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MOTTO

َ ٱقۡزَأۡ وَر َُّبك٢ ٍ خََلقَ ٱلۡإِنسََٰنَ هِنۡ عََلق١ َٱقۡزَأۡ ِبٱسۡنِ ر َِّبكَ ٱلَّذِي خََلق
٥ ۡ عََّلنَ ٱلۡإِنسََٰنَ هَا َلنۡ يَعَۡلن٤ ِ َّٱلذِي عََّل َن بِٱلۡقََلن٣ ُٱلَۡأكۡ َزم
(Q.S: Al-„alaq 1-5)
1. Read! In the Name of your Lord, Who has created (all that exists),
2. Has created man from a clot (a piece of thick coagulated blood)
3. Read! And your Lord is the Most Generous,
4. Who has taught (the writing) by the pen
5. Has taught man that which he knew not.
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ABSTRACT
Name
Department
Title

: Qurrota Aini
: English Education
: The Correlation between Students’ Genre Knowledge and
Their Reading Comprehension of the Tenth Grade
Students at SMA Negeri 7 Kota Jambi

The purpose of this study is to know whether there is a significant correlation
between students‟ genre knowledge and their reading comprehension and the
contribution of genre knowledge towards reading comprehension of the 10th
Science 3 class grade students at SMA Negeri 7 Kota Jambi. The sample of this
study is 25 students taken from 10th Science 3 class grade students at SMA Negeri
7 Kota Jambi. The method used in this study was a quantitative method and the
technique used in this study was a correlational technique. In collecting data, the
test of genre knowledge and reading comprehension test. The result of this study
shows there is a high correlation between students‟ genre knowledge of text type
and their reading comprehension. It is proved by coefficient correlational between
students‟ genre knowledge and their reading comprehension was r (0.776), it
means those variables were very high correlated. The result of analyzing the
significant value is 0.000, it means that 0.000<0.05, thus, the null hypothesis (Ho)
rejected and alternative hypothesis (Ha) accepted. The last, from the regression
analysis found out that R square is 0.602 or 60.2%, it means that genre knowledge
of text type gives contribution as much 60.2% to reading comprehension.
Keyword : Genre Knowledge, Reading Comprehension

ABSTRAK
Nama
Jurusan
Title

: Qurrota Aini
: Pendidikan Bahasa Inggris
: Hubungan antara Pengetahuan Siswa pada Jenis Teks dan
Pemahaman Membaca pada Kelas 10 SMA Negeri 7 Kota
Jambi

Penelitian ini bertujuan untuk mengetahui apakah ada korelasi antara pengetahuan
siswa pada jenis teks dan pemahaman membaca pada siswa serta kontribusi
pengetahuan siswa pada jenis teks terhadap pemahaman membaca pada kelas 10
MIA 3 SMA Negeri 7 Kota Jambi. Sampel yang digunakan dalam penelitian ini
berjumlah 25 responded di ambil dari siswa kelas 10 MIA 3 SMA Negeri 7 Kota
Jambi. Metode yang di gunakan dalam penelitian ini adalah metode kuantitatif
melalui teknik korelasi. Dalam pengumpulan data, peneliti menggunakan tes
pengetahuan siswa pada jenis teks dan tes pemahaman membaca. Hasil dari
penelitian ini menunjukkan bahwa terdapat korelasi yang tinggi antara
pengetahuan siswa pada jenis teks dan pemahaman membaca. Terbukti dari hasil
perhitungan korelasi di temukan bahwa hubungan antara pengetahuan siswa pada
jenis teks dan pemahaman membaca adalah r (0.776), ini menunjukkan bahwa
variabel tersebut memiliki korelasi yang sangat tinggi. Hasil dari analisa nilai
signifikansi adalah 0.000, hal ini menunjukkan bahwa 0.000<0.05. Sehingga (Ho)
di tolak dan (Ha) di terima. Terkahir, dari analisa regresi di ketahui bahwa R
square 0.602 atau 60.2%, ini menunjukkan bahwa pengetahuan siswa pada jenis
teks memberikan kontribusi terhadap pemahaman membaca sebesar 60.2%.
Kata kunci: Pengetahuan Siswa pada Jenis Teks dan Pemahaman Membaca
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CHAPTER 1
INTRODUCTION
A. Background of The Problem
Reading is an identifying and understanding string of words in a fluid
manner. It is as cognitive process and active process of constructing meaning
of words. Moreover, Reading helps the reader to direct information towards a
goal and focuses their attention. In addition, (Sheng as cited in Rozimela,
2014) mention that reading is a process of communication from the writer to
the reader involving the recognition of letters, words, phrases, clauses and a
process of negotiation between the reader and the writer (P: 461) .
Readers use their background of knowledge and experience to
compose meaning from the text in reading process. In this process, the readers
connect the ideas in the text to what they already know in order to get the
comprehension of the text. Furthermore, most people can understand the
material they read after reading word-by-word and spending a lot of time
repeating the difficult term. (Rice as cited in Rozimela, 2014) stated that
knowledge (including knowledge of language), experience, and a particular
purpose of reading influence the meaning a reader derives from a text.
There are seven purposes of reading; one of them is reading
comprehension. (Supono as cited in Razali, 2013) stated that reading
comprehension is an interactive process as a transaction between the reader
and the author through the text. Moreover, comprehension is not something
that happens after reading. It is thinking done before, during, and after
reading. The readers‟ capabilities, abilities, and experiences affect the act of
reading. In addition, reading comprehension has two elements that complete
the process. First element is vocabulary knowledge; the reader must be able to
understand the vocabulary used by the writer. The second element is text
comprehension where the reader puts together the vocabulary and different
comprehension

strategies

to

develop

and

understand

of

the

text.

Nowadays, reading comprehension seems to be crucial not only for
success in education and careers, but also for everyday activities (2015, P:
253). On the other hand, reading in Indonesia has some weaknesses.
According to PISA (2016), reading competence in Indonesia has not showed
the significant improvement. Indonesian point was low, from 396 in 2012 to
397 in 2015. It just put up Indonesia at 6 levels upwards meanwhile in 2012
was at 2 levels below.
Therefore, Indonesian students reading competence should be
improved, As Hence (2015, P: 253) states one of the issues influences the
process of reading comprehension is related to genre and its structure which is
turn raises the complexity of reading passages. Mostly genres are highly
structured and conventionalized; they are stable in form. The genre shapes the
situations themselves and constrains, in helpful ways, the meaning one might
make there in (Whitney at al 2011 as cited in Rozimela, 2014). Besides,
Teledo (2014, P: 462) argues that, we cannot be certain whether or not readers
have grasped the message unless we are aware of their knowledge of the
contextual dimensions that constrains it at different levels. This implies that
one who learns a language should have language about genres in the language
in order to obtain the purpose of communication successfully.
The importance of learning genre has received a remarkable attention
in the teaching of English in Indonesia in the last ten years. Since the
implementation of the 2004 high school curriculum which adopts the
competency-based approach, the students are expected to be able to
communicate in English in several selected text of different genre. Some
scholars (Paltridge, 2002 as cited in Rozimela 2014) argue that genre
knowledge which includes an understanding of the social and cultural contexts
of genres, the language choices within the genres, and sense of what is and
what is not appropriate in certain contexts which reflect the norms and values
of a discourse community is important for second language learners. As for
reading, (Jhons (Hyons, 2002) as cited in Rozimela 2014), for example, assert

that knowledge about genres which includes awareness of their names,
purpose, and language features is essential for effective reading. Similarly,
Jhons (2008 as cited in Rozimela, 2014) states that students need to have
genre awareness through which they learn the characteristics of a certain text
type (genre) to help them interpret and produce that genre.
That is a relationship between students‟ genre awareness and their
reading comprehension. Based on a study in state University of Padang by
Yenni Rozimela to this end, 34 students were selected as the participants of
the study who were asked to recognize 10 different texts from five diverse
genres. In fact, the students had to answer a 60-item test testing their
knowledge about genres as well as an 80-item test testing their reading
comprehension. Rozimela (2014) showed that there is a strong relationship
between genre awareness and reading comprehension on part of EFL students.
Rozimela (2014) argues that the students with higher genre awareness did
better in reading comprehension and the students with lower genre awareness
did lower in reading comprehension. She emphasizes that roles played by
background knowledge about the content of the texts and field-related
vocabulary in reading comprehension should not be ignored.
Based on the preliminary study that writer conducted by interviewing
the English teacher of the 10th grade students at SMA Negeri 7 Kota Jambi, it
was found that most of the students cannot understand their reading
comprehension effectively, such as in comprehending main idea, the
characters in the story, stated facts and sequence of events. And also their
knowledge of genre in social function, generic structure and use dominant
language features in that reading is still weak.
By looking the problem above writer is interested in discussing “The
Correlation between Students‟ Genre Knowledge and Their Reading
Comprehension of The Tenth Grade Students at SMA Negeri 7 Kota Jambi”

B. Limitation of the Problem
In this research, the writer focuses on students‟ genre knowledge
(descriptive text) and their reading comprehension of the 10th Science 3 class
grade students of SMA Negeri 7 Kota Jambi. The students will be assigned to
answer both of the genre knowledge test and reading comprehension test.
Then, genre knowledge test focus on descriptive text which is mainly dealt
with three components namely social function, generic structure and the use of
dominant language features. Meanwhile, the reading comprehension test focus
on main idea, stated facts, sequence of events and characters in the story.
C. Formulations of the Problem
The problems of this study are:
1. Is there any significant correlation between students‟ genre knowledge
(descriptive text) and their reading comprehension?
2. Is there any contribution of genre knowledge (descriptive text) to
students‟ reading comprehension?
D. Purposes of the Research
Based on the research questions above, the purposes of this study is to
find out:
1. There is a correlation between students‟ genre knowledge (descriptive
text) and their reading comprehension.
2. There is the contribution of genre knowledge (descriptive text) to
students‟ reading comprehension.

