1%) got score 78 and it was categorized good, there were 3 students (13.6%)
got score 85 who were categorized very good. 2 students (9.1%) got score 88 who
were categorized very good.
Table 4.6 Descriptive Statistics
Minimu

Maximu

N

m

m

Mean

Deviation

22

35

62

48.95

8.888

22

55

88

71.41

10.676

Pre-test Control Class

22

32

62

45.59

8.556

Post-test Control Class

22

45

80

63.59

7.817

Valid N (listwise)

22

Pre-test

Experimental

Class
Post-test Experimental
Class

Std.

As Table 4.6 showed, the mean score of post-test of experimental class
(71.41). It indicated the score is categorized on good, the use of scaffolding
writing instruction has caused the improvement of students’ score, but it is
important to know that such a conclusion is only a descriptive conclusion. It
should be tested about being meaningful this progress. Therefore, to investigate
whether Scaffolding Writing Instruction is effective to increase students’ skill in
writing descriptive text, and whether scaffolding writing instruction has a
significant effect of students’ writing skill, the researcher tested the result of pretest and post-test by using Paired Sample Test of cases in IBM SPSS Statistic 22.
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Table 4.7 Paired Sample Statistic

Pair 1 Pre-test

Experimental

Class
Post-test Experimental
Class
Pair 2 Pre-test Control Class
Post-test Control Class

Std.

Std. Error

Mean

N

Deviation

Mean

48,95

22

8,888

1,895

71,41

22

10,676

2,276

45,59

22

8,556

1,824

63,59

22

7,817

1,667

The data that presented above was the performance scores of the group of
students taken as sample, before and after taught by using scaffolding writing
instruction as the treatment. The mean scores of pre-test was 48.95, while the
mean scores of post-test was 71.41. The number of students (N) both in pre-test
and post-test were 22 students. The standard deviation of pre-test was 8.888 and
the standard error mean was 1.895. On the post-test, the standard deviation was
10.676 and the standard error mean was 2.276. Based on the result of mean, it can
be concluded that the mean score of pre-test was different from the mean score of
post-test. Thus it can be concluded that there was increased since the mean score
of post-test was higher than pre-test.
Table 4.8 Test of Normality with Shapiro-Wilk
Class

Shapiro-Wilk

Result

Pre-test Experimental Class (Using

of

Scaffolding Writing Instruction)

Students

Post-Test Experimental Class (Using

Writing

Scaffolding Writing Instruction)

Test

Pre-test

control

class

(Without

Scaffolding Writing Instruction)
post-test

control

class

(Without

Scaffolding Writing Instruction)

Statistic

Df

Sig.

,935

22

,153

,940

22

,201

,935

22

,155

,955

22

,390
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Based on the table above was known that the significance value from each
pre-test and post-test is higher than 0.05. The sig/p-value on pre-test of
experimental class was 0.153 and it was higher than 0.05 (0.153>0.05), means
that the data was in normal distribution, the p-value on post-test of experimental
class was 0.201 and it was higher than 0.05 (0.201>0.05), means the data was in
normal distribution. The p-value on pre-test of control class was 0,155 and it was
higher than 0.05 (0.155>0.05), the p-value on post-test of control class was 0,390
and it was higher than 0.05 (0.390>0.05), means that the data was in normal
distribution. Therefore, it also means that H0 was accepted and Hawas rejected. So
it can be interpreted that each of data was in normal distribution.

Table 4.9 Test Normality Post-test Control Class and Experimental Class
One-Sample Kolmogorov-Smirnov Test
Unstandardized
Residual
N

22

Normal Parametersa,b

Mean
Std.
Deviation

Most

Extreme Absolute

Differences

,0000000
10,62716414
,124

Positive

,089

Negative

-,124

Test Statistic

,124

Asymp. Sig. (2-tailed)

,200

In the test, the level of significant was set up at 0.05 as presented in table
4.9, the asymp sig (2-tailed) of post-test control and post-test in experimental class
was 0.200, both of the data are higher than the level of significant (0.05), it
suggested that the data of post-test control class and post-test in experimental
class is normal
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In the test, the level of significant was set up at 0.05 as presented in table
4.10
Table 4.10 The Result of Homogeneity of Variance Post-test
Test of Homogeneity of Variance

Result

of Based on Mean

Students

Based on Median

Writing Test

Based on Median
and with adjusted df
Based on trimmed
mean

Levene Statistic df1

df2

Sig.

