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CHAPTER I
INTRODUCTION
A. Background of The Study
English very important in life. English has four important language
skills that must be mastered by the students. They are listening, speaking,
reading, and writing. English should be mastered by the students from Junior
High School to University level, but many of them get difficulties when they try
to understand the knowledge from a book, internet and article. One of the ways
that should be done by the students to get the knowledge is reading. According
to Dean (2013) reading is more than seeing words clearly, more than
pronouncing printed word correctly and more than recognizing the meaning of
isolated word.
Reading include on required to obtain information from written text.
Reading is a complex cognitive ability that is considered one of the basic
language skills which can help students in learning foreign language. Reading is
process of getting information from the written text; from the writer to the
reader. Reading requires you to think and feel. The National Reading Panel
defined reading as a complex system of deriving meaning from print that
requires, (a) the skills and knowledge to understand how phonemes, or speech
sounds are connected to print, (b) the ability to decode unfamiliar words, (c) the
ability to read fluently, (d) sufficient background information and vocabulary to
foster reading comprehension, (e) the development of appropriate active
strategies to construct

meaning from print, and (f) the development of

maintenance of motivation to read.
According to Grabe and Stoller (2011, p.7) reading to search for simple
information is a common reading ability, though some researchers see it as a
relative independent cognitive process. Reading is a complex act requiring
certain skills. Several recognizable stage must be met and mastered along the
way from the level of pre-reading to the level of purposeful reading. The learner
mush have many opportunities to pay attention, to listen, to perceive and
discriminate forms and sounds, to understand directions, to move her eyes and

her hands in a left-to-right direction, to add to her spoken vocabulary, and to
experience success in the pre-reading activities, before a formal introduction to
print (Fahriany, 2014).
Reading is not just looking and pronouncing words in the text but
comprehending all the components of a text. The objective of all reading is the
comprehension of the meaning that is conveyed in the written text. Reading
comprehension is the process of extracting meaning from text. Snow (2002) sees
that reading comprehension refers to the simultaneous ability used by a reader to
construct and extract meaning through interaction and involvement with written
text.
According to English Syllabus of School Unit Level Curriculum (K 13),
there are two kinds of texts that must be learned by students. There are short
functional texts and text types. Based on curriculum 2013 in the first semester of
eight grade in junior high school student are expected to be able to comprehend
reading text either is short functional or simple essay from in the genre of
recount, narrative, procedural, descriptive, news item, spoof, report, analytical
exposition, hortatory exposition, discussion and review in a daily

activity

context and to be able to access knowledge.
Based on PISA report 2015, ranking Indonesia for Science 62, Math 63,
and Reading 64 of 72 participating countries. The result are generally improved
especially for Reading. In PISA 2012 the rank of Reading 61 out of 65 countries.
In Indonesia practice literacy read very less. Many students are lazy to read.
Habituation becomes a nation of readers is no just a matter of calculating the
achievement value of each and learning but how to be a person who diligently
reading.
In the teaching reading a teacher may use different strategies, such as
applying various method, media and games in other to keep the students
interested. In order to use any instructional technique effectively, anyone who
teaches must understand the principle and assumptions upon which each specific
technique is based. There is certainly no shortage of descriptions or labels for
activities that may be classified as pertaining to instruction. In this study one of
the strategy that researcher use is Rainbow Dots Strategy.

Through the researcher investigated at Islamic Junior High School
Hidayatul Islamiyah Kuala Lahang, researcher found out that students in the
eighth grades receive low scores in reading comprehension test. Students are
very lazy to read a text. Based on interview that researcher do with some English
teachers at Islamic Junior High School Hidayatul Islamiyah in May 2019 note
that reading comprehension of junior high school students still not satisfying.
The teachers using conventional strategy such as, usually translate the text for
teaching reading comprehension. Therefore, makes in students less comprehend
the materials, students have restless in reading English, and students thought that
reading was a boring activity, because of reading a longer text.
There has been a previous research done support the work of this study is
the study by Aliyani, Ferri Rita, and Muhammad Arid (2016) entitle Improving
Reading Comprehension of the Second Grade Students Through Rainbow Dots
Strategy at SMP Negeri 5 Palu. The result of them study the implementations of
rainbow dots as the teaching strategy in teaching learning activity showed that:
rainbow dots strategy is able to improve students’ reading comprehension and
situation in the reading class. While, in this study the researcher focus on the
effect of rainbow dots as strategy to improve students’ reading comprehension.
Related to reading comprehension on English subject especially in
understanding the text, students lack a strategy in reading. This is due to the lack
of students given enough training and planned to have a good strategy in
reading. Therefore the researcher focus on optimizing students’ reading
comprehension using rainbow dots as strategy. The fundamental goal of rainbow
dots is to help students process what they read in a way that creates a clear
understanding, interrelating ideas, making generalizations, and understanding
complicated information.
Based on explanation about problem, the researcher is interested in the
conducting the research. The researcher takes the title for the research is “THE
EFFECT OF RAINBOW DOTS STRATEGY ON STUDENTS’ READING
COMPREHENSION

AT

ISLAMIC

JUNIOR

HIDAYATUL ISLAMIYAH KUALA LAHANG”.
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B. Identification of Problem
Based on the background of the study above, problems that can be
identified are included into some points:
1. Students have difficulty in learning English, especially in reading
comprehension, because they could not identify what kind of text, could not
identify the general information or topic of the text.
2. Students got low score in reading comprehension test.
3. Students have difficulties in answer questions and lack in vocabulary.
4. Teachers used the conventional strategy by translating the text.