E. Significances of the Research
The study is expected to give some contributions to English language
teaching and learning:
1. For writer :
This research can find whether there is a significant correlation
students‟ genre knowledge (descriptive text) and their reading
comprehension and the contribution of genre knowledge of text type to
students‟ reading comprehension.
2. For the English teachers and students :
The finding of the research can inform that about the relations
between students‟ genre knowledge and their reading comprehension.
The writer also hopes that the result of this study will become input to
English teachers and also the students for their teaching and learning. The
students will know whether their genre knowledge will help them much
or not in reading comprehension.
3. For further researcher :
Who are interested in correlation research, they can get basic
information from this research. So, they can do their research deeper and
better than this research.
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CHAPTER II
REVIEW OF RELATED LITERATURE
A. Genre Knowledge
1. Definition of Genre Knowledge
According to Martin (1997 as cited in Rozimela, 2014) “Genre
itself has been a subject of research for a long time in various fields of
studies. Genres are defined as social processes that are goal-oriented and
have their own structures in which field, mode, and tenor. Mostly genre is
highly structured and conventionalized; they are relatively stable in form.
A key insight of the genre theory is that language occurs in a context and
that is structured according to the purpose it serves in a particular context
and according to social relations entailed by the activity.
People of certain culture in recurring situations develop
consensual, conventional ways of understanding and responding to genres
(2014, P: 462). In addition “different genres ways of using language to
achieve different culturally established tasks and texts of different genres
are texts which are achieving different purposes in the culture (Bruce 2008
as cited in Rozimela, 2014). Moreover “The genres shape the situations
themselves and constrain, in helpful ways, the meanings one might make
there in (Whitney et al 2011 as cited in Rozimela 2014). We cannot be
certain whether or not readers have grasped the message unless we are
aware of their knowledge of the contextual dimensions that constrain it at
different levels (Teledo 2015 as cited in Rozimela 2014). This implies that
one who learns a language should have knowledge about genres in the
language in order to obtain the purpose of communication successfully.
Some scholar argue that the genre knowledge which includes an
understanding of the social and cultural contexts of genres, the language
choices within the genres, and a sense of what is and what is not
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appropriate in certain context which reflect the norms and values of a
discourse community is important for second language learners. As for
reading (Hyons 2002 as cited in Rozimela 2014) for example, assert that
knowledge about genres which includes awareness of their names,
purpose, and language features is essential for effective reading. Similarly
Jhons (2008) states that students need to have genres awareness through
which they learn the characteristics of a certain text type (genre) to help
them interpret and produce a genre. An example of the characteristics
mentioned by Countiho and Miranda (2009 as cited in Rozimela 2014) is
generic marker. They state that “…the identification of the generic
markers (self-referential-or interferential) is an essential procedure in the
process of reading the text. Without such process, as they argue, the reader
does will not get what a writer means.
It can be seen that genre knowledge of text types plays an
important role in comprehending and producing a genre as well.
Hypothetically, facilitating learners with genre knowledge and raising
their awareness about the function and the characteristics of genres is
imperative in teaching a language.
According to Rozimela (2014. P: 463) to see the students‟ genre
Knowledge that raising their knowledge about genre text type, there are
three components that will be genre awareness questions test:
Table 2.1
Genre Knowledge Questions
No

Genre Knowledge Questions

1

Social Function

2

Generic Structure

3

The Use of Dominant Language Features

B. Reading Skill
1. Definition of Reading
There are a lot of definitions of reading. Scientists give definitions
about reading, their opinions about reading vary.
Some of them say, Reading is a very complex mental activity that
contains vision, dubbing, thought, and rendition, Celenk (2001 as cited in
Sahin, 2013). And some of others say that reading is understanding what
the writer intended, taking in the written word, and also the assimilation of
printed information, Buzan (1991 as cited in Razali, K, 2013).
Reading is the process to get, to understand, to catch the content of
the reading by the reader. And some others say that reading is a process to
establish a representation of meaning, which involved more than merely
identifying the word on the page but what must be achieved, is an
understanding of the whole sequence of sentence. And also reading is a
process to understand a written text which means extracting the required
information from it as efficiently as possible.
According to Walter R. Hill (as cited in Ali 2010) written in his
book “reading is what the reader does to get the meaning he needs from
textual sources”. Guy L. Bond and Eva Bond Wagner (1969 as cited in Ali
2010) explained the meaning of reading as “the process of requiring an
author‟s meaning of interpreting, evaluating and effecting upon those
meaning.
While Lado (as cited in Ali 2010) stated that “reading in a foreign
language consist of grasping meaning in that language through its written
representation” furthermore Mary Finocchiaro and Michael Bonomo
explain the meaning of reading as “Bringing meaning to and getting
meaning from printed or written manual (as cited in Ali 2010)

And also Reading is a process of extracting a message from a text
which has been constructed by a writer using orthographic symbols, a
writer encodes the message a reader decodes it, Murphy (1997 as cited in
Razali, K, 2013). Reading is a thinking process. The act of recognizing
word requires interpretation of graphic symbols, Burns (1984 as cited in
Sinambela, E, et al, 2015).
Reading may be defined as meaningful interpretation of printed
and written verbal symbols. For the beginner, reading is concerned mainly
with learning to recognize the printed symbols that represent language and
to respond intellectually and emotionally when being asked about the
content of the text he has read. The reasoning side of reading becomes
increasingly important as word recognition is mastered (2015, P: 14).
It can be seen that reading is not only looking at word in the form
of graphic symbols but also getting meaning from word to word or line to
line to understand what we read. It means that reading is a process to
understand the text content and to get information.
2. The Aims of Reading
A person may read for many purposes, and that purpose helps
understand more what is read by people. If he is reading for pleasure or
reading for pure recreation and enjoyment, he may read either quickly or
slowly based on the way he likes or feels. But, if he is reading for study or
information such news, science or some line, which are part of his study or
assignment it does very slowly and carefully (Roma Gans as cited in Ali
2010). And generally the aim of reading is to find out the information from
the text.
As we know that the purpose of reading is the learner understand
the written language. In other words, how the learner gets the message
from the writer‟s symbols. One of the most important tasks of the reader is
to dig out and find out what the writer would like to say.

According to Paul S. Anderson (as cited in Ali 2010) there are
seven aims of reading, reading for details and facts, reading for main ides,
reading for sequence of organization, reading for inference, reading for
classifying, reading for evaluating and reading for comparing of contest.
a) Reading for details and facts: reading to know what is done by the
subject of the story
b) Reading for main ideas: reading to get the problem statement
c) Reading for sequence of organization: reading to know each part of
the story
d) Reading for inference: reading to know what is the writer meant by
its story
e) Reading for classifying: reading to find unusual things
f) Reading for evaluating: reading to know the value of the story
g) Reading for comparing or contest: reading to compare the way of
the story from the way life of the reader
Another author (as cited in Ali 2010) said that the aim of reading
is:
a) Reading to search for simple information
b) Reading to skin quickly
c) Reading to learn from texts
d) Reading to integrate information
e) Reading to write (of search for information needed for writing)
f) Reading to critique texts
g) Reading for general comprehension

According to Larry A. Harris and Carl B. Smith (as cited in Ali
2010) suggest purpose of reading here are five categories:
a) Finding main ideas
b) Finding supporting detail
c) Grasping the author‟s plan of organization, following the sequence
of event or thoughts and critically appraising the author‟s work
Meanwhile Lester and Allice Crow (as cited in Ali 2010) classified
two general purposes. These purposes include: leisure time reading and
more serious reading.
a) Leisure time reading: it is reading for enjoyment which may vary
in to follow your favorite sport, comic, article, and movie program.
b) More serious reading: it is reading for study goal such as to obtain
factual information and to solve problem
Every single person may read for many purposes, and that helps
understand more what is read by people. As we know that the purpose of
reading is the learner understands the written language. In other words,
how the learner gets the message form the writer‟s symbols. One of the
most important tasks of the reader is to dig out and find out what the writer
like to say.
When we begin to read, we actually have a number of initial
decisions to make, and we usually make these decisions very quickly,
almost unconsciously in most cases. Most of people read for general
comprehension. Here we might read a novel, short story, a newspaper
article or a report of some type to understand the information in the text, to
be entertained and to use the information for a particular purpose. Cadlin
and Hall (2002 as cited in Sinambela, E. et al, 2015) states that there are
seven purposes of reading, they are:

a) Reading to Search for Simple Information and Reading to Skim
Reading to search for simple information is a common ability;
through some researcher see it as relatively independent cognitive
process. It is use so often in reading tasks that is probably best seen as
a type of reading ability. In reading to search, we typically scan the
texts for a specific piece or information or a specific word. It involves,
in essence, a combination of strategies for guessing where important
information might be in the text, and then using basic reading
comprehension skills on those segments of the texts until a general
idea is formed.
b) Reading to Learn for Texts
Reading to learn typically occurs in academic and professional
contexts in which a person needs to learn a considerable amount of
information from a text. Reading to learn is usually carried out at a
reading rate somewhat slower than general reading comprehension. In
addition,

make

stronger

inference

demands

than

general

comprehension to connect text information with background
knowledge.
c) Reading to Integrate Information, Write, and Critique Texts
Reading to integrate information requires additional decisions
about the relative importance of complimentary, mutually supporting
from multiple sources. Both reading to write and reading critique texts
may be task variants of reading to integrate information.
d) Reading for General information
The notion of general reading comprehension has been
intentionally saved for the last in this discussion for two reasons.

First, it is the most basic purpose for reading, underlying and
supporting most other purpose for reading.
Second, general reading comprehension is actually more
complex than commonly assumed. Reading for general comprehension
when accomplished by a skilled fluent reader, requires very rapid and
automatic processing of words, strong skills in informing a general
meaning representing of main ideas and efficient coordination of many
processes under very limited time constraints.
The above statements give us a clear explanation that the
purpose of reading is not only to understand word by word, sentence
by sentence or by paragraph but also to understand and find the ideas
written by the author.
3. Types of Reading
According to Christine Nuttal (as cited in Ali 2010) Depending on
the purposes of reading it also can be classified into two types of activities,
intensive and extensive reading.
a) Intensive Reading
Intensive reading means reading shorter texts to extract specific
information. This activity is likely more to emphasize the
accuracy activity involving reading for detail. It is use to gaining
a deep understanding of a text, which is important role here that
skimming. The reader is trying to absorb all the information
given, example: reading dosage instruction for medicine.
b) Extensive Reading
Reader deals with a longer text as a whole, which requires the
ability to understand the component part and their contribution
the overall meaning, usually for one‟s own pleasure. This is a
fluency activity, mainly involving global understanding.
Example: reading a newspaper, article, story or novel.