2,909

1

42

,095

2,755

1

42

,104

2,755

1

41,371

,104

2,942

1

42

,094

Table 4.10 showed that the significance of post-test score between
experimental class and control class was 0.095. Therefore, it can be concluded
that the post-test data of both classes were homogenous since 0.095 is higher than
0.05.
Table 4.11The Result of Homogeneity of Variance Pre-test

Result

of Based on Mean

Students

Based on Median

Writing Test Based on Median
and with adjusted df
Based on trimmed
mean

Levene Statistic df1

df2

Sig.

,044

1

42

,834

,172

1

42

,681

,172

1

37,697

,681

,054

1

42

,818

Table 4.10 showed that the significance of pre-test score between
experimental class and control class was 0.834. Therefore, it can be concluded
that the post-test data of both classes were homogenous since 0.834 was higher
than 0.05.
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2.

Statistical Analysis
Table 4.12 Paired Sample t-test
Paired Differences
95%
Interval

Sig.

Deviati Error

of the Difference

(2-

on

Mean

Lower Upper

T

9,889

2,108

-

-

Std.

Mean

Confidence

Std.

Df

tailed)

21

,000

Pair 1 Pre-test
Experim
ental

- -

Post-test 22,455

26,839

-18,070

10,651

Experim
ental

Based on the Table 4.12 the Output of Paired Sample t-test, showed that
the results of the compare analysis with using t-test. The output showed mean of
pre-test (-22.455), standard deviation (9.889), mean standard error (2.108), the
lower different (-26.839), while the upper different (18.070). The result of t test (10,651) with df = 21 and significance (0.000).
As table 4.12 showed, the p-value/sig 2-tailed was less than 0.05
(0.000<0.05). It means the result was significance. Thus, there was enough
evidence indicating that the null hypothesis could be rejected, and it could be
concluded that using Scaffolding Writing Instruction was effective on students’
ability in writing descriptive text.
This analysis was done to examine the difference of score between pre-test
and post-test. To see whether or not Scaffolding Writing Instruction gave
significant improvement on students’ writing skill, the researcher applied Paired
Sample t-test. The researcher tried to find out the students achievement before
intervention. The result of calculation showed that tcount was -10.651. In fact,
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ttablefor 21 samples (df=n-1) was 2.080. it can be analysed that tcount is higher than
ttable In other words, we can read -10.651>2.080 indicated that there was a
significant effect of students score before and after taught by using Scaffolding
Writing Instruction.
Table 4.13 Independent Sample T-test
Independent Samples Test
Levene's
Test

for

Equality of
Variances

F

t-test for Equality of Means

Sig. T

Df

Std.

95%

Error

Interval

Sig.

Mean

(2-

Differenc Differenc Difference

tailed) e

e

Confidence
of

Lower

Upper

the

R Equal
es variances

2,909 ,095 -2,771 42

,008

-7,81818 2,82101

-13,51121

-2,12516

,009

-7,81818 2,82101

-13,52662

-2,10974

ult assumed
Equal
variances

-2,771 38,492

not
assumed

Based on the output SPSS above (Table.4.13), Independent Sample Test
shows Levene’s Test for variance in this hypothesis examination:
H0

: Variance Population Identical

Ha

: Variance Population not accepted

This statement based on the probability gate:
If Probability>0.05, Ho is accepted
If Probability<0.05, Ha is rejected
The result shows based on the table 4.11 of in the equal variances assumed
P value was 0.008< 0.05 (Standard score) It means Ho was rejected and the Ha
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was accepted. In the equal variances not assumed P value was 0.009< 0.05
(Standard score)
In addition, tcount = 2.771 and df = 42. tcount is compared to ttable either at
5%. The level of 5% ttable is 2.018.Based on the ttable, it can be analysed that tcount is
higher than ttable, either at the level of 5% . In other words, we can read
2.771>2.018. It means Ha was accepted and Ho was rejected. It could be
concluded that there was significant difference of the students’ writing ability
between the students’ who were taught by using scaffolding writing Instruction
and those who were not.
B. Discussion
The aims of this study were to find out whether or not there was a
significant effect of Scaffolding Writing Instruction in writing skill of descriptive
text. The result showed that there was significant effect of group who are taught
by using Scaffolding Writing Instruction and those who are not. This can be seen
from the result of pre-test and post-test in both of groups. The mean score of pretest in experimental class was 48.95 with minimum score was 35 and maximum
score was 62. The mean score of post-test in experimental class was 71.41 with
minimum score was 55 and maximum score was 88. Meanwhile, the mean score
of pre-test of control group was 45.59 with minimum score was 32 and maximum
score was 62. The mean score of post-test of control group was 63.59 with
minimum score 45 and maximum score was 80, and the result of paired sample Ttest and Independent sample t-test was significant.
Using Scaffolding Writing Instruction in writing skill gives opportunities
for students to understand the lesson through the real experience. Based on the
theory fromVygotsky in Gibbons (2015) one of the benefit of Scaffolding Writing
Instruction is it can give a freeedom to student to think and to solve their problem.
In addition, related to the result of previous study by YulisYasinta (2014)
“Scaffolding” give contributes to improve the students writing skill. Finally, in
this research, before the treatment conducted in the class, the students had difficult
to write in English language because they lack of knowledge and vocabulary and
also they don’t know how to generate their ideas into a good writing. After the
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treatment the students become easily to write descriptive text, Moreover, the
students in experimental can more active and work together or sharing ideas in
learning process with Scaffolding Writing Instruction.
The students’ activities during the implementation of Scaffolding Writing
Instruction in this research were: enthusiasm of the students in doing the tasks and
the students’participation. During the implementation of Scaffolding Writing
Instruction, there was positive attitude toward learning. It found that the students
in writing activity became more confident. Because, in writing descriptive text
using Scaffolding Writing Instruction, the students were given understanding
about steps of writing through teacher’s modeling, and also got feedback from
their friends. This atmosphere gave the students opportunities to involved in
learning.
In brief, it can be concluded that the use of Scaffolding Writing
Instruction believed to improve students’ writing skill, students confident in
learning English.