C. Limitation of The Study
In this paper, the researcher focused on the effect of Rainbow Dots
Strategy on students’ reading comprehension for eighth grade students of Islamic
Junior High School Hidayatul Islamiyah Kuala Lahang in Academic Year 2019.
Thus to investigate the difference achievement of experiment and controlled class
while experiment is using Rainbow Dots Strategy and controlled class is not.

D. The Formulation of The Study
The problem of this study are formulated as the follow:
1. Is there any significant effect of Rainbow Dots Strategy on students’ reading
comprehension?
2. Is there any significant different between students’ before and after being
taught by using Rainbow Dots Strategy and those who are not?

E. The Objective of The Study
Based on the researcher question above, the objectives of this study is
aimed to find out whether or not:
1. There is the significant effect of Rainbow Dots Strategy on students’ reading
comprehension.
2. There is the different between students’ before and after being taught by using
Rainbow Dots Strategy and those who are not.

F. Significance of The Study
This study is designed to give some significance as follows:
1.

For the English teachers
The result of this study recommended an innovative teaching strategies,
wonderful learning environment, and to be more creative teaching English,
especially teaching reading comprehension.

2.

For the Students
The result of this study will give new experience for them in reading
comprehension, being corrected, and to be more active in teaching learning
process.

3.

For the researcher
To fulfill the requirement of bachelor degree of English Education Program.

CHAPTER II
LITERATURE RIVIEW
A. Theoretical Frameworks
1. Concept of Reading Comprehension
Reading is an activity that the reader use sense of combination from
some symbols and a lot of letter become words and sentences to some
paragraphs and production a text. Reader transfer those words in their brain
and manage those words and symbols so that readers can get new information
from a text. Reading also always has strong relationship with the reader, which
the reader has to understand and make sense the meaning in the text or printed
materials using their background knowledge and their logical judgment. The
more skillful the reader, the closer meaning that the reader makes to the writer
intends about the text.
Reading is viewed as an interactive process between language and
thought. According to Brown (2000, p.315) there are kind of activities involved
in relation to teaching reading class activities are the following four-part
framework:
a. Pre-reading
Pre-reading activities are instructional activities carried out before students
control conduct the real reading activities. Spend some time introducing a
topic, encouraging, predicting, and activating schemata. Students can bring
best of their knowledge and skills to a text when they have been given a
chance to ease into the passage.
b. While-reading
While-reading exercise help students to develop reading strategies improve
control of the target language and decode problematic text passage. There
may be certain facts or rhetorical devices that students should take note of
while they read. Give the students a sense of purpose for reading.

c. Post-reading
Post-reading exercise checks the students’ comprehension and ideas
students to deeper analysis of the text. These exercise may take a variety of
forms.
d. Follow up
Follow up reading activities take students beyond the particular reading text
in one of two ways by transferring skill and integrating reading with other
language skill.
According to Kim and Pamela (1990) as cited on Ade Novianto (2012;
p.282) said that there are five components that can help the students to read
effectively.
a. Main idea.
Reading is concerned with meaning to greater extent that in with form. An
efficient readers understands not only the ideas but also relative significance
as expressed by the authors. In other word, some of ideas are super –
ordinate while others are subordinate.
b. Finding factual information.
Finding factual information requires the readers to scan specific details.
Factual information questions are generally prepared for vocational junior
high school students and those questions being with questions words.
c. Reference.
Recognizing reference words and to identify the words or phrase to which
they refer to will help to the readers understand the reading passage. English
students might learn many roles for the use of references words and yet be
confuse about what a particular words refers to in sentences.
d. Understanding inference
Understanding inference is almost important aspect in the reading. Writers
how ever do not write out everything and they expect the readers to
understand the writer point of view.

e. Vocabulary
Vocabulary has an important role in learning English, especially in reading
comprehension. Based on Longman New Edition (2003, p.487) vocabulary
is words known, learned, used, etc; short list of words with their meanings.
Reading comprehension is the main target of learning English, students
who learn English mush be able to extract important information from reading
as their teachers are expected to develop reading skills towards educational
goals to support students’ reading comprehension. Reading comprehension
refers to the ability of the students to understand the reading texts given.
However, to understand text, reader not only need linguistic knowledge but
also they need a lot of background knowledge to support the linguistic one.
Students who have good reading comprehension support to be better
understand the lesson.
Reading comprehension refers to the capability of the readers to
understand what is being read. Moreover, reading comprehension is an
understanding of a written text or extracting the required ideas from it as
efficiently as possible. Comprehension is the primary objective of reading
process. Comprehension is the process of reading to graps the meaning of the
text includes the vocabulary and the series of words highlighted in the text.
According to Snow (2004, p.9) reading comprehension is defined as the
level understanding of a text or message. This understanding comes from the
interaction between the words that are written and how they trigger knowledge
outside the text or message. Reading comprehension was informed by a vision
of proficient readers who are capable of acquiring new knowledge and
understanding new concepts, applying textual information appropriately, and
being engaged in the reading process and reflecting on what is being read.
Moreover, in reading comprehension, the readers have to use their
linguistic skill which can support and influence their reading comprehension.
Reading comprehension is the process os constructing meaning by
coordinating a number of complex processes that included word reading, word