So, if a person wants to write an address, phone number, a date or a
book over paragraph in other to locate a special piece of information is
called scanning but if he reads all the passage in other to know about what
it deals about his reading is called skimming.
In skimming a reader ask himself what the text is talked about He
move his eyes quickly over the text, looking especially at the main title,
the beginning and the end, and the first sentence of paragraph. In scanning
the reader must ask himself whether or not the text contains what he is
looking for and if any, he must find where is locate, he moves also his
eyes more or less quickly over the text for specific items.
4. Reading Comprehension
Reading comprehension is not only a matter of understanding the
print on page but, it is the creation of meaning by combining what the print
tells with what the reader already processes as a knowledge. To achieve
comprehension, it is crucial for the reader to make use of of his previous
experiences (2011, P: 698). According to Way (2004 as cited in Al-Sahmi,
2011) “Reading comprehension as an interaction between what the text
provides and what the reader brings to it when he states:
Understanding in reading is exactly like this. It is not simly a
question of getting meaning from what is on the page. When you read, you
supply a good deal of the meaning to the page. The process is an interactive
one, with resultant learning being a combination of your previous ideas
with new ones encountered in the text. Vaughn and Thompson (2004: 99)
agree on the above-mentioned idea. They explain that reading
comprehension is a dynamic construction of meaning. This meaning is the
result of the combination of the text‟s input, the reader‟s prior knowledge,
manipulation of lexis, making inferences and relating thoughts.
Moreover, Reading comprehension depends on reader‟s experience
and knowledge about the language, sentence structure and repetition of

reading text, difficulty and length of the reading text (2013, P: 57). Reading
comprehension is the process of meaning construction as a result of
blending content and message of the text with the readers existing
knowledge and skills during reader text interaction (2013, P: 58)
From the statement above, it is clearly stated that comprehension or
understanding in every reading activity is an important part of skill
learning. The students must be able to read a text consisting of many
sentences and select the main idea to which all the sentences refer. After
the reader is able to comprehend what the most important is, he needs to be
able to identify the details that support the main idea. He must think about
what he reads in order to interpret meaning as well as to get the factual
information given.
5. The Purpose of Reading Comprehension
According to McDonough and Shwa (2013 as cited in Ngan Mai
Hoang, British Council), many current researcher have emphasized the
importance of identifying specific purposes while reading, as the reading
process will vary if learners have different objectives in mind. To improve
leaners‟ motivation in reading foreign language, reading should be treated
as a purposeful activity in which leaners are clearly aware of what to do
(Nuttal as cited in Ngan Mai Hoang, British Council).
Brown (2004 as cited in Ngan Mai Hoang, British Council),
classify reading into three types in terms of reading purposes: academic
reading, job-related reading and personal reading. This paper only deals
with academic reading, which is defined as “purposeful and critical reading
of a range of lengthy academic texts for completing the study of specific
major subject areas‟ (Sengupta 2002 as cited in Ngan Mai Hoang, British
Council).
According to Huckin and Flower (1990 as cited in Ngan Mai
Hoang, British Council), the primary task in academic reading is to grasp
the message that the writer tries to deliver through the texts, while Carrell

and Carson (as cited in Ngan Mai Hoang, British Council) argued that
academic reading involves synthesizing academic materials from a
diversity of a sources. Based on these perspectives, Sengupta (2002 as cited
in Ngan Mai Hoang, British Council), established that academic reading is
a complex and multi-level process as it requires three components:
a) A combination of both extensive reading and intensive reading
b) A synthesis of materials from various sources
c) An active involvement in finding authorial and purposes
It is also worthwhile to clarify the concepts of intensive reading and
extensive reading: while intensive reading merely involves the completion
of comprehension and language-focused tasks in one single text, extensive
reading requires learners to work with a certain number of texts written
within a restricted lexicon (Mecalister 2010 as cited in Ngan Mai Hoang,
British Council). It is widely accepted that both reading approaches should
be combined as they complement each other in the teaching of reading
foreign language (Carrel and Carson as cited in Ngan Mai Hoang, British
Council)
6. Levels of Reading Comprehension
According to Burns (1984 as cited in Sinambela et.al 2015), there
are four levels of reading comprehension. The following levels
comprehension can tell us about how far the students understand about
reading material and which level has been achieved:
a) Literal Comprehension
Literal comprehension involves acquiring information that is
directly stated, the basic of literal comprehension is recognizing stated
the main idea, detailed caused after sequence. It is also prerequisite for
higher level understanding. The important in this level understands of
vocabulary, sentence meaning, and paragraph meaning (2015, P: 16).

Moreover, adapted from

(http://study.com/academy/lesson/

reading–comprehension–literal–inferential–evaluative.html),

literal

comprehension is simply what the text says. It is what actually happens
in the story. This is a very important level understanding because it
provides the foundation for more advanced comprehension. Without
understanding the material on this level, you could not go any farther
Here are some examples of the type of information that could be
identified as literal meaning:
(1) The main idea
(2) Stated facts
(3) The sequence of events
(4) Characters in the story
Thus, the researcher also took main points from the syllabus of
10th grade students at SMA Negeri 7 Kota Jambi and combined from
two sources above to create some questions related to Reading
Comprehension, here the questions as follow:
Table 2.2
Reading Comprehension Questions
No

Reading Comprehension Questions

1

Main idea

2

Stated facts

3

The sequence of events

4

Characters in the story

b) Interpretative Comprehension
Interpretative comprehension involves reading between the lines
or making the inferences. It is the process of deriving ideas that are
implied rather than directly stated. Skills for interpretative reading
include:
(1) Inferring main ideas of passage in which the main ideas are
not directly stated
(2) Inferring cause-effect relationship when they are not
directly stated
(3) Inferring referents of pronouns
(4) Inferring referent of adverbs
(5) Inferring omitted words
(6) Detecting mood
(7) Drawing conclusion

c) Critical Comprehension
Critical comprehension is evaluating written material comparing
the ideas discovered in the material with known standards and drawing
conclusion about their accuracy, appropriateness, and timeliness. The
critical reader must be an active reader, questioning, searching for facts,
and suspending judgment until he or she has considered all of the
material. Critical reading depends upon literal comprehension, and
grasping implied ideas is especially important.
d) Creative Comprehension
Creative comprehension involves going beyond the material
presented by the author. It requires reader to think as they read, just as
critical reading does and it also requires them to use their imaginations.
Through creative reading the reader creates something new idea, the
solution to a problem, a new way of looking at something from the
ideas gleaned from the text.

7. Reading Comprehension as A Function of Genre
Text

genre

is

one

of

the

factors

influencing

reading

comprehension. Awareness and familiarity with text genres is essential in
the road to obtaining meaning since it dictates the reader‟s anticipation
regarding the manner of ideas and information‟s enfoldment in the text
(RAND study group, 2002; Mayer, 2003). In addition to decoding skill,
general knowledge, linguistic competencies, semantic, and orthographical
knowledge, reading comprehension is subject to comprehension processes
that rely on structure sensitivity and texts‟ mental representation.
C. Text Type
Genre much deals with kind of text, it has:
1. Communicative purpose/social function
2. Generic structure/text organization
3. Linguistic features
The power reading comprehension consists of three components.
These are interpretation of reading material (text), the reader and the text by
the reader (2013, P: 58). According to Karatay (2007 as cited in Sahin 2013)
“Text type is a meaningful, logical and related structure composed of all
structures based on language. The text is to express an opinion or experience
in writing.
According to (Kridalaksana 2011 cited in Rukmana 2016), in the
dictionary of linguistic states that the text is (1) a complete set of abstract
language, (2) a row of sentences, word, that form of speech, (3) the speech
produced in human interaction. Judging from three understanding of text that
explain in the dictionary of linguistic can be said that the text is a unit of
language which can include written language and oral language can be also
generated from human interaction or communication.

According to Rukmana (2016: 6) “Text consists of spoken or written
words that have the purpose of conveying a message. Texts are written for a
variety of purposes, using different forms and standards of composition. These
forms of writing are known as text types, broadly speaking, there are two main
text types, factual and literary. Within these are many more narrowly defined
text types. According to Anderson (2007 as cited in Rukmana 2016) Factual
text types include such types as factual description, recount and persuasive.
According to Anderson (1997 as cited in Rukmana 2016), the
following are factual text types:
a) Recount

e) Report

b) Narrative

f) Exposition

c) Procedure

g) Explanation

d) Description

h) Discussion

1. Definition of Descriptive Text
Descriptive text is a kind of text with purpose to give the
information. The context of this kind of text is the description of particular
thing, place, and person.
A descriptive paragraph colorfully describes a person, place, or
thing. It allows you to imagine the way the person felt, heard, or saw the
object or location at a particular time regardless if the writer explains a
real or imagined circumstance. Additionally, a descriptive paragraph gives
reader‟s vivid image of a person, place or thing.
In the other hand, similar to Diane A. Wibur (1966) said that that
descriptive writing is to create a clear picture or impressions of person,
place or object. Descriptive text is also a text which describe something
that appeal directly to the sense like John E. Warriner (1982) said that
descriptive paragraph is giving a picturing words that appeal directly to the
sense (sight, sound, smell, touch, taste). He said a descriptive paragraph is

normally full vivid verbs and precise adjectives. It depends on details, not
action, to hold the readers interest.
2. The Purpose of Descriptive Text
According to Widiati et.al (2016: 55) “A descriptive text describes
a particular object like a place, thing, or person. The author wants to
describe the particular object by describing its or his/her specific features
to help readers visualize what a person, an animal, a park, or a thing is
like.
How is a descriptive text constructed? It starts with an opening
paragraph. In the paragraph there is a topic sentence that introduces the
object going to be described. A series of paragraphs follow the opening to
describe the parts or the features or the specific characteristics of the
subject.
3. Generic Structure of Descriptive Text
Descriptive text has two main parts; they are identification and
description that‟s called generic structure. Dominant generic structure of
descriptive text:
a) Identification
In this part introduces to the subject of the description.
b) Description
In this part give details of the characteristic features of the
subject. It may describe parts of qualities, characteristics, size,
appearance, ability, habit, and daily live, etc.
4. Language Features of Descriptive Text
a) Focus on specific participants
(My English teacher, Vina‟s car, My favorite place)
b) Use a simple Present Tense
c) Verbs of being and having “Relational Processes‟

(My Dad is really cool, he has black hair)
d) Use of descriptive adjectives
(Strong legs, white fangs)
e) Use of thinking verb and filling verb
f) Use of Simple Past Tense if Extent
g) Use of detailed Noun Phrase to give information about the
subject
(A very beautiful scenery, a sweet young lady, very thick fur)
h) Use of the action verb „Material Processes‟
(It eats grass, it runs fast)
i) Use of adverbial to give additional information about behavior
(Fast, at tree house)
j) Use of Figurative Language (Lia is as white as chalk)