CHAPTER V
CONCLUSIONS AND SUGGESTIONS
A. Conclusions
After conducting the research, there were some conclusion about the study
of the effect of using Scaffolding Writing Instruction on writing ability of tenth
grade students of MA Laboratorium Jambi city as follows:
1. The result of writing ability in pre-test of experimental class was 48.95 and the
result of writing ability in post-test was 71.41 (71.41 > 48.95). Moreover, the
score of t-test by using paired sample t-test with a significant level (α) 0.05
showed that tcount was higher than ttable

or (-10.651 > 2.080). It can be

concluded that Scaffolding Writing Instruction is effective to be used to
increase students’ writing ability at the tenth grade of MA Laboratorium Jambi
City.
2. The result of writing ability in post-test of experimental class was 71.41 and the
result of writing ability in post-test in control class was 63.59 (71.41 >63.59).
Moreover, the score of t-test by using independent sample t-test with a
significant level (α) 0.05 showed that tcount was higher than ttable
or(2.771>2.018). It can be concluded that Scaffolding Writing Instruction is
effective to be used to increase students’ writing ability at the tenth grade of
MA Laboratorium Jambi City. Because there was significant difference
between the students who were taught by using Scaffolding Writing Instruction
and those who were not taught by using Scaffolding Writing Instruction.

B. Suggestions
Based on the conclusion above, the researcher proposes the following
suggestions:
1. The students should pay attention on teacher explanation for making the
learning process running well. If they do not understand the material or teacher
explanation, they should ask to their teacher.
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2. The teacher should give or prepare good material to make the students
more interested in learning, because the teaching material give influence to
thestudents

understanding.

The

teacher

also

has

to

know

what

students’difficulties in writing, and help to solve their problem.
3. The application of Scaffolding Writing Instruction is suggested to the teacher in
teaching writing because it provides manyactivities that can make students
more understand about writing skill ofdescriptive text so that it can make them
become easier in producing a good writing.
4. The further researcher can investigate the use of Scaffolding Writing
Instruction in other level such as elementary and also junior high school.
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Scoring Rubric
Performance

Rating = 4

Rating = 3

Rating = 2

Rating = 1

area

Content

The object is

The object is

The object less

The object is

well described

adequately

sufficiently

poorly described

giving readers

described giving

described giving

falling to giving

very clear

readers sufficient

readers

readers

picture/descript picture/descriptio

incomplete

picture/descriptio

ion about the

picture/descriptio

n about the object

n about the object

object

Organization

Grammar

n about the object

Description

Description may

Description may

Decription has no

start with the

or may not start

or may not start

clear

identification

with the

with the

organization and

of object which identification of

identification of

most of the

is supported

object and some

object and many

sentences are

with relevant

of the supporting

of supporting

irrelevant

supporting

sentences are not

sentences are not

sentence

relevant

irrelevant

There is almost

There are view

There are many

Almost all

no error in the

errors error in the

errors in the use

sentences contain

use of subject

use of subject

of subject verb

errors in the use

verb

verb agreement,

agreement,

of subject verb

agreement,

present tense,

present tense,

agreement,

present tense,

adjective, and

adjective, and

present tense,

adjective, and

noun phrase

noun phrase

adjective, and

noun phrase

Vocabulary

noun phrase

There is a rich

There is an

There is only little There is no

variety of

adequate variety

variety of word

variation of word

words and

of words and

and many errors

and most of them

almost all of

most of them are

are found in the

are incorrectly

them are

correctly used

use of words

used

correctly used

Score

47

Mechanics

There is almost

There are view

There are many

Almost all

no error in

errors in word

errors in word

sentences contain

word spelling,

spelling,

spelling,

errors in word

punctuation

punctuation and

punctuation and

spelling,

and

capitalization

capitalization

punctuation and

capitalization
Source :Majid (2014: p. 117-118)
Maximum score = 20

capitalization
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WRITING TEST
Name