and word knowledge, and fluency. It refers to the ability in interpreting the
words, understanding the meaning and the relationships between ideas
conveyed in a text. If the readers have a good quality to each of these factors,
they can get the primary goal of reading comprehension (Klingner; 2007, p.2)
Reading comprehension is finding author’s intent and implicit meaning
of the text. The message and idea in the reading text have the author’s purpose,
attitude, tone and mood. The word are used to create meaning. A large majority
of authors on reading comprehension suggest that there are several elements
such as the text, the reader, the interaction between the reader and the text, and
the mental state of the reader after the text interaction (Mc Neil 2002, p.1).
Those critical elements are the important elements that are used for
consideration of the teacher to establish the students to comprehend in reading.
The students or the readers of a certain text should know and sort every single
word in a text which one they the meaning of that the word or they should
looking for the meaning that word to understanding the meaning of the whole
text. If the students comprehend in a reading text, it means that the students
integrates with the text. When reading a successful, the result is a coherent and
useable material representation of the text. This representation remember a
network, with nodes and deficit individual text elements and connections that
depict the meaningful relations between the elements. This shows the mental
state of a reader following the reading act.
Based on statement above, reading comprehension is the reading
activity which more trough to understand the meaning, find the message of the
text and reconstruct the idea of the reader. Therefore, in the reading process the
readers or the students should understand the meaning of language that is used
in text in order to able comprehend, to analyze, and explain the content of the
text by using their own language.
There are four levels of reading comprehension (Harrison & Salinger,
2002; p.100). The following levels of comprehension can tell us about how far
the students understand about reading material and which level has been
achieved.

a. Literal Comprehension.
Literal comprehension refers to the idea and fact that are directly stated at
the printed pages. The basic of literal comprehension is obtaining the main
idea that directly stated, detailed caused effect and sequence. It is the first
level of comprehension before the reader through the higher level
understanding. This level also includes; understanding vocabulary,
sentence meaning, and paragraph meaning.
b. Interpretative Comprehension.
This category demands a higher level of thinking ability because the
questions of interpretation are concern with answer that is not directly
stated in the text but they are suggested or implied. Skills for interpretative
reading includes: Inferring main ideas of passages in which the main ideas
are not directly stated, inferring cause-effect relationships when they are
not directly stated, inferring referents of pronouns, inferring referent of
adverbs, inferring omitted words, detecting mood, detecting the author’s
purpose in writing, drawing conclusion.
c. Critical comprehension.
This level higher than literal and interpretative comprehension. In this
level, the reader evaluate the written material that is comparing the ideas
discovered in the material, drawing conclusion about accuracy and
appropriateness. The reader must be active in the questioning, searching
for fact, and suspending judgment until the reader has considered all of the
material.
d. Creative comprehension.
Creative comprehension is the highest level of comprehension. It is the
most difficult level of all level of comprehension. The reader should think
when they read. They also should use their imagination while reading. the
ability of creative reading includes; create the new idea, create the solution
of problem, and looking at something from the ideas gleaned from the text.
Reading for junior high school students focus and make students to be
able to get meaning in the written text like short functional text, text that is the

form of descriptive, narrative, and recount in daily life context. There is a
strong tendency in teaching English as a foreign language to teach reading with
an emphasis on comprehension instead of language exercise to support the
teaching of language components, such as structural patterns and vocabulary is
one possible approach to improve reading comprehension. In order to help
students understand the text more easily, it is important to use certain technique
of teaching for helping to develop their own strategies for making sense of the
text.
2. Rainbow Dots
According to Moore and Lo (2008; p.124) Rainbow Dots is a strategy
that was influenced by the reading comprehension package. There are some
advantages of Rainbow Dots. First, Rainbow Dots help students to become
aware when they utilize the comprehension strategies by assigning colored dot
stickers while reading. Second, allow readers to be autonomous and in control
of the comprehension process. Last, make the learning process to be fun
because of the colored dot stickers that the students use while reading.
Otherwise, there are disadvantages of Rainbow Dots Strategy. First,
Rainbow Dots need extra time in a process of teaching and learning and the
students could not study by their self in using the strategy, it is should guided
by the teacher.
According Moore and Lo (2008; p.124-126) there are four strategies of
comprehension that introduce and a rainbow dot is using to each of the
strategies.
a. Visualization (yellow dot)
In visualization, the teacher develops a mini-lesson defining the strategy,
visualization. Then distributes copies of an easy read book. The teacher
asks the students to read the text and place small yellow dot stickers in
places where main idea related to the story are created in their minds. Then
the teacher asks the students to share their visualizations with the class.
Following class discussion and the students will uncover all the main idea