5. The Example of Descriptive Text
Wakatobi
Wakatobi is the name of an archipelago and regency in Sulawesi
Tenggara, Indonesia. The name Wakatobi is derived from the names of the
main islands of the archipelago: Wangiwangi, Kaledupa, Tomea, and
Binongko. The group is part of a larger group called the Tunkang besi
island.
The archipelago is located in the biodiverse hotspot known as
Wallace. It is part of the Wakatobi National Park. Wakatobi as one of the
world‟s marine tourism object is now preparing itself and ready to
welcome you and your family with hospitality and its particular culture.
The Wakatobi is also home to Operation Wallacea, a UK based, non-profit
conservation group looking at sustainable development of fisheries and
coral reef research. An independent non-commercial website has been set
up about the marine park. This website contains tourist and travel

information in Wakatobi, including the biodiversity, conservation and
local people.
Wakatobi is also situated geographically at the world‟s coral reef
triangle center with its 942 fish species and 750 coral reef species from a
total 850 world‟s collection comparing to the two world‟s famous diving
centers of Caribbean sea that own only 50 species and other 300 coral reef
species in the Red Sea.
(Source: Eka, A. 2013: 16)
D. Character in Descriptive Text
Descriptive text is a text which says what a person or a thing is like
and to describe and reveal a particular person, place, or thing. In fact,
descriptive text need subject to describe which called character. Sumandjo and
Saini state (1988 cited in Wulandari 2014) Character is people who take part
or experience the event in a story. Based on the statement above, researcher
concludes that character is imaginary people who are designed to explore
certain aspects of human experience and take part of events a story.
The character in this text type is important because the character is a
focus. The character can be explained as the mental and moral qualities
distinctive to an individual. There are some ways in describing character. It
can be through the action, dialogues, and also saying and doing. But most of
students more interested in describing character used its characteristic and
physically.
According to Dalman (2014 cited in Wulandari 2014), the
characteristics of descriptive paragraph have distinctive characteristic, which
are as follows:
1. Description shows more about the details
2. The description could affect the readers‟ imagination

3. The description delivered by interesting words and easy to
understand
4. The description explain about something that can be heard, seen
and felt
While according Karaf (2006 cited in Wulandari 2014),
characteristics of a good description are as follow:
1. Contains details about an object that is clearly visible in front of
the eye
2. It can create the impression and imagination of the reader
3. Contains an explanation that interest readers
4. Mention the physical characteristics and behavior that can object
5. Using the language that is easy to understand and concrete
From the opinions above, it can be conclude that the characteristics of
the descriptive paragraph is an paragraph which contains the details that
clearly about an object, can create the impression for the reader, interest, using
language that easy to understand, raises the power of imagination, as well as
making the reader like see the direct object described.
E. Previous Studies
Several studies were conducted by some experts about genre
knowledge of text type and reading comprehension. Moreover, the writer
made it correlation between the both of it. And research finding can be
elaborated briefly to give foundation and support of this research.
First, this research investigated “The Relationship between Students‟
Genre Awareness of Text Type and Their Reading Comprehension”. Based on
a study in state University of Padang by Yenni Rozimela to this end, 34
students were selected as the participants of the study who were asked to
recognize 10 different texts from five diverse genres. In fact, the students had
to answer a 60-item test testing their knowledge about genres as well as an 80-

item test testing their reading comprehension. Rozimela (2014) showed that
there is a strong relationship between genre awareness and reading
comprehension on part of EFL students. Rozimela (2014) argues that the
students with higher genre awareness did better in reading comprehension and
the students with lower genre awareness did lower in reading comprehension.
She emphasizes that roles played by background knowledge about the content
of the texts and field-related vocabulary in reading comprehension should not
be ignored.
Another study was conducted by Anita Dianti Rukmana entitled “Text
Types Used by Students in Their Daily Life at Islamic Boarding School of
An-Nur Tangkit Jambi”. The objective of this study is to find out the mistakes
contained in the texts used by students of class IX C boarding school of AnNur Tangkit Jambi. The method of this research is descriptive qualitative. The
data

were

gained

through

observation,

recording,

interview

and

documentation. This research consisted three texts types; they are recount text,
descriptive text, and procedure text. The finding of this research showed that
there are some mistakes in the use of texts by students; they are pronunciation,
grammar, and lack of vocabulary.
And then, the study entitled “Improving Students‟ Reading
Comprehension with Descriptive Text by Quick on the Draw (QD) at school
of Islamic Junior High School Laboratorium Jambi” was conducted by
Restiyana Wulandari. The objective of this study was to investigate the
application of quick on the draw method in improving students‟ reading
comprehension at second grade of Islamic Junior High School Laboratorium
Jambi. The method of this study is classroom action research used quick on
the draw method. The data gained through observation, interview, and test.
This research revealed that the Quick on the Draw method is an effective way
to enhance students‟ reading comprehension and students‟ achievement in
English subject. It is recommended to the teacher to use quick on the draw.

F. Hypothesis of Research
Hypothesis of this study as follows:
H1a

=

There is significant correlation between students‟ genre

knowledge and their reading comprehension.
H1o

=

There is no significant correlation between students‟ genre

knowledge and their reading comprehension.
H2a

=

There is genre knowledge contribution to students‟ reading

comprehension.
H2o

=

There is no genre knowledge contribution to students‟

reading comprehension.

CHAPTER III
RESEARCH METHODOLOGY
A. Setting of the Research
This research was conducted in 10th Science 3 class grade students at SMA
Negeri 7 Kota Jambi that is located on Jl. K. H. Ibrahim, RT 09 Kelurahan Ulu
Gedong, Kecamatan Danau Teluk, Kota Jambi.
After getting an agreement of Headmaster at SMA Negeri 7 Kota Jambi
and then the writer conducted by interviewing the English teacher, it was found
that most of the students at tenth grade students cannot understand their reading
comprehension effectively, such as in comprehending main idea, the characters
that stated on the text, vocabulary and sentence meaning. And also their
knowledge of genre in social function, generic structure and use dominant
language features in that reading is still weak. It is indicated that this problem
appropriate with her study. Therefore, it is easier for her to get the data that she
need.
B. Research Design
The writer was used a quantitative method in conducting this research. It
means that the writer collected and analyzed the data statistically from the
students‟ scores of variables to find out the correlation between students‟ genre
knowledge and their reading comprehension of the 10th grade students at SMA
Negeri 7 Kota Jambi. This research categorized into correlational type. As Latief
(2015: 112) stated that correlational research is one of the descriptive research
design used to measure the correlation between two or more continuous variables.
A continuous variable is one that, theoretically at least, can take any value
between two points on scale (Cohen, L., Manion, L 1994:129). So that, the writer
correlated two variables of this research. They are genre knowledge as X variable
and reading comprehension as Y variable of 10th grade students.

Genre Knowledge

Reading Comprehension

(Independent Variable)

(Dependent Variable)
Figure 3.1

Through the sign of the right arrow, it means genre knowledge as
independent variable may correlate with reading comprehension as
dependent variable.
C. Population and Sample
1. Population
Sugiyono (2017: 80) states that “Population is generalization
region consisting of objects or subjects that have certain characteristics
and the quality of their set by investigators to be learned and then drawn
conclusions“. It means that the populations of this research are the whole
students of 10th grade students at SMA Negeri 7 Kota Jambi. Whereas, the
total numbers of them are 204 students. They were divided into six classes
10th Science 1 class consists of 32 students, 10th Science 2 class consists of
32 students, 10th Science 3 class consists of 33 students, 10th Social 1 class
consists of 36 students, 10th Social 2 class consists of 35 students, and 10th
Social 3 class consist of 36 students. The distribution of population is
shown as the following table.

Table 3.1
Total population of the study
No

Classes

Number of Students

1

10th Science 1

32

2

10th Science 2

32

3

10th Science 3

33

4

10th Social 1

36

5

10th Social 2

35

6

10th Social 3

36

Total

204

Source: Data Documentation of SMA Negeri 7 Kota Jambi 2018
2. Sample
According to Sugiyono (2017: 81) “The sample is part of the
number and characteristics possessed by this population”. If the total
population is less than 100, it is better to take the entire sample but if the
total population are more than 100 students the sample can be taken
between 10-15% or 20-25% or more (Arikunto 1996 as cited in Septiani
2014). Based on the quotation above, in this research the sample of the
population is taken through simple random sampling. The sample of the
research is selected by using simple random sampling technique. The
writer had chosen the 10th Science 3 class students at SMA Negeri 7 Kota
Jambi as the representative sample because the students in this class are
homogeneous.

However, in fact when the researcher gave the genre knowledge test
and reading comprehension test only 25 students who were answered the test.
It because some factors; there were some students answered the test in the first
meeting (Genre Knowledge Test) but, they did not attend the class in second
meeting (Reading Comprehension Test) and vice versa. Thus, the researcher
just took 25 students‟ who were answered completely the test.
D. Technique of Collecting Data
The researcher collected the data through a test as researcher
instruments. There were two tests; genre knowledge test and reading
comprehension test. The test will be conducted twice, the best interval
between the first and second test is two weeks. According to Gay (1992) as
cited in Su‟aidah (2011) explains that the best interval between the first and
second test is two weeks. Genre knowledge test conducted in the first week
following reading comprehension test in the second week. The correct answer
was scored 5 and incorrect answer was scored 0. The result of students‟ genre
knowledge and their reading comprehension was taken from the numbers of
the right answer divided to the total number of the test times 100.

The test score

1. Genre Knowledge Test
This test consisted 4 different titles of descriptive text, each
of the text consisted 5 short essay questions it means the total of
questions were 20 short essay questions. The questions mainly dealt
with the social function, the generic structure, and the use of
dominant language features. The researcher created the questions
about genre knowledge test by checked the syllabus and checked the
students‟ English government book for 10th grade students at SMA
Negeri 7 Kota Jambi. The syllabus stated the two topics for
descriptive text about wonderful place and historical building. The

researcher adopted and adapted some descriptive text from the
internet.
Table 3.2
The Specification of Genre Knowledge Test
No

Specification

Indicator

Number of Test
Items

1

Wonderful

Finding

Place

function

social Students know the

1, 6

purpose of the text

Finding generic Students know the
structure

2, 3, 7, 8

information from the
identification

and

description
Identifying

Categorizing

dominant

adjective words

4, 5, 9, 10

language
features
2

Historical

Finding

Building

function

social Students know the
purpose of the text

Finding generic Students know the
structure

11, 16

information
identification

12, 13, 17, 18

from
and

description
Finding

Students know the

dominant

tenses that used by

language

descriptive text.

features

14, 15, 19, 20

Table 3.3
Range of Genre Knowledge
No

Range

Qualification

1

96-100

Excellent

2

86-95

Very good

3

76-85

Good

4

66-75

Fairly good

5

56-65

Fair

6

36-55

Poor

7

0-35

Very poor

2. Reading Comprehension Test
This test also consisted 4 different titles of descriptive text,
each of the text consisted 5 short essay questions it means the total of
questions were 20 short essay questions. The researcher adapted
reading comprehension test based on syllabus of English subject of
10th grade students and adapted the questions based on Literal
Reading

Comprehension

which

taken

from

(http://study.com/academy/lesson/reading-comprehension-literalinferential-evaluative.html). There are four descriptive texts, the two
of text were about wonderful place and two others were about
historical building and each text consists of five short essay
questions.