:

Class

:

Date

:

Time Limit

:

minutes

Direction : This test is aimed at finding out the students’ writing competence. In
this test you are asked to write a descriptive text in English based on
the topic at least50 words, in the paragraph forms. There are some
topics that you can choose.
Topics : 1. One of public figure that you know
2. One of tourism destination in Indonesia
3. One of historical building that you know
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INSTRUMENT OF THE RESEARCH
Fill in this form with your comments about your partner’s draft. Then, give
it to your partner so she/he can respond to your comments.
Peer feedback form
Writer’s Name :
Partner’s Name :
1. Sebutkan minimal 2 komentar positif dari draft temanmu !

2. Berikan saran (minimal 2 point) yang perlu dilakukan temanmu dalam merevisi
draftnya !

Response :
1. Apakah kamu setuju atau tidak setuju dengan apa yang dikatakan temanmu
?
2. Apakah feedback dari temanmu berguna dalam proses revisi?

50

Score Categories
No

Score

Category

1

91 – 100

Excellent

2

81 – 90

Very Good

3

71 – 80

Good

4

61 – 70

Average

5

51 – 60

Fair

6

41 – 50

Poor

7

Less than 40

Inadequate

Source : Hyland (2003)

51

The Result of Students’ Writing Test

NO

Initials

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22

AGP
AP
DS
HAN
IP
LNF
M
PM
QRJ
RK
R
RARP
SPN
SUP
SA
SA
WV
WP
W
WRN
WH
YB
Mean Score
Max
Min

Experimental Class
Pre-test
Post-test
62
88
48
85
52
88
58
85
45
68
60
78
35
75
35
55
52
85
55
75
42
72
42
70
55
62
38
55
62
70
42
65
45
70
50
62
40
70
62
78
42
55
55
60
48,95
71,41
62
88
35
62
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The Result of Students’ Writing Test
Control Class
NO

Initials

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22

AFRR
AAS
AZ
AR
AY
G
HS
JK
MRNA
MRA
MN
MAU
NUA
RZ
RF
RF
SF
SNA
SA
SH
SS
S
Mean Score
Max
Min

Pre-test
52
55
42
42
40
40
35
40
58
55
52
45
50
40
32
42
35
58
38
62
50
40
45,59
62
32

Post-test
65
65
68
60
45
65
65
52
62
58
60
70
72
60
50
72
65
65
62
80
70
68
63,59
80
45

53

54

55

56

57

58

59

60

61

62

63

64

65

66

67

68
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP)
( KELAS EXPERIMEN )

Satuan Pendidikan

: Madrasah Aliyah Laboratorium Kota Jambi

Mata Pelajaran

: Bahasa Inggris

Kelas/semester

: X/ ganjil

Materi Pokok

: Descriptive Text

Alokasi Waktu

: 12JP x 45 Menit (6x Pertemuan)

A. KOMPETENSI INTI
KI 1: Menghargai dan mengamalkanajaran agama yang dianutnya.
KI 2: Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli
(gotong royong, kerjasama, toleran, damai), bertanggung jawab, responsif,
dan

pro-aktif

dalam

berinteraksi

secara

efektif

sesuai

dengan

perkembangan anak di lingkungan, keluarga, sekolah, masyarakat dan
lingkungan alam sekitar, bangsa, negara, kawasan regional, dan kawasan
internasional”.
KI 3: Memahami,

menerapkan,

dan

menganalisis

pengetahuan

faktual,

konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya
tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan
wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait
penyebab fenomena dan kejadian, serta menerapkan pengetahuan
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan
minatnya untuk memecahkan masalah
KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara
mandiri, bertindak secara efektif dan kreatif, serta mampu menggunakan
metode sesuai kaidah keilmuan.
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B. KOMPETENSI DASAR
3.7

Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan pada teks
deskriptif sederhana tentang orang, tempat wisata, dan bangunan
bersejarah terkenal, sesuai dengan konteks penggunaannya.

C. INDIKATOR PEMBELAJARAN
3.7.1

Menangkap makna dalam teks deskriptif lisan dan tulis sederhana.