and discuss how their main idea are similar or not from the text of the
book.
b. Summarization (green dot).
Summaries include main ideas of the text. The teacher demonstrates how
to pause and summarize during reading. She reads a story aloud and stops
after each paragraph, demonstrate to her students how their teacher thinks
aloud. Then students are asked to read a story with a partner. Each pair
will place a green dot sticker where they pause and summarize. Students
then share their summaries with the class and discuss why they choose to
summarize at that point of the text.
c. Inferences (red dot)
In the third step, students complete a series of listening comprehension
activities to practice making inference while reading. The teacher begins
by reading a text to the students in which some of the details in the text are
missing. The context of the text can guide the students to predict the
missing information. Students are asked to place a red dot next to where
they have to make inferences. Then students are given a short text to read,
mark their inference with red dots, and share their prediction with the
class.
d. Connections (blue dot)
As students become more comfortable using their colored dot stickers in
class, they are instructed to use blue dots to show where they make
connections while reading. Each student is provided with a copy of text.
The teacher reads a passage aloud, stops at certain point relate to the
vocabulary of context. Then the teacher places a blue dot where a
connection is made with the text. Students are then asked to discuss if they
can also make a connections are made to the passage and share their
connection with their partner.
3. Narrative Text
Narrative text is a type of text that tells story (Anderson, M &
Anderson, K., 2003). The purpose of this text is to present a view of the world
that entertains or informs the reader or listener. Even, the narrative text can be

educating. Means that the must be a lesson or a moral that the writer want to
convey from the passage to the writer. In other word, the purpose of narrative
text are for entertaining, informing, and educating. Narrative text includes any
type of writing that relates a series of events. There are some examples of
narrative text, such as: legend, myth, fables, novels, short stories, memoirs,
biographies, and news stories.
There are three the generic structures of narrative text (Barwick, 2006).
a. Orientation
It set the scene and introduce the participants. It are setting, atmosphere, and
time of story. It answer the question: who, when, what, and where.
Characters and some minor characters, attitudes, and appearance. The clues
are set in place for the coming complication. Thus, orientation is about
character, such as: personalities, attitudes, and appearance.
b. Complication
Tells the problems of the story and how the main characters solve them.
This

part

includes

situation,

activities,

or

events

that

lead

problem/complication to the climax. A problem or series of the problem
interrupt or complicate the lives or characters. Thus, complication is
problems happened in the story. It shows when the crisis arise.
c.

Resolution
The resolution brings the series of events to a close and resolves the main
problem, challenge or situation. A solution is discovered to solve the
problems or challenge. It is about giving solution or how to solve the
problem. The crisis is resolved, for better or worse. It shows the end of the
story, usually a happy ending. There are some the grammatical features of
narrative text.

a. Focus on the specific and individual participants.
b. Use of adjectives to build noun groups to describe the people, animals, or
things in the story, such as: a nice, diligent, and kind hearted man, young
man, etc.
c. Use of time connectives and conjunctions to sequence event through time.
Examples: however, later, then.

d. Use of adverbs and adverbial phrases to locate the particular events.
Example: once upon a time, long time a ago.
e. Use of past tenses. Examples: Aji Saka went to the kingdom, measured the
size of the turban.
f. Use of action verbs to indicate the actions. Examples: explained, provided,
smashed.
g. Use of saying and thinking verbs to indicate what characters are feeling
thinking or saying. Examples: told, realized, dedicated.
h. Use of feeling verbs and verb of senses.
Example of narrative text.
Mantu’s Little Elephant
Orientation:
Little Mantu lived in a village deep in the jungle where elephants helped
the men with their work. These elephants were so big and strong. They could lift
up the heaviest logs with their trunks and toss them high in the air.

Complication:
Now, Mantu had an elephant of his very own. His name was Opie. He was
just a baby and Mantu love him very much. Mantu whispered to Opie’s ear that
someday he would become the biggest, strongest, and bravest elephant in the
jungle. The other elephants heard this. They began to laugh and made rude noises
with their trunks. “We’re so big and tall, but you’re so small. You’re nothing at
all,” said one of the big elephants.
Mantu looked up the huge elephant with a mischievous glint in his eye.
“You’re so tall and can see far away. We can see what is happening down here in
the juggle. In fact, we would be the first to see any slithering snakes that may be a
danger”. After hearing the word snakes, the elephants screeched and off they
gwents thundering in fright.
Resolution:
“Did I say there were snakes?” giggled Mantu. “No, I don’t think so,”
smiled Opie. Mantu then climbed upon his little friend’s back and went home to
the village to tell everyone about the foolish elephants.