Table 3.4
The Specification of Reading Comprehension Test
No

Specification

Indicator

Number of Test
Items

1

2

Analyzing the main Students determine the main
idea

idea of descriptive text

1, 5, 6, 10

Stated facts

Students know the information
and details of descriptive text

2, 4, 7, 8, 9, 11,
13, 14, 15, 16, 17

3

Sequence of events

Students know the sequence of
events

4

1, 12, 18

Characters from the Students know characters from
text

the text

20

Table 3.5
Range of Students Reading Comprehension
No

Range

Qualification

1

96-100

Excellent

2

86-95

Very good

3

76-85

Good

4

66-75

Fairly good

5

56-65

Fair

6

36-55

Poor

7

0-35

Very poor

E. Validity and Reliability
1. Validity
According to Latief (2015, P: 224), the correctness of the
assessment is called validity and the evidence to support the correctness of
the assessment is called validity evidence. Validity is a standard or
criterion that shows whether the instrument is valid or not.
In this research, the writer applied content validity to check the
validity of the test. The test of content validity can be conducted by
comparing between content of instrument with learning material that has
been learned (Sugiyono, 2017, p.129). The questions of genre knowledge
test and reading comprehension test was checked from the syllabus of
English subject of the 10th grade students‟ at SMA Negeri 7 Kota Jambi,
English government book, and asking the suggestions from English
teacher. The writer will ensure that the students learned about descriptive
text.
Based on testing genre knowledge test and reading comprehension
test were given to 25 students‟ at 10th Science 3 class grade students of
SMA Negeri 7 Kota Jambi.
Masrun (1979) states that technique correlation to know the
validity of items is the most frequently used. Indicator are used is when
rhitung more than 0.30, then the question is valid, otherwise if rhitung less
than 0.30, the matter is declared invalid (Sugiyono, 2017. p. 134)

Table 3.6
Validity Instrument
No

Correlation Coefficient

Remark

Genre Knowledge

Reading Comprehension

1

0.84

0.68

Valid

2

0.79

0.87

Valid

3

0.78

0.90

Valid

4

0.57

0.97

Valid

2. Reliability
According to Latief (2015) “Reliability refers to the preciseness of
the language skill assessment result in representing the actual level of the
skill of examines” (P: 213). In line, with the explanation above, the
reliability of the test is very important before it is used to the participants.
Then, the writer will use SPSS 22 to measure the reliability of instrument.
In this research, the reliability of the genre knowledge test score
and reading comprehension score measured by appropriate procedure by
using Cronbach Alpha in SPPS 22 for windows.
Based on the analyzing the data, the writer found out that the
reliability was very reliable with α= 0.822. From the table of Cronbach‟s
Alpha interpretation value, the test which has reliability coefficient among
0,81-1,00 has been very reliable.

Table 3.7
The Result of Reliability
Reliability Statistics
Cronbach's
Alpha

N of Items
.822

2

Table 3.8
The Correlation of Interpretation Coefficient

Value

Remark

0,00-0,199

Unreliable

0,20-0,399

Less Reliable

0,40-0,599

Sufficient

0,60-0,799

Reliable

0,80-1,000

Very Reliable
(Sugiyono, 2017:184)

F. Technique of Analyzing Data
1. Descriptive Analysis
Before the writer conducted statistical analysis, the writer applied
descriptive analysis. Descriptive analysis is an analysis the data with
describes the data and make summary. The writer described the percentage
of genre knowledge test and reading comprehension test that answered by
the students. The writer also applied descriptive analysis to see minimum
and maximum score, the mean and standard deviation of genre knowledge
and reading comprehension.

Furthermore, the writer categorized of students genre knowledge
and reading comprehension with categorized excellent, very good, good,
fairly good, fair, poor and very poor.
2. Statistical Analysis
In statistical analysis, the writer conducted normality test, nonparametric test namely Spearman‟s Rho and regression analysis.
Normality test conducted to see whether the data normally distributed or
not. Indicator testing normality test is if the significance value > 0.05 then
the data normally distributed. If the data lower than 0.05 it means that the
data are not normally distributed and the analysis continued with nonparametric test. The writer conducted normally test by applying
Kolmogrov-Smirnov using SPPS 22 for windows.
After computing normally test, the writer continued with nonparametric test. Non parametric test conducted if the data Spearman‟s Rho
can be used to measure non parametric correlation test. So, the writer used
Spearman‟s Rho Correlation test in SPSS 22 for windows to find out the
correlation between students‟ genre awareness of text type and their
reading comprehension. Spearman‟s Rho is hypothesis to determine the
relationship of two variables or more than variables. In line with this,
(Muijs 2004 as cited in Inayatillah 2018) stated that “a positive sign
indicates a positive direction (high score on X means high scores on Y), a
negative sign indicates a negative direction (high score on X means low
scores on Y)” (p. 144). So, positive correlation means when one variable
increases as the other variable also increases and negative correlation
means when one variable increases as the other variable decreases. In
statistic, a perfect positive correlation is represented by + 1.00, while 0.00
indicates no correlation and -1.00 indicates a perfect negative correlation.
“The strength of relationship: the closer to 1(+ or -) the stronger the
relationship” Muijs (2004) p: 144 as cited in Inayatillah (2018). After the
calculation of r value, the writer saw the table of interpretation of r value

to interpret the correlation. The writer followed the interpretation r value
by Sugiyono in following table:

Table 3.9
The Interpretation of Correlation “r” Product Moment
The score of “r”
product

Interpretation

moment
0.00-0.199

Very low

0.20-0.399

Low

0.40-0.599

Medium

0.60-0.799

High

0.80-1.000

Very high

(Source: Sugiyono, 2017: 184)
After computing Spearman‟s Rho test, the writer continued with
regression analysis. Regression analysis is used in order to find out what
extent students‟ genre knowledge of text type contributes to the reading
comprehension. In this research, the writer used simple linear regression.
In line with this, Setiawati (2017 as cited in Inayatillah 2018) stated that
simple regression analysis is regression analysis where variable predictor
is one variable (p. 173). So, simple regression analysis is an analysis
where the independent variable is not more than one. In analysis the data,
the writer used SPPS 22 for windows.

G. Operational Definition
As for the sake clarification and to avoid ambiguity, some terms in this
study need to be defined. The terms are shown as below:
Correlation means mutual relation of two or more parts. It gives an
understanding to the readers that, at least, two things or more are linked by a
cause.
Afterward, a common definition of students‟ genre knowledge of tells
the readers on how the students to be able to comprehend and communicate in
several text types. The components include increasing students‟ knowledge
are social function, generic structure and dominant language features.
The definition of reading comprehension is simply recognized as a
competency of comprehending certain texts. The reading comprehension will
be easily mastered if the students have already had some stock of words. Thus,
it clears enough to be known that the correlation between students‟ genre
knowledge of text type and their reading comprehension is significant.
At last, text type is a meaningful, logical and related structure
composed of all structures based on language.
H. Statistical Hypothesis
The statistic hypothesis states:
1. If H1a : ro > rt if ro value is higher than rt H1a is accepted. It means that
there is a correlation between students‟ genre knowledge and their
reading comprehension.
If H1o : ro < rt if ro value is lower than rt H1o is accepted. It means that
there is no correlation between students‟ genre knowledge and their
reading comprehension.
2. If H2a : ro > rt if ro value is higher than rt H2a is accepted. It means that
there is a genre knowledge contribution to reading comprehension.
If H2o : ro < rt if rt value is lower than rt H2o is accepted It means that
there is no genre knowledge contribution to reading comprehension.

I. Schedule of the Research
Table 3. 10
Schedule of Research
NO

Activities

Months 2018-2019
March

1

Proposal

April

May

June

July

September

October

December

January

√

Arrangement
2

Consultation of

√

√

√

√

Proposal
3

Acc Seminar

4

Proposal

√

√
√

Seminar
5

Collecting Data

6

Research

√

√
√

√

Improvement
7

Writing Thesis

8

Thesis
Examination

√

√
√

CHAPTER IV
FINDING AND INTERPRETATION
This chapter presents: (A) research finding (B) interpretation.
A. Research Finding
1. Descriptive Analysis
Through descriptive analysis, the writer tries to give general
information

on

students‟

genre

knowledge

and

students

reading

comprehension. The writer tries to describe students‟ genre knowledge and
reading comprehension of the 10th Science 3 class grade students whether the
students‟ genre knowledge and reading comprehension score fulfill
standardization of good score or not, based on criteria of score of genre
knowledge and reading comprehension.
a) The Result of Genre Knowledge
Through descriptive analysis, the writer tries to describe the result
of genre knowledge test that have been given to the 10th Science 3 class
grade students of SMA Negeri 7 Kota Jambi. First, the writer describes the
result of genre knowledge test based criteria of genre knowledge score.
The researcher counts the percentage of genre knowledge test from 25
students at 10th Science 3 class. The complete calculation of genre
knowledge can be seen in the table 4.1.
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Table 4.1
The Result of Genre Knowledge
Students

Percentage

Categories

0

-

Excellent

0

-

Very good

0

-

Good

1

4%

Fairly good

0

-

Fair

13

52%

Poor

11

44%

Very poor

From the result of data, the writer found that from 25 students at
10th Science 3 class grade students of SMA Negeri 7 Kota Jambi, there
were 1 student (4%) was categorized as fairly good, 13 students (52%)
were categorized as poor, and 11 students (44%) were categorized as very
poor.
b) The Result of Reading Comprehension
Trough descriptive analysis, the writer tries to describe the result of
reading comprehension test that have been given to the 10th Science 3
class grade students of SMA Negeri 7 Kota Jambi. First, the writer
describes the result of Reading comprehension test based on criteria of
reading comprehension score. The complete calculation can be seen in the
table 4.2.