3.7.2

Menyusun teks deskriptif lisan dan tulis sederhana tentang orang, tempat
wisata, dan bangunan bersejarah terkenal, dengan memperhatikan tujuan,
struktur teks, dan unsur kebahasaan, secara benar dan sesuai dengan
konteks.

D. TUJUAN PEMBELAJARAN
1. Siswa dapat mengetahui struktur, fungsi sosial unsur kebahasaan dari
descriptive text
2. Siswa dapat menyusun serta menuliskan descriptive text

E. KARAKTER YANG DIHARAPKAN
1. Peserta didik dapat menunjukan semangat mengikuti pelajaran Bahsa Inggris
2. Peserta didik dapat manunjukan perilaku santun dalam melaksanakan
komunikasi antar pribadi dengan guru dan teman.
3. Peserta didik dapat menunjukan perilaku peduli dalam melaksanakan
komunikasi antar pribadi dengan guru dan teman.

F. MATERI PEMBELAJARAN
Descriptive text is a kind of text with a purpose to give Information. The
context of this kind of text is description of particular thing, animal, person, or
others.
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Generic Structure of Descriptive Text
Descriptive Text mempunyai aturan tersendiri mengenai strukturnya.
Berikut ini adalah generic structure descriptive text:
1. Identification
Bagian ini, terletak pada paragraf pertama, tujuannya adalah untuk
mengidentifikasi suatu objek yang ingin dideskripsikan. Identification berfungsi
untuk memperkenalkan kepada pembaca tentang objek yang akan kita jelaskan,
sebelum kita memberitahu tentang lebih rinci mengenai objek tersebut pada
paragraf selanjutnya.

2. Description
Bagian ini, terletak pada paragraf kedua dan seterusnya, berisi tentang sifatsifat yang melekat pada sesuatu yang sudah kamu kenalkan pada pembaca pada
paragraf pertama

Examples of Descriptive Text :
1. Sule
His full name is Entis Sutisna. People call him Sule. He is a famous
comedianin Indonesia. Sule was born on 15 November 1976 in Bandung, West
Java. He speaks Sundanese fluantly. He also learn Javanese.
Sule is very unique. His hair is long with brown and yellow colour. He has
oval face flat nose and slanting eyes. People know Sule as a ridiculous man and
full of jokes. He is very funny. His joke makes everyone smiling even belly
laughing. Sule plays in several TV shows such as Opera Van Java (OVJ), Awas
ada Sule, PAS Mantap, and Saung Sule. He can also sing very well. He has very
famous song entitled Susis (Suami Sieun Istri)
1. Tanjung Puting National Park
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Tanjung Putting National Park is an internationally famous ecotourism
destination. Which is located in the southwest of central Kalimantan peninsula.
Visitors from foreign countries come to this park because of its amazing nature,
this is called a park, but unlike any park that you have seen in your city. This is a
jungle. It is a real jungle, which is home to the most interesting animal in the
world: orangutans.
Though the park is home to interesting animals, seeing orangutans is
usually the visitors’ main reason to visit the park. Orangutans, which literally
mean, the man of the forest, be the largesr aboreal animal on the planet. Most of
their lives are spent in trees where orangutans travel from branch to branch by
climbing or swinging with their strong arms.
To see orangutans, we should go to camp leakey, which is located in the
heart of Tanjung Putting National Park. Camp leakey is a rehabilitation place for
ex-captive and and also a preservation site. It is also a famous center of the
research about orangutans which has been conducted by the famous primatologist
Dr Birute Galdikas since 1971. Here visitors can see daily feedings to orangutans
at jungle platform as part of rehabilitation process to their natural habitat. This
event gives them opportunity to see orangutans up close.
To reach the place, we should take a boat down sekonyer river. The boat
is popularly called perahu klotok which is a boathouse that can accommodate four
people. The trip the boat to Camp Laeakey takes three days and two nights. At
nights we can enjoy the clear sky and the amazingly nights stars as the only lights
for the nights. With such exotic nature, no wonder many tourists from foreign
countries who love ecotourism frequently visit Tanjung Putting National Park.
2. Wakatobi
Wakatobi is the name of an archipelago and regency in Sulawesi
Tenggara, Indonesia. The name of Wakatobi is derived from the name of the main
island of the archipelago: Wangiwangi, Kaledupa, Tomea, and Binongko. The
group is part of the larger group called the Tukangbesi Islands.
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The archipelago, located in the diverse hotspot known as Wallace. It is
part of the Wakatobi National Park. Wakatobi is one of the world’s marine
tourism object is now preparing itself and ready to welcome you and your family
with hospitality and its particular culture.
Wakatobi is also situated geographically at the world’s coral reef triangle
center with its 942 fish species and 750 coral reef species from a total of 850
collection comparing to the two world’s famous diving center of the Caribbean
that owes only 50 species and 50 species and other 300 species in the red sea.
G. METODE PEMBALAJARAN
Pendekatan
: Scientific Approach
Technique
: Scaffolding Writing Instructions
H. SUMBER BELAJAR
- Buku paket Bahasa Inggris SMA/MA/SMK kelas X (Kementrian Pendidikan
dan Kebudayaan Republik Indonesia 2017)
- www.bahasainggris.co.id
I. MEDIA PEMBELAJARAN
1. White Board
2. Board Marker
3. Picture
4. Paper
J. LANGKAH-LANGKAH PEMBELAJARAN
Pertemuan Pertama (2JP)
Kegiatan