(Source: Handbook English in Focus for Grade VIII SMP/MTs 2008, p.92-93)
B. Previous Related Study
In this study, there are few of previous researchers who do some study
about Rainbow Dots Strategy, First is the journal of the International Association
of Special Education (IASE) Vol.9, No.1 (Spring 2008, Publish 2009) from Claire
Moore, M.Ed and Lusa Lo, Ed.D. The researchers are researchers in education
and also lecturers at University of Massachusetts Boston, and the title of this
journal article is “Reading Comprehension Strategy: Rainbow Dots”. The result of
this study indicated that students’ overall performances in reading comprehension
have increased. Students also reported that the Rainbow Dots Strategy provided
them with guidance during reading. They were excited to read a new text and able
to utilize all four taught strategies easily.
Second is journal article from Aliyani, Ferri Rita, and Muhammad Arid
(2016) entitle “Improving Reading Comprehension of the Second Grade Students
Through Rainbow Dots Strategy”. This study aims to find out whether or not the
implementation of Rainbow Dots Strategy can improve reading Comprehension
of the second grade students of SMP Negeri 5 Palu. The researchers used preexperimental design and technique of sampling using purposive sampling
technique. The data are collected through pretest and posttest. The researchers
conclude that the use of Rainbow Dots Strategy is effective in improving Reading
Comprehension of the second grade students of SMP Negeri 5 Palu has increases.
Third, journal article from Theresa Kighlinger (2014), the researcher in
alumna the student of Department of English Education School of Teacher
Training and Education in the University of Muhammmadiyah Surakarta, which
the journal article entitled “The Influence of Rainbow Dots Strategies Towards
Students’ Reading Ability”. The focus of the study is to know there is a positive
influence of Rainbow Dots Strategy toward students’ reading ability. The
researcher was conducted at eighth grade of SMP Negeri 2 Laweyan. The study
used the experimental method. The aims of the study are to know the significant
influence of using Rainbow Dots Strategy toward students’ reading ability and to
know describe whether the average score of students’ reading ability which is

taught using Rainbow Dots Strategy is higher than which is taught through
conventional technique.
From of review of related study above, it can be concluded that study have
some differences with researcher’s study. The study from Aliyani, dkk used preexperimental design and Theresa Kighlinger used experimental method. It is
difference with researcher’s study, this study used quisy-experimental design. In
the one of previous study choose reading ability, however the researcher focus on
students’ reading comprehension for eighth grade at Islamic Junior High School
Hidayatul Islamiyah Kuala Lahang in academic year 2019/2020.
In current study, the researcher is interested in investigating the study in
the title “The Effect of Rainbow Dots Strategy on Students’ Reading
Comprehension at Islamic Junior High School Hidayatul Islamiyah Kuala
Lahang”

C. Research Hypothesis
Hypothesis is a prediction of the possible outcomes of the research.
According to Iskandar (2008, p56) state hypothesis a statement of the formulation
study that reasonable explanation that must still be tested empirically.

Statistically, the hypothesis are expressed as follow:

Ha

: Alternative Hypothesis

H0

: Null Hypothesis

The research hypothesis of this study can be seen below:
Ha

:

There is the significant effect of using Rainbow Dots Strategy on the

students reading comprehension before and after being taught by Rainbow
Dots Strategy
H0

: There is no significant effect of using Rainbow Dots Strategy on the
students reading comprehension before and after being taught by Rainbow
Dots Strategy.

CHAPTER III
RESEARCH METHODOLOGY
A. Place and Time of the Study
This study will be conduct in Islamic Junior High School Hidayatul
Islamiyah Kuala Lahang especially in eighth grade students in academic year of
2019/2020. There are six classes in Islamic Junior High School Hidayatul
Islamiyah Kuala Lahang and each grade consist of two classes. It is located at JL
Riau No.22 Kel.Kuala Lahang, Kec.Guang, Kab.Indragiri Hilir, Riau.The
researcher choose this school because the researcher investigated in May 2019,
the researcher found out the teacher usually translate the text for teaching reading
comprehension. From here, the researcher is interested in choosing this school as
a place of the study as well as transferring researcher’s knowledge and give new
strategy on teaching English, especially reading comprehension.

B. Design of The Study
The researcher used the quasi-experimental design in order to meet the
nature of study which attempted to explore the using of rainbow dots strategy on
improving eighth grades reading comprehension in Islamic Junior High School
Hidayatul Islamiyah Kuala Lahang. Quasi-experimental design itself can be
defined as a form of experimental process in which individual are not randomly
assigned to groups (Creswell, 2014). According to Campbell & Cronbach (2002,
p.14) quasi-experimental design features usually create less compelling support
for counterfactual inferences. The experimental group A and be controlled is
group B, they are selected without random assignment. Both groups take pre-test
and post-test. Only the experimental group receives the treatment. To achieve
purpose this study, two groups will be assigned as the participants of the study an
experimental group and a controlled group.
The experimental group will be taught reading comprehension though the
use of rainbow dots strategy as a teaching and learning virtual class to the product
reading comprehension approach while the controlled group will be not, which
focused on giving students’ strategies in reading comprehension. Inspite of the

researcher choose two groups to be object of this research, which is only one
group will receive the treatment and the other as a controlled, which is only one
group will receive the treatment and the other as a controlled, thus the researcher
use nonequivalent control group design. According to Sugiyono (2011, p.118)
nonequivalent control group design like pretest-posttest control group design, the
design which two groups participants, but in nonequivalent control group not
randomly assigned, while pretest-posttest control group is randomly assigned. The
design as follow:

Table 3.1
The Procedure of Nonequivalent Control Group
Pre-test

Treatment

Post-test

O1

X

O2

O3

-

O4

Group
Experiment
Controlled
(Source: Sugiyono, 2011 p.118)
Descriptions:
O1

: pre-test of experimental class

O2

: post-test of experimental class

X

: treatment in the experimental class

O3

: pre-test of control class

O4

: post-test of control class

C. Population and Sample of the Study
1. Population
According to Sugiyono (2011, p.119) population is generalization
region consisting of objects or subjects that have certain characteristics and the
quality of their set by investigators to be learned and then drawn conclusions.
The population of this study is a students of Islamic Junior High School
Hidayatul Islamiyah Kuala Lahang in the eighth grade class academic year
2019/2020. Totaling of 60 students that is divided into two classes. Class eight
1 consist of 60 students and eight 2 consist of 60 students.