Table 4.2
The Result of Reading Comprehension
Students

Percentage

Categories

2

8%

Excellent

5

20%

Very good

6

24%

Good

4

16%

Fairly good

1

4%

Fair

1

4%

Poor

6

24%

Very poor

From the result of data, the writer found that from 25 students of
10th Science 3 class grade students of SMA Negeri 7 Kota Jambi, there
were 2 students (8%) were categorized as excellent, 5 students (20%) were
categorized as very good, 6 students (24%) were categorized as good, 4
students (16%) were categorized as fairly good, 1 students (4%) was
categorized fair, 1 students (4%) was categorized as poor, and 6 students
(24%) were as very poor.
2. Statistical Analysis
a) Normality Test
The test is carried out in order to check whether the data is
normally distributed or not. To measure the normality test in this research,
the writer used Kolmogrov Smirnov Test (SPSS 22 for windows). After
doing the calculation with significant level α = 0.05 or 5 % is obtained:
Students‟ genre knowledge sig. (2-tailed) = 0.064 and sig. level = 0.05,
then the sig. (2-tailed) > sig. level or 0.064 > 0.05
Reading comprehension sig. (2-tailed) = 0.012 and sig. level = 0.05, then
the sig. (2-tailed) > sig. level or 0.012 > 0.05

Based on result of normally test of students‟ genre knowledge and
their reading comprehension, the writer can conclude that the data are
normally distributed. It means that the writer continuous the test with
Pearson Product Moment Correlation test to find out the correlation
between students‟ genre knowledge and their reading comprehension. The
complete calculation of normality test can be seen in the table 4.5 and
Appendix VII.
Table 4.3
One-Sample Kolmogorov-Smirnov Test
Genre_Knowledge
N
Normal Parameters

a,b

25

25

35.20

69.00

17.349

27.651

Absolute

.169

.199

Positive

.158

.133

Negative

-.169

-.199

.169

.199

Mean
Std. Deviation

Most Extreme Differences

Reading_Comprehension

Test Statistic
Asymp. Sig. (2-tailed)

.064

c

.012

c

a. Test distribution is Normal.
b. Calculated from data.
c. Lilliefors Significance Correction.

b) The correlation between Students Genre Knowledge and Their
Reading Comprehension
This section answered the first research problem “is there any
significant correlation between students‟ genre knowledge of text type
(descriptive text) and their reading comprehension?” by analyzing the
result of genre knowledge test and reading comprehension test.

Based on the result of correlation analysis revealed that the
correlation coefficient or Rhitung = 0.776 and Rtabel = 0.396. Then, the Rhitung
> Rtabel or 0.776 > 0.396 means there is correlation between students‟
genre knowledge and their reading comprehension. It means that (Ha)
received. The complete calculation can be seen below:
Table 4.4

Correlations
Genre_Knowledge
Genre_Knowledge

Pearson Correlation

1

Sig. (2-tailed)
N
Reading_Comprehensio

Pearson Correlation

n

Sig. (2-tailed)
N

Reading_Comprehension
.776

**

.000
25

25

**

1

.776

.000
25

25

**. Correlation is significant at the 0.01 level (2-tailed).

Then, to find out hypothesis would be accepted or rejected, the
writer checked the number significant (sign). If the significance value >
0.05 then Null Hypothesis (Ho) was accepted. Otherwise if significance
value < 0.05 the Null Hypothesis (Ho) was rejected. The result of the data
is 0.000 (level of significance 2 tailed), it means that 0.000 < 0.05. Thus,
Null hypothesis (Ho) was rejected or Alternative Hypothesis (Ha) accepted.
The alternative hypothesis which said “there is a correlation
between students„ genre knowledge of text type and their reading
comprehension”, answered the research problem. Besides, it can be
conclude that the correlation between students‟ genre knowledge and their
reading comprehension is significant.

To interpret the gravity of r value 0,776, the table of “r” product
moment shows that the correlation value is on the very high size, in which
between 0,60 - 1,779. The table of “r” interpretation is such as follow:
Table 4.5
The Interpretation of Correlation “r” Product Moment
The score of “r”
product

Interpretation

moment
0.00-0.199

Very low

There is a correlation between
X and Y, but the correlation is
very weak or little. So it is
considered

no

significant

correlation in this rating.
0.20-0.399

Low

There is a correlation between
X and Y, but it is weak or little.

0.40-0.599

Medium

There is a correlation between
X and Y. The value is medium.

0.60-0.799

High

There

is

high

correlation

between X and Y.
0.80-1.000

Very high

There is very high correlation
between X and Y.

Source: Sudijono, 2015: 193

c) Regression Analysis
After computing the correlation analysis, then the writer analyze
the regression analysis. The function of regression analysis is to know how
much the contribution of genre knowledge to reading comprehension. The
writer use SPSS 22 for windows to analyze regression analysis and look at
the r table summary. The result showed in R Square column is 0.602
(0.602 × 100%) or 60.2%. it means that genre knowledge gives the
contribution as much as 60.2% to reading comprehension. Thus,
alternative hypothesis which said “Genre Knowledge give contribution to
reading comprehension” answered the research problem. The complete
calculation can be seen in table 4.6 and Appendix XI.
Table 4.6
b

Model Summary

Adjusted R
Model
1

R
.776

R Square
a

Square

.602

.584

Std. Error of the Estimate
17.829

a. Predictors: (Constant), Genre_Knowledge
b. Dependent Variable: Reading_Comprehension

B. Interpretation
The aims of this study were to find out whether or not there was a
significant correlation between students‟ genre knowledge of and their reading
comprehension. Based on the findings of the study, the writer draws some
interpretations. The result of this study shows an indication of a tendency of
knowledge about genre and the ability to comprehend a text relationship. First,
students‟ genre knowledge has correlation with their reading comprehension. The
result showed that there was a significant correlation of student‟s genre
knowledge of text type and their reading comprehension. This can be seen from
the result of correlation showed that r value = 0.776. The very high correlation

indicates those who had good genre knowledge also had good reading
comprehension.
The findings of this study align with what (Veel (1997) and Coffin (1997)
as cited in Rozimela 2014) advocate about the role of genre awareness helps
learners in reading comprehension. They mention some examples trough which
they implicitly state that genre awareness helps learners in reading comprehension
because they can manipulate the knowledge in several aspects of reading such as
understanding the general ideas from the structure of a text, location certain
information they want to find, and understanding how one point is related with
another.
Second, another point is the relationship between the students‟ difficulties
in answering questions about some language features of a descriptive text and
their problems in answering some reading comprehension questions. For example,
many of them had problem in understanding and answering dominant kind of
tenses that used by descriptive text. Also they had problems in understanding a
piece of information in a text of descriptive text as they did not comprehend what
the text talking about. They have limited vocabularies to understand the text.
Moreover, the some of the students‟ did not understand what the questions ask
“Students‟ learning English, unfortunately have limited second language
vocabularies which then affects their reading comprehension ((Calderon et. Al. in
(Rice, 2013)) as cited in Rozimela).
There were some students who got low scores in genre knowledge but they
got high scores in reading comprehension. It can be inferred that the students‟
genre knowledge in understanding dominant language features did not have a
significant role in reading comprehension. Genre knowledge might be source to
make students effective to comprehend a text but it does not mean all components
of genre knowledge (social function, generic structures, and the use of dominant
language features) are understood by the students.

However, there were other possible factors resulting in a worse
performance in the genre knowledge test but a better performance in reading
comprehension. For the worst performance of the genre knowledge test, this
might be because the students have low comprehension about the use of dominant
tense that used by descriptive text its affect them be lazy to answer the questions
and have limited time in answering the test. They actually might be confused in
answering the questions about tenses, because the tenses were difficult material
for the students. And they did not have deep information about tenses.
This finding is in line with a study conducted by Negretti and Kuteeva
(2011) which revealed the fact that only a few of their study participant developed
knowledge about pragmatic aspects such language and rhetorical choices. Butt
(2000) also discuss extensively how speakers (i.e here including writers)
manipulated language to make meaning and convey it to their readers. This is
what readers have to learn through understanding genres.
As for the reading comprehension, there were some other factors that
influence students to answer their questions better such as the ability to relate the
sentences about what the questions ask them to answer with the text they have
read. And they understanding how one point is related with another. Moreover
some other substantial factors contributing to one‟s ability in comprehending a
text are also noticeable in the result of this study. The students‟ background
knowledge the content domain of certain genre influences their comprehension.
This is very obvious in the text that uses inductive arguments. Inductive reasoning
requires the readers to “extrapolate from experience” to what she/he has not
experienced (Govier in (Rozimela, 2014)).
Overall, genre knowledge is considered as important role in reading
comprehension. Besides another factor, background knowledge about the content
of a text is intertwined with the knowledge about genre and appears to influence
the students‟ ability to comprehend a text. But, the fact cannot be denied that
genre knowledge of 10th Science 3 class grade students of SMA Negeri 7 Kota

Jambi is still low. It can be seen from the result of genre knowledge score of
students that revealed only 4% students who have fairly good criteria.
Furthermore, many factors affecting students‟ reading comprehension and one of
the factors is genre knowledge. After calculating of the data showed that students‟
genre knowledge gives contribution to reading comprehension as much 60.2%
contributions. This contribution was high.

CHAPTER V
CONCLUSIONS AND SUGGESTIONS
A. Conclusions
According to the previous discussion and the result of research, a
conclusion can be sum up that:
1. There is significant correlation between students‟ genre knowledge of text
type and their reading comprehension. The data showed that most of
students got the minimum score in genre knowledge but they got the good
score in reading comprehension.
2. Therefore, the writer summarizes that genre knowledge of gives some
contribution and has high correlation to students‟ reading comprehension.
Students who have minimum score in genre knowledge, does not mean
that they also get low score in reading comprehension. It was affected by
some relevant factors such as students did not understand what the
questions of genre knowledge ask, they did not understand what kind of
dominant language features which is as the characteristic of descriptive
text, and they have limited vocabulary knowledge.
B. Suggestions
From the conclusion above, there are some suggestions that can be given:
1. For herself as the writer
It will broaden the writer knowledge in the correlation between
students‟ genre knowledge and their reading comprehension.
2. For the English teachers
The result of this research is expected to give the information about the
correlation

between

students‟

genre

knowledge

and

their

reading

comprehension. Thus, knowing these results, it hopes the English teacher as a
motivator and stimulator can explain that some students are still weak in their

genre knowledge. The teachers should explain the characteristics and
knowledge about text deeper and also increasing students reading
comprehension by good genre knowledge method.
3. For Further Researcher
This research can be a contribution to the research in education which
is intended to find out the correlation of two variables, in this case students‟
genre knowledge and their reading comprehension.
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(Appendix II)
Reading Comprehension Test
Students‟ Worksheet!
Name:
Class:
Read the text comprehensively to answer the questions number 1-5!
Gentala Arasy
Gentala Arasy is one of the icons in Jambi. This bridge was built in 2012
and was inaugurated by Mr. Jusuf Kalla as Vice President at the time. Actually,
there are two objects in this location, the tower of Gentala Arasy and Pedestrian
Bridge. But most people prefer to call Arasy Bridge.
Pedestrian bridge as seen from its name is a bridge for pedestrians. The
shape that resembles the letter “s” is a stretch of winding over Batang Hari River
that roughly about 530 meters long. This bridge is made special for pedestrians,
and it is suitable for those who want jogging at morning and afternoon.
Meanwhile, the name of Gentala Arasy was taken from “Gena Tanah
Lahir Abdurrachman Sayoeti” as honor to the 8th Governor in Jambi Province
who was born in Jambi Kota Sebrang near from the Gentala Arasy Tower.
Gentala Arasy Tower is a museum that keeps the history of the incoming and the
development of Islam in Jambi. The tower‟s shape is also very unique and very
“Islamic”, just like architecture of a mosque. Adopting the clock Tower in Mecca
Saudi Arabia, at the top of Gentala Arasy Tower mounted a very large clock. At
the base of tower, there is a museum containing historical objects and large-sized
of Mushaf Al-Quran, which is 18×17 meters.
At the other end of the bridge there is a trade center of Jambi Province, as
well as a traditional market of Angsoduo, Mall Wiltop Trade Center (WTC)
Batanghari, and culinary center.