Deskripsi

Pendahuluan

1)
2)
3)
4)
5)

Alokasi
Waktu
Guru memberi salam dan menanyakan kabar
15 Menit
siswa
Guru memeriksa kehadiran siswa
Guru memimpin do’a
Guru menyampaikan materi yang akan
dipelajari.
Guru menyampaikan tujuan pembelajaran yang
akan dicapai dalam pembeajaran ini
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6) Guru memberikan Ice Breaking untuk memulai
semangat belajar
Inti

60 Menit

Mengamati
1) Siswa mengamati gambar ilustrasi public
figure (people).
2) Siswa menyebutkan ciri-ciri public figure
(people) secara lisan.
Menanya
1) Dengan

bimbingan

dan

arahan

guru,

siswamempertanyakan antara lain perbedaan
teksdeskriptif dengan teks lainnya.
2) Siswa mempertanyakan mengenai fungsi
sosial, struktur teks, dan unsur kebahasaan dari
teks deskriptif.
Mengasosiasi
1) Guru menjelaskan materi tentang descriptive
teks.
2) Guru memberikan contoh teks deskriptif.
3) Siswa membaca nyaring teks deskriptif yang
diberikan oleh guru.(Inquiry)
4) Guru menjelaskan tentang penggunaan Simple
present tense yang terdapat pada teks deskriptif
5) Guru menjelaskan cara membuat deskriptif
teks melalui tahapan-tahapan dalam writing
(Modelling)
Penutup

1) Guru memberikan umpan balik terhadap
pemahaman konsep peserta didik tentang
materi yang dipelajari
2) Guru bersama-sama dengan siswa membuat
kesimpulan pelajaran.
3) Guru menyampaikan Rencana Pembelajaran
pada pertemuan berikutnya.
4) Guru menutup pertemuan dengan doa dan

15 Menit
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salam

Pertemuan Kedua(2JP)
Kegiatan
Pendahuluan

Inti

Deskripsi

Alokasi
Waktu
1) Guru memberi salam dan menanyakan kabar
15 Menit
siswa
2) Guru memeriksa kehadiran siswa
3) Guru memimpin doa
4) Guru menyampaikan materi yang akan
dipelajari.
5) Guru menyampaikan tujuan pembelajaran yang
akan dicapai dalam pembeajaran ini
6) Guru mengajukan pertanyaan-pertanyaan
tentang materi yang sudah dipelajari dan
terkait dengan materi yang akan dipelajari (
Apersepsi )
7) Guru memberikan Ice Breaking untuk memulai
semangat belajar
60 Menit
Mengasosiasi
1) Guru menjelaskan cara membuat mind
mapping beserta manfaat menggunakan teknik
mind mapping sebelum menulis (Modelling)
2) Siswa menentukaan topik yang akan ditulis
terlebih dahulu
3) Siswa membuat mind mapping dengan topic
salah satu public figure yang mereka ketahui
terkait appearance, dreams, and award of
public figure.
Mengkomunikasikan
1) Setelah selesai, siswa membuat draft awal teks
deskriptif berdasarkan mind mapping.
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Penutup

1) Guru memberikan umpan balik terhadap
pemahaman konsep peserta didik tentang
materi yang dipelajari
2) Guru bersama-sama dengan siswa membuat
kesimpulan pelajaran.
3) Guru menyampaikan Rencana Pembelajaran
pada pertemuan berikutnya.
4) Guru menutup pertemuan dengan doa dan
salam

15 Menit

Pertemuan Ketiga (2JP)
Kegiatan
Pendahuluan

Inti

Penutup

Deskripsi

Alokasi
Waktu
1) Guru memberi salam dan menanyakan kabar
15 Menit
siswa
2) Guru memeriksa kehadiran siswa
3) Guru memimpin doa