Table 3.2
The total of the students of class VIII of the academic year 2019/2020
Class

Male

Female

Total

VIII 1

14

16

30

VIII 2

13

17

30

27

33

60

No
1
2
Total
(Source: Data documentation of Islamic Junior High School Hidayatul Islamiyah
Kuala Lahang 2019)
2. Sample
According to Sugiyono (2011, p.120) the sample is part of the number and
characteristics possessed by this population. The researcher takes 60 students
as a sample of this study that is divided into two classes which are eight 1 as
experimental group and eight 2 as control group. The researcher used total
sampling. Sugiyono (2013, p.85) said that total sampling is when all members
of the population used a sample.

D. Variables of the Study
Variable basically is anything in the form of whatever is determined by the
researcher to be studied in order to obtain information about it, then conclusions
are dawn (Sugiyono; 2011, p.63). In this study there are two variables. They are
independent variable (x) and dependent variable (y).
1. Independent variable (x)
Independent variable referred to as stimulus, predicator, or antecedent.
According to Charles, C.M (1995, p.29) as cited in Latief (2013, p.14) the
independent variable exerts influence on the dependent variable, which is turn
may change as it is affected by the independent variable.
Independent variable in this study is the use of Rainbow Dots.
2. Dependent variable (y)
The dependent variable is those that depend on the independent variable,
they are the outcome ore result of the influence or the independent variable
(Creswell 2013, p.52). Other names for dependent variable are criterion,
outcome, effect, and response variable.
Dependent variable in this study is students reading comprehension.

E. Procedure of the Study
In this study, the researcher did the procedures in teaching reading by
applying Rainbow Dots Strategy. The researcher taught the students for 12
meetings. These procedures were divided into four sections based on explanation
in chapter 2 page 6 as presented below:
Table 3.3
Teaching Procedure
Activities Experimental Class
Prereading

Control Class

1. Greeting and checking

1. Greeting and checking

students attendance

students attendance

2. The researcher motivated
students

2. The researcher motivated
students

3. The researcher asking some 3. The researcher asking some
questions related to the topic

questions related to the topic

of reading material

of reading material

4. The researcher explained the 4. The researcher explained the
goals of the material and gave

goals of the material and gave

the instruction to the material

the instruction to the material

1. The researcher introduced of 1. The
Whilereading

researcher

asked

the

the Rainbow Dots Strategy to

students to read the narrative

the students

text

2. The researcher demonstrated 2. The researcher was repeated the
Rainbow Dots Strategy using a

text by reading in front of the

narrative text

class

3. The researcher gave example 3. The
to

train

applying

the

students

Rainbow

by
Dots

Strategy

students

students to apply the Rainbow

the

underline

the

researcher

asked

the

students to find the meaning
through the dictionary

Dots Strategy in order to 5. The
reading a text

to

asked

difficult words
4. The

4. The researcher guided the

researcher

researcher

asked

the

students to answer the questions

5. After they can apply the

from the text

strategy well, the researcher
asked the students try to apply
it individually
6. And then, the researcher asked
the students try to apply the
Rainbow Dots Strategy in
order to answer the questions
1. The
Postreading

researcher

and

the 1. The

students discussed it together
2. The

researcher

checked

the

was

the

researcher

asked

the

students what the difficulties
about the material

students 2. The researcher and the students

understanding by asking some

discussed it together

questions
1. The
Follow
Up

researcher

gave

the 1. The

feedback for the students

researcher

gave

the

feedback for the students

2. The researcher was repeated 2. The researcher was repeated
about

the

material

today,

about the material

especially about the strategy, 3. The
Rainbow Dots Strategy

to conclude the lesson
researcher

closed

asked

the

students what is the conclusion

3. The researcher led the students

4. The

researcher

about the material today
4. The

the

teaching and learning activities

researcher

closed

the

teaching and learning activities
by praying together

by praying together

F. Instruments of The Study
1. Conceptual definitions
a. Rainbow Dots Strategy
Rainbow Dots Strategy (Moore and Lo, 2008) helps students to become
aware when they utilize the comprehension strategies by assigning colored
dot stickers while reading. Four comprehension strategies are introduced
and a colored dot is assigned to each of the strategies: visualization
(yellow), summarization (green), inferences (red), and connection (blue).
The fundamental goal of rainbow dots is to help students process what they
read in a way that creates a clear understanding, interrelating ideas, making
generalizations, and understanding complicated information.
b. Reading comprehension in this study is defined as the students overall
score on the reading comprehension. The students reading comprehension
achievement measured by using reading comprehension test (Sumiati,
2018). The researcher measure the students reading comprehension on the
basis of literal comprehension in which the students have to find out
information and understand the ideas from the text that are explicitly and
clearly.