(Adapted from: http://www.indonesiatourism.com/forum/showtheread.php?52250-Gentala-Arasy-Bridge-Jambi)
1. What is the main idea of first paragraph?
2. What for Gentala Arasy special made?
3. When was Gentala Arasy built?
4. What is Gentala Arasy stand for?
5. What is the main idea of last paragraph?

Read the text comprehensively to answer the questions number 6-10!
Beautiful of Losari Beach
Losari Beach is a beautiful beach located in the western part of Makassar,
South Sulawesi. The beach has been an icon of Makassar for years and wellknown for its beautiful sunset scenery. Many people spend their afternoon and
evening times enjoying the Panorama when the reddish sun looks like to sink to
the sea.
Several years ago, Losari Beach was popular for its culinary providing
traditional and modern cuisines. The culinary was located along the coast,
approximately mile length of table and stall selling various menus. For this
reasons, Losari Beach was called as “the world‟s longest table”. But, previously
the government of Makassar has moved and relocated is to the southern part of
Losari Beach.
Losari Beach located near the center of Makassar city, Losari beach is
easy to access. It only takes 10 minutes to drive from the harbor of Makassar and
30 minutes to drive from Sulthan Hasanuddin Airport. Residents in Makassar
usually go to Losari Beach by a car, motorcycle or on foot.
(Adopted from:http://mahir-moffice.blogspot.com/2016/03/descriptivetext-penjelasan-contoh-dan.html=?m+1)
6. What is the main idea of first paragraph?
7. Where is Losari Beach located?
8. What is the activity that people can do in Losari Beach?
9. What was the popular thing several years ago in Losari Beach?
10. What is the main idea of last paragraph?

Read the text comprehensively to answer the questions number 11-15!
Gadang Clock Tower
The Gadang Clock Tower is the icon or landmark of Bukittinggi and as
well as West Sumatra Province. The clock belonged to a Dutch commander, who
once worked in Bukittinggi during the Dutch colonial era. He received a giant
clock from the queen of Netherland but did not know where to put it. Finally, he
asked Rook Maker, secretary of then Bukittinggi mayor and two local residents.
Yazid and Sutan Gigi Ameh, to construct a tower in the center of the town in
1926.
The top section of the tower has been changed three times. During the
Dutch colonial era, it had a circle with a cook statue above it. Then, during the
Japanese occupation period, the Japanese changed the circle into a Japanese
traditional house roof, later when Indonesia declare its independence, the
Indonesian government change the top of the tower by installing a traditional
Minangkabau house roof, as we see today. A unique thing about this clock is the
number four, is written as (IIII, instead of (IV).
The Gadang Clock Tower is surrounded by Plaza

Bukittinggi, Bung

Hatta‟s house, tourist information office, restaurant, hotels, and many more. This
district is the busiest area in Bukitting. There are many souvenir shops in the
southern of Gadang Clock Tower, selling weaving clothes, and electronics. you
can find internet cafes and restaurants as well in this area. Which is known as
“Pasar Atas” (Upper Market) or “Pasar Wisata” (literally means Tourism
Market). Pasar Atas is connected to Pasar Bawah (Lower Market) that is located
in Pemuda Rd. Pasar Bawah also has plenty souvenir shops.
(Adopted from: http://www.jotravelguide.com/padangwestsumatera/gadang_clock_tower.php)

11. What is the most popular icon in Bukittinggi?
12. How many times section of Gadang Clock Tower has been changed?
13. How did the Indonesian government change the top of Gadang Clock
Tower?
14. Please, mention the unique thing this clock?
15. Where is Gadang Clock Tower surrounded?

Read the text below carefully and answer the questions number 16-20!
National Monument
The National Monument or usually called as Monas is located in central
Jakarta Indonesia. This obelisk was built in 1961 with the purpose to
commemorate the struggle and fight of the people in Indonesia to achieve their
independence. It was opened to the public in 1975.
The National Monument is a rectangular tower with the height of 132
meters. The typical part of the building that became a special characteristic of it is
the flame shape covered with gold foil located on the top of tower. There is a
museum at the base part of the tower with the size of 80 × 80 meters. Everyone
can visit the museum to learn the history of Indonesia. There is also an
amphitheater in this building called “Ruang Kemerdekaan”, it is located in “cup”
part of Monas and it can be reached by using spiral stairs at the north and south
doors. If you go to southern side of the building. You will find the elevator that
can be used to access the top platform where we will find the observation deck
and also the flame of independence.
(Adopted from: http://www.wordcliff.com/2017/05/contoh-descriptive-textbahasa-inggris_4.html?m=1)
16. Where is National Monument located?
17. What is the purpose of this obelisk building?
18. When was the National Monument opened to the public?
19. How high is the National Monument?
20. What is the characteristic of National Monument?

(Appendix III)
Key Answer
Genre Awareness
1. Lake Toba
2. (students describe Lake Toba based on the information from the text)
3. (students describe Lake Toba by their own English vocabularies)
4. Awesome, natural, enormous, beautiful, pristine, cool, clear, spectacular,
popular, and best.
5. Enormous Crater Lake, largest lake, deepest lake, beautiful pristine
scenery, cool clear lake, cooler climate.
6. Kayu Aro Tea (Black Tea)
7. (students describe Lake Toba based on the information from the text)
8. (students describe Lake Toba by their own English vocabularies)
9. Black, best, favorite, good, reddish, stronger, high, luxury, royal, top,
tropical, stunning.
10. Black tea, high quality, royal luxury package, best taste, favorite tea,
reddish color, stronger flavor, biggest tea plantation, tropical country, high
quality tea, stunning scenery.
11. Muara Takus Temple
12. (students describe Lake Toba based on the information from the text)
13. (students describe Lake Toba by their own English vocabularies)
14. (1) Muara Takus is a temple complex that located in Muara Takus Village,
Koto Kampar District, Pekanbaru, Riau. (2) The Muara Takus looks the
same as the Buddhist stupas in Myanmar, stupas in Vietnam, stupas in Sri
Langka and the ancient stupas in India. (3) It is still a mystery when these
Buddhist remains were actually built, estimates are they have been
constructed either in the 2nd, 4th, 7th or 9th century.
15. (Verb one : looks, makes) (Infinitive word: road to, near to, get to)
16. Istiqlal Mosque
17. (students describe Lake Toba based on the information from the text)

18. (students describe Lake Toba by their own English vocabularies)
19. (1) The Istiqlal Mosque was designed in 1954 by Frederich Silaban, a
Christian architect from North Sumatra. (2) The idea from the need of a
national mosque was inspired by Muslim Leader KH. Wahid Hasyim and
executed by Cokro Aminoto, the minister for religious affairs. (3) Its 17
years construction was personally supervised by President Soekarno. (4) In
his brief 18 hours visit to Indonesia on 9th and 10th, November 2010, US
Presidents Obama and First lady Michelle Obama made a special visit to
the Istiqlal Mosque.
20. Located, designed, inspired, executed, made, supervised, supported,
relayed.
Reading Comprehension
1. Gentala Arasy as icon in Jambi
2. For pedestrians
3. The bridge was built in 2012
4. “Gena Tanah Lahir Abdurrachman Sayoeti
5. There is trade center at the end of bridge
6. Beautiful of Losari Beach
7. Makassar, South Sulawesi
8. Enjoying the panorama
9. Its culinary providing traditional and modern cuisines
10. Losari beach near the center of Makassar and easy to access
11. Gadang Clock Tower
12. The top of tower has been change three times
13. The Indonesian government by installing a traditional Minangkabau house
roof
14. The unique thing is the number four of the clock is written as (IIII),
instead of (IV)
15. The Gadang Clock Tower is surrounded by Plaza Bukittinggi, Bung
Hatta‟s house, tourist information office, restaurant, hotels, and many
more

16. Central Jakarta Indonesia
17. To commemorate the struggle and fight of the people in Indonesia to
achieve their independence
18. It was opened to the public in 1975
19. Its height of 132 meters
20. The flame shape covered with gold foil
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Descriptive Analysis of Students’ Genre Knowledge

Descriptive Statistics
Std.
N

Range

Minimum

Maximum

Sum

Mean

Deviation

Variance

Statistic

Statistic

Std.
Statistic Statistic
Genre_Knowledge

25

Valid N (listwise)

25

60

Statistic
10

Statistics
Genre_Knowledge
N

Valid
Missing

25
0

Mean

35.20

Std. Error of Mean

3.470

Median

40.00

Mode
Std. Deviation
Variance
Skewness
Std. Error of Skewness
Kurtosis
Std. Error of Kurtosis

45
17.349
301.000
-.063
.464
-1.011
.902

Range

60

Minimum

10

Maximum

70

Sum

880

Statistic
70

Statistic

Statistic

880

35.20

Error
3.470

17.349

301.000

Genre_Knowledge
Cumulative
Frequency
Valid

Percent

Valid Percent

Percent

10

3

12.0

12.0

12.0

15

4

16.0

16.0

28.0

20

1

4.0

4.0

32.0

25

1

4.0

4.0

36.0

35

2

8.0

8.0

44.0

40

4

16.0

16.0

60.0

45

5

20.0

20.0

80.0

55

4

16.0

16.0

96.0

70

1

4.0

4.0

100.0

25

100.0

100.0

Total
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Descriptive Analysis of Students’ Reading Comprehension