Mengekplorasi
1) Guru meminta siswa untuk melihat hasil
tulisan mereka di pertemuan sebelumnya
2) Guru menekankan kembali tentang generic
structure teks deskriptif (identification and
description) dan language feature (Simple
present tense, adverbial phrase, etc)
3) Guru memintta siswa menyerahkan hasil
tulisannya
4) Guru meminta siswa menukar hasil tulisan
dengan teman sejawatnya yang telah diberikan
form peer feedback.(Collaborative)
5) Siswa melakukan peer feedback
6) Setelah melakukan peer feedback, siswa
merevisi tulisannya berdasarkan feedback dari
teman sejawat.(Independent)
1) Guru memberikan umpan balik terhadap
pemahaman konsep peserta didik tentang
materi yang dipelajari
2) Guru bersama-sama dengan siswa membuat

60 Menit

15 Menit
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kesimpulan pelajaran.
3) Guru meminta siswa membuat tugas portofolio
dari pembelajaran ini dan membuat
kesepakatan batas akhir mengumpulkan tugas
tersebut.
4) Guru menyampaikan Rencana Pembelajaran
pada pertemuan berikutnya.
5) Guru menutup pertemuan dengan doa dan
salam
Pertemuan Keempat(2JP)
Kegiatan

Deskripsi

Pendahuluan

1.
2.
3.
4.
5.
6.

Inti

Alokasi
Waktu
Guru memberi salam dan menanyakan kabar
15 Menit
siswa
Guru memeriksa kehadiran siswa
Guru memimpin do’a
Guru menyampaikan materi yang akan
dipelajari.
Guru menyampaikan tujuan pembelajaran
yang akan dicapai dalam pembeajaran ini
Guru memberikan Ice Breaking untuk
memulai semangat belajar

Mengamati
3) Siswa mengamati gambar tempat –tempat
wisata yang ada di Indonesia (Tourism
Destination).
4) Siswa menyebutkan ciri-ciri tempat wisata
(berdasarkan gambar) secara lisan.
Menanya
3) Dengan bimbingan dan arahan guru,
siswamempertanyakan antara lain perbedaan
teksdeskriptif dengan teks lainnya.
4) Siswa mempertanyakan mengenai fungsisosial,
struktur teks, dan unsur kebahasaandari jenis

60 Menit
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teks deskriptif.
Mengasosiasi
6) Guru menjelaskan materi tentang descriptive
teks.
7) Guru memberikan contoh teks deskriptif.
8) Siswa membaca nyaring teks deskriptif yang
diberikan oleh guru. (Inquiry)
9) Guru menjelaskan tentang penggunaan Simple
present tense yang terdapat pada teks deskriptif
10) Guru menjelaskan cara membuat deskriptif
teks melalui tahapan-tahapan dalam writing
(Modelling)
Penutup

5) Guru memberikan umpan balik terhadap
pemahaman konsep peserta didik tentang
materi yang dipelajari
6) Guru bersama-sama dengan siswa membuat
kesimpulan pelajaran.
7) Guru menyampaikan Rencana Pembelajaran
pada pertemuan berikutnya.
8) Guru menutup pertemuan dengan doa dan
salam

15 Menit

Pertemuan Kelima (2JP)
Kegiatan
Pendahuluan

Deskripsi

Alokasi
Waktu
8) Guru memberi salam dan menanyakan kabar
15 Menit
siswa
9) Guru memeriksa kehadiran siswa
10) Guru memimpin doa
11) Guru menyampaikan materi yang akan
dipelajari.
12) Guru menyampaikan tujuan pembelajaran
yang akan dicapai dalam pembeajaran ini
13) Guru mengajukan pertanyaan-pertanyaan
tentang materi yang sudah dipelajari dan
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terkait dengan materi yang akan dipelajari (
Apersepsi )
14) Guru memberikan Ice Breaking untuk
memulai semangat belajar
Inti

Mengasosiasi

60 Menit

4) Guru menjelaskan cara membuat mind
mapping terkait tempat wisata dan tempat
bersejarah beserta manfaat menggunakan
teknik mind mapping sebelum menulis.
5) Siswa menentukaan topik yang akan ditulis
terlebih dahulu
6) Siswa membuat mind mapping dengan topic
salah satu tempat wisata yang mereka ketahui
berdasarkan location, view, etc
7) Siswa menuliskan paragraph atau draft awal
tentang salah satu tempat wisata/bangunan
bersejarah yang diketahui (shared)
Mengkomunikasikan
2) Setelah selesai, siswa membuat teks deskriptif
berdasarkan mind mapping.
Penutup