2. Criteria of the Scoring
Criteria of the scoring of reading comprehension based on explanation in
chapter 2 page 6.
Table 3.4
Test Specification of Reading Comprehension
No

Indicators
Identifying main idea

Number of
questions
1,6,11,16,21

Number of items

Factual information

2,7,8,13,17,18,23,24

8

Identifying reference

3,5,22

3

Identifying inference

9,12,20

3

Vocabulary in context

4,10,14,15,19,25

6

5

1
2
3
4
5
25
Total
Table 3.5
Criteria of Rubric Scoring Students’ Reading Comprehension
Range 100

Range 10

Symbol

Category

80-100

8.0-10

A

Excellent

66-79

6.6-7.9

B

Very good

56-65

5.6-6.5

C

Good

40-55

4.0-5.5

D

Fairly good

30-39

3.0-3.9

E

Fairly

Source: Arikunto, S (2015, P.281)

3. Data collection of the study
The data will be collected through pre-test and post-test. The researcher
will be give pre-test for students in the first meeting in order to know the
capacity of students’ competence between the experimental class and
controlled class. Before treating the students with Rainbow Dots Strategy, the

researcher administered the pre-test to the students in both classes with the
same instrument to know the homogeneity of students reading comprehension.
The treatment was the application of Rainbow Dots Strategy in eight 2 as
the experimental class. The experimental class will be taught reading
comprehension though the use of rainbow dots strategy as a teaching and
learning class to the product reading comprehension approach while the
controlled group will be not, which focused on giving students’ strategies in
reading comprehension. The presentation of the lesson was done by the
researcher.
The post-test will be given to know to change of understanding material
about reading comprehension of narrative text. This post-test will use to know
the significant difference between the experimental class and controlled class
which is not used any treatment. Post-test was administered after finishing the
treatment. The researcher used the same format of the test for both of classes.
Even through the test instrument was same, students did not realize that would
examined again later. Finally, the researcher made a calculation of the result
from both of the tests.
Table 3.6
Procedure of the Collecting data
VIII 1

Treatment
Pre-test

-

Post-test

VIII 2

4. The test Validity and Reliability
a. Validity
Validity is the extent to which a test measure what is supposed to
measure. According to Sugiyono (2011, p. 168) a valid instrument means
that the instrument can be used to measure what should be measured. The
kind of attributes to measure are content validity, face validity and
construct validity. In this study, the researcher will use content validity.
Contents validity is critical step and a trigger mechanism to link
abstract to visible measure indices, it is studied superficially and

transiently. Content validity is based on assessment by experts in that
content domain especially important when a tests is designed to have low
validity. Furthermore, generally simple for achievement tests than for
psychological construct or other less concrete. Content validity is not tested
for. Rather it is assured by the informed item selections made by experts in
the domain.
b. Reliability
Reliability is the consistency of the instrument in producing the
same score on different testing occasions or with different raters.
Consistency is an important indicator for reliability, meaning that if an
assessment result is or the test scores are consistent from one assessment to
another, then the assessment result has or the test scores have high
reliability. However, consistency is not the meaning of reliability it is only
an indicator of reliability.
Since the type of test belonged the authentic testing, the researcher
ascertained that the test was reliable by doing inter-rater reliability. Allen
& Yen (1979: 73) in Research Methods on Language Learning an
Introduction (Adnan Latief, IKIP Malang: 2013) As reliability of the test
increases, the error score variance becomes relatively smaller. When error
variance is relatively slight, an examinee’s observed score is very close to
his or her true score. However, when error variance is relatively large,
observed scores give poor estimates.
G. Technique of Data Analysis
In analysis the data the researcher use statistical analysis. Which statistical
analysis fundamental to all experiment that use statistic as a research methodology
(Creswell, 2014). Before the researcher calculate the value of test to look at the
hypothesis, the researcher have to analyze the normality and homogeneity of the
data. The examination of normality is needed to whether the data has been
normally distributed. Then, after getting the normally, the next step will be
calculating the homogeneity of the data. It is purpose to look at whether the data is
homogeneous or heterogeneous.

1. Normality Test
This test was carried out in order to check whether or not the data was
normal. If the data was normal, the parametric test was used. On the other
hand, if the data was not normal, the non-parametric test was used. The
researcher used IMB SPSS Statistics version 22 program with KolmogorovSmirnov test to analyze the data.
The hypothesis for testing the normality as follow:
H0 = Data is normal distribution
Ha = Data is not normal distribution
The criteria acceptance and rejection of the hypothesis were:
H0 is accepted when the significance value is ≥ 0.05
Ha is accepted when the significance value is ≤ 0.05
2. Homogeneity Test
The purpose of homogeneity test is to see the data or sample in both
classes are homogeneous or heterogeneous. In this study, the researcher used
IMB SPSS Statistics version 22 program to know the data or sample are
homogeneous variance or not.
The hypothesis for testing the homogeneity as follow:
H0 = The variance of data or sample is homogeneous
Ha = The variance of data or sample is not homogeneous (heterogeneous)
The criteria of the test acceptance or not as follow:
H0 is accepted when the significance value is ≥ 0.05
Ha is accepted when the significance value is ≤ 0.05
3. T-test
To analyze the data the researcher will employ IMB SPSS Statistics
(Statistical Product and Service Solution) version 22 program. In this case, the
data will analyzed by sample t-test. There are two kinds of sample t-test, they
are independent sample t-test and paired sample t-test. Paired sample t-test is
used to see whether or not there is significant effect of students’ reading
achievement before and after the treatment. The independent sample t-test is
used to compare the means of one variable for two groups of cases (Taniredja,
2014: p.81-83).