Descriptive Statistics
Std.
N

Range

Minimum Maximum

Statistic

Statistic

Statistic

25

85

Reading_Comprehensi
on
Valid N (listwise)

15

25

Statistics
Reading_Comprehension
N

Valid
Missing

25
0

Mean

69.00

Std. Error of Mean

5.530

Median

80.00

Mode
Std. Deviation
Variance
Skewness
Std. Error of Skewness
Kurtosis
Std. Error of Kurtosis

85
27.651
764.583
-.818
.464
-.787
.902

Range

85

Minimum

15

Maximum

100

Sum

1725

Statistic
100

Sum

Mean

Statistic

Statistic

Std. Error

1725

69.00

5.530

Deviation

Variance

Statistic

Statistic

27.651

764.583

Reading_Comprehension
Cumulative
Frequency
Valid

Percent

Valid Percent

Percent

15

1

4.0

4.0

4.0

20

2

8.0

8.0

12.0

35

3

12.0

12.0

24.0

40

1

4.0

4.0

28.0

65

1

4.0

4.0

32.0

70

2

8.0

8.0

40.0

75

2

8.0

8.0

48.0

80

1

4.0

4.0

52.0

85

5

20.0

20.0

72.0

90

2

8.0

8.0

80.0

95

3

12.0

12.0

92.0

100

2

8.0

8.0

100.0

Total

25

100.0

100.0
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The Result of Normality Test
One-Sample Kolmogorov-Smirnov Test
Genre_Knowledge
N
Normal Parameters

a,b

25

25

35.20

69.00

17.349

27.651

Absolute

.169

.199

Positive

.158

.133

Negative

-.169

-.199

.169

.199

Mean
Std. Deviation

Most Extreme Differences

Reading_Comprehension

Test Statistic
Asymp. Sig. (2-tailed)

.064

c

.012

c

a. Test distribution is Normal.
b. Calculated from data.
c. Lilliefors Significance Correction.

Tests of Normality
a

Kolmogorov-Smirnov
Statistic

df

Shapiro-Wilk

Sig.

Statistic

Df

Sig.

Genre_Knowledge

.169

25

.064

.918

25

.045

Reading_Comprehension

.199

25

.012

.853

25

.002

a. Lilliefors Significance Correction

(Appendix VII)
The Result of Correlation between Students’ Genre Knowledge and Their
Reading Comprehension

Correlations
Genre_Knowled Reading_Compr
ge
Genre_Knowledge

Pearson Correlation

ehension
1

Sig. (2-tailed)
N
Reading_Comprehension

Pearson Correlation
Sig. (2-tailed)
N

**. Correlation is significant at the 0.01 level (2-tailed).

.776

**

.000
25

25

**

1

.776

.000
25

25

(Appendix VIII)
The Result of Regression Analysis

b

Model Summary

Model

R

1

.776

R Square
a

Adjusted R

Std. Error of the

Square

Estimate

.602

.584

17.829

a. Predictors: (Constant), Genre_Awareness
b. Dependent Variable: Reading_Comprehension

a

ANOVA
Model
1

Sum of Squares
Regression
Residual
Total

df

Mean Square

11038.884

1

11038.884

7311.116

23

317.875

18350.000

24

a. Dependent Variable: Reading_Comprehension
b. Predictors: (Constant), Genre_Knowledge

F
34.727

Sig.
.000

b

(Appendix IX)
MANUAL FORMULA
1. Frequency Distribution Genre Knowledge
a) Determine the highest score (H) and the lowest score (L)
Highest score (H) = 70
Lowest score (L) = 10
b) Determine the Range (R)
R = H‒ L
R = 70‒ 10
R = 60
c) Determine Many Classes (K)
K = 1 + 3.3 log N
K = 1 + 3.3 log 25
K = 1 + 3.3 (1.3979)
K = 1 + 4.61307
K = 5.61307
K=6
d) Determine the Interval ( )

=
=
= 12

e) Determine the Frequency Distribution Table
Frequency Distribution Genre Knowledge Score
No

Interval

F

X

FX

x’

x’2

Fx’

Fx’2

1

10 – 15

7

12.5

87.5

5

25

35

175

7

25

2

16 – 21

1

18.5

18.5

4

16

4

16

8

18

3

22 – 27

1

24.5

24.5

3

9

3

9

9

17

4

28 – 33

0

30.5

0

2

4

0

0

9

16

5

34 – 39

2

36.5

73

1

1

2

2

11

16

6

40 – 45

9

42.5(M‟)

382.5

0

0

0

0

20

14

7

46 – 51

0

48.5

0

‒1

1

0

0

20

5

8

52 – 57

4

54.5

218

‒2

4

‒8

16

24

5

9

58 – 65

0

61.5

0

‒3

9

0

0

24

1

10

64 – 70

1

67

67

‒4

16

‒4

16

25

1

Total

Ʃ F/N=2

Ʃ FX=87

5

1

f) Finding the Mean (Mx)
Mx =

Ʃ

Mx =
Mx = 34.84
g) Finding the Median (Mdnx)
Mdnx =

(

‒

Mdnx = 39.50 + 6 (

)
‒

Mdnx = 39.50 + (‒ 4.9)
Mdnx = 35.5

)

Ʃ Fx‟= Ʃ Fx‟2=234
33

FKb FKa

h) Finding the Modus (Mox)
(

Mox =

)

Mox = 39.50 + 6 (

)

Mox = 39.50 + 6 (1)
Mox = 39.50 + 6
Mox = 45.50
i) Finding Standard Deviation (SDX)
Ʃ
SD = √

Ʃ

‒(

SD =

√

‒( )

SD =

√

‒(

SD =

√

‒

SD =

√

SD =

(

SD = 16.56

)

)

)

2. Frequency Distribution Reading Comprehension
a) Determine the highest score (H) and the lowest score (L)
Highest score (H) = 100
Lowest score (L) = 15
b) Determine the Range (R)
R = H‒ L
R = 100‒ 15
R = 85
c) Determine Many Classes (K)
K = 1 + 3.3 log N
K = 1 + 3.3 log 25
K = 1 + 3.3 (1.3979)
K = 1 + 4.61307
K = 5.61307
K=6
d) Determine the Interval ( )

=
=
= 14.16
= 14

e) Determine the Frequency Distribution Table
Frequency Distribution Reading Comprehension Score
No

Interval

F

X

FX

x’

x’2

Fx’

Fx’2

1

15 – 20

3

17.5

52.5

11 121

33

363

3

25

2

21 – 26

0

23.5

0

10 100

0

0

3

22

3

27 – 32

0

29.5

0

9

81

0

0

3

22

4

33 – 38

3

35.5

106.5

8

64

24

192

6

22

5

39 – 44

1

41.4

41.5

7

49

7

49

7

19

6

45 – 50

0

47.5

0

6

36

0

0

7

19

7

51 – 56

0

53.5

0

5

25

0

0

7

19

8

57 – 62

0

59.5

0

4

16

0

0

7

19

9

63 – 68

1

65.5

65.5

3

9

3

9

8

19

10

67 – 74

4

71.5

286

2

4

8

16

12

18

11

75 – 80

1

77.5

77.5

1

1

1

1

13

14

12

81 – 86

5

83.5(M‟)

417.5

0

0

0

0

18

13

13

87 – 92

2

89.5

179

‒

1

‒2

2

20

8

4

‒ 10

20

25

6

FKb FKa

1
14

93 –

5

96.5

482.5

100
Total

‒
2

Ʃ F/N=25

f) Finding the Mean (Mx)
Mx =

Ʃ

Mx =
Mx = 68.34

Ʃ FX=1708.5

Ʃ Fx‟=64 Ʃ Fx‟2=652

g) Finding Median (Mdx)
‒

(

Mdnx =

)
‒

Mdnx = 80.50 + 6 (

Mdnx = 80.50 + 6 (‒ 1.1)
Mdnx = 73.9

h) Finding the Modus (Mox)
(

Mox =

)

Mox = 80.50 + 6 (

)

Mox = 80.50 + 6 (0.5)
Mox = 80.50 + 3
Mox = 83.50
i) Standard Deviation (SDX)
Ʃ
SD= √

Ʃ

‒(

SD =

√

SD =

√

‒(

SD =

√

‒

SD =

√

SD =

(

SD = 26.51

)

‒( )

)

)

)

Correlation
Tabel Penolong
No

X

Y

X2

Y2

XY

1

10

15

100

225

150

2

10

20

100

400

200

3

10

20

100

400

200

4

15

35

225

1225

525

5

15

35

225

1225

525

6

15

35

225

1225

525

7

15

40

225

1600

600

8

20

65

400

4225

1300

9

25

70

625

4900

1750

10

35

70

1225

4900

2450

11

35

75

1225

5625

2625

12

40

75

1600

5625

3000

13

40

80

1600

6400

3200

14

40

85

1600

7225

3400

15

40

85

1600

7225

3400

16

45

85

2025

7225

3825

17

45

85

2025

7225

3825

18

45

85

2025

7225

3825

19

45

90

2025

8100

4050

20

45

90

2025

8100

4050

21

55

95

3025

9025

5225

22

55

95

3025

9025

5225

23

55

95

3025

9025

5225

24

55

100

3025

10000

5500

25

70

100

4900

10000

7000

Total Ʃ X=880 Ʃ Y=1725 Ʃ X2=38200 Ʃ Y2=137375 Ʃ XY=71600

rxy =

rxy =

rxy =
rxy =
rxy =

(Ʃ
√* Ʃ

) (Ʃ ) (Ʃ )

(Ʃ ) + * Ʃ
(

√*

(

(

) (

)

) +*

(

(

) (
) (

√*(
√(

(Ʃ ) +

)(

(

)
(

) +

)
)+

)

√

rxy =
rxy = 0.944
Kp = r2 × 100%
Kp = 0.9442 × 100%
Kp = 0.891136 × 100%
Kp = 89.11%
Genre knowledge gave contributed to reading comprehension was 89.11%,
and 10.99% from others variable.

Significant formula:
thitung

√
√

thitung
thitung

√
√
√
√

thitung
thitung

8

Kaidah penyajian :
If thitung ≥ ttabel, Ho rejected, it means significant and based on calculated above,
n = 25
ɖ = 0.05

Uji dua pihak:
dk = n ‒ 2
dk = 25 ‒ 2
dk = 23
Sehingga di peroleh ttabel = 0.069, ternyata thitung > ttabel / 13.738 > 0.069, maka
Ho di tolak, artinya ada hubungan yang signifikan antara Genre Knowledge
and Reading Comprehension.
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Documentation