5) Guru memberikan umpan balik terhadap
pemahaman konsep peserta didik tentang
materi yang dipelajari
6) Guru bersama-sama dengan siswa membuat
kesimpulan pelajaran.
7) Guru menyampaikan Rencana Pembelajaran
pada pertemuan berikutnya.
8) Guru menutup pertemuan dengan doa dan
salam

15 Menit

Pertemuan Keenam (2JP)
Kegiatan
Pendahuluan

Deskripsi

Alokasi
Waktu
4) Guru memberi salam dan menanyakan kabar
15 Menit
siswa
5) Guru memeriksa kehadiran siswa
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6) Guru memimpin doa
Inti

Penutup

Mengekplorasi
7) Guru meminta siswa untuk melihat hasil
tulisan mereka di pertemuan sebelumnya
8) Guru menekankan kembali tentang generic
structure teks deskriptif (identification and
description) dan language feature (Simple
present tense, adverbial phrase, etc)
9) Guru meminta sisswa menyerahkan hasil
tulisannya
10)
Guru meminta siswa menukar hasil tulisan
dengan teman sejawatnya yang telah diberikan
form peer feedback.
11)
Siswa melakukan peer feedback
(Collaborative)
12) Setelah melakukan peer feedback, siswa
merevisi tulisannya berdasarkan feedback dari
teman sejawat. (Independent)
6) Guru memberikan umpan balik terhadap
pemahaman konsep peserta didik tentang
materi yang dipelajari
7) Guru bersama-sama dengan siswa membuat
kesimpulan pelajaran.
8) Guru meminta siswa membuat tugas portofolio
dari pembelajaran ini dan membuat
kesepakatan batas akhir mengumpulkan tugas
tersebut.
9) Guru menyampaikan Rencana Pembelajaran
pada pertemuan berikutnya.
10)
Guru menutup pertemuan dengan doa dan
salam

K. PENILAIAN
1.Penilaian Sikap
Nama Siswa
Kelas
Tanggal

:..............................................
:..............................................
:..............................................

60 Menit

15 Menit
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NO ASPEK YANG DINILAI
1 2 3 4 5 CATATAN
Menunjukkan rasa syukur di dalam
1
memperlajari Bahasa Inggris sebagai
bahasa internasional
2
Menunjukkan sikap bertanggung jawab
3
Menunjukkan sikap peduli
4
Menunjukkann sikap kerjasama
5
Menunjukkan sikap cinta damai
KETERANGAN :
1. Belum terlihat
2. Jarang terlihat
3. Kadang – kadang terlihat
4. Sering terlihat
5. Selalu terlihat
2. Penilaian Kinerja : Menulis teks descriptive sederhana terkait orang, tempat
wisata/tempat bersejarah yang ada di Indonesia.
Scoring Rubric for writing descriptive text
Performance
area

Content

Organizatio
n

Rating = 4

Rating = 3

Rating = 2

Rating = 1

The object is
well
described
giving readers
very clear
picture/descri
ption about
the object
Description
start with the
identification
of object
which is
supported
with relevant
supporting
sentence
There is

The object is
adequately
described giving
readers
sufficient
picture/descripti
on about the
object
Description may
or may not start
with the
identification of
object and some
of the
supporting
sentences are
not relevant
There are view

The object less
sufficiently
described giving
readers
incomplete
picture/descripti
on about the
object
Description may
or may not start
with the
identification of
object and many
of supporting
sentences are
not irrelevant

The object is
poorly
described
falling to giving
readers
picture/descripti
on about the
object
Decription has
no clear
organization
and most of the
sentences are
irrelevant

There are many

Almost all

Score
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Grammar

Vocabulary

Mechanics

almost no
error in the
use of subject
verb
agreement,
present tense,
adjective, and
noun phrase
There is a
rich variety of
words and
almost all of
them are
correctly used
There is
almost no
error in word
spelling,
punctuation
and
capitalization

errors error in
the use of
subject verb
agreement,
present tense,
adjective, and
noun phrase

errors in the use
of subject verb
agreement,
present tense,
adjective, and
noun phrase

There is an
adequate variety
of words and
most of them
are correctly
used
There are view
errors in word
spelling,
punctuation and
capitalization

There is only
little variety of
word and many
errors are found
in the use of
words
There are many
errors in word
spelling,
punctuation and
capitalization

sentences
contain errors in
the use of
subject verb
agreement,
present tense,
adjective, and
noun phrase
There is no
variation of
word and most
of them are
incorrectly used
Almost all
sentences
contain errors in
word spelling,
punctuation and
capitalization

Source : Majid (2014)
Elements of Writing
Content
Organization
Grammar
Vocabulary
Mechanic
Maximum Score

Score
1- 4
1- 4
1- 4
1- 4
1- 4
20
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