H. Statistical Hypothesis
Formula of hypothesis based on Sugiyono (2013, p.69).

H01

: µ1 ≤ µ2

H02

: µ1 ≤ µ2

Ha1

: µ1 ≥ µ2

Ha2

: µ1 ≥ µ2

Description:
Ha1

:

There is the significant effect of using Rainbow Dots Strategy on the

students reading comprehension before and after being taught by Rainbow
Dots Strategy
H01

: There is no significant effect of using Rainbow Dots Strategy on the
students reading comprehension before and after being taught by Rainbow
Dots Strategy

Ha2

: There is a significant difference between controlled class and experiment
class that being taught by Rainbow Dots Strategy

H02

: There is no significant effect difference between controlled class and
experiment class that being taught by Rainbow Dots Strategy

µ1

: rata-rata (experiment class)

µ2

: rata-rata (control class)

I. Schedule of the Study
The researcher arranged the schedule of the study in order to make the
research be effective and finish with the specified time. So, the researcher created
a study of schedule are as follow:

Table 3.7
Schedule of the Study
Months
No

Activities

May

August

September

October

November

1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4
Preparation
1

of X

proposal
Arranging

2

proposal
Preparation

3

X X

of

X

seminar
Seminar

X

4
Improvement of
5

seminar
Making

6

X

X

Research
permission
Collecting

7

Data
Arranging

8

X

research list
Writing

9

X X X

final report

X X X

CHAPTER IV
FINDING AND DISCUSSION
A. Finding of the Study
The purpose of the study was to obtain the students’ reading
comprehension who were taught by using Rainbow Dos Strategy and those who
were taught without using Rainbow Dots Strategy, and to find out whether or not
there was significant effect of using Rainbow Dots Strategy on students’ reading
comprehension at Junior High School Hidayatul Islamiyah Kuala Lahang.
The data of students’ reading comprehension in the pre-test and post-test
in experimental and control class were scored by the researcher. Before post-test
in experimental class the researcher gave the treatment for the students by using
Rainbow Dots as strategy in teaching narrative text of in reading comprehension,
meanwhile, in control class the researcher used conventional strategy in teaching
narrative text in reading comprehension. After the researcher got the data, the
researcher analyzed the data by using t-test in using statistical product and service
solution: IMB SPSS Statistic version 22 program. The researcher conducted some
steps: 1. Descriptive analysis of the students reading comprehension, 2. Statistical
analysis of the students reading comprehension test.

1. Descriptive Analysis of the Data
In the data descriptive analysis, the researcher explain about
frequencies, mean score, total score, variance score, and standard deviations of
the test based on category analyzed on the result of the test before and after
intervention in both of experimental class and control class. The scores were
acquired from: a. result of pre-test and post-test in experimental class, b. result
of pre-test and post-test in control class. The score categories used in the result
can be seen in table below.

Table 4.1
Score Categories
Score

Symbol

Category

80 – 100

A

Excellent

66 – 79

B

Very Good

56 – 65

C

Good

40 – 55

D

Fairly Good

30 – 39

E

Fairly

Source: Arikunto, S (2015, P.281)
a. Result of pre-test and post-test in experimental class
The

researcher

obtained

data

pre-test

and

post-test

from

experimental class consist of 30 students of the eight grades before
conducting study. In pre-test the students were asked to answer 25
questions multiple choice with narrative text. Before post-test, the
researcher given treatment for the students were taught by using Rainbow
Dots Strategy. After treatment, the researcher given post-test for students
with the same test to see the improvement the students’ reading
comprehension. The test were presented in frequency distribution of pretest and post-test in experimental class table which consist of minimum
score, maximal score, total score, mean score, variance, and standard
deviation from the table 4.2 below.

Table 4.2
Descriptive Statistic Pre-test and Post-test in Experimental Class
Std.
N

Min

Max

Sum

Mean Deviation Variance

Pretest

30

28

80

1742

58,07

13,549

183,582

Posttest

30

56

88

2278

75,93

7,306

53,375

Valid N

30

(listwise)

Based on the table 4.2 calculation above, the pre-test can be
calculated that the total score was 1742 of 30 students. The pre-test
minimum score was 28 and maximum score was 80. The mean of pre-test
was 58.07 and standard deviation was 13.549 with the variance was
183.582. Moreover, it can be seen the score of post-test that there was
improvement on students’ reading comprehension after treatment by using
Rainbow Dots as strategy. The post-test total score was 2278 of the same
number students. The post-test minimum score was 56 and maximum score
was 88. The mean score of post-test was 75.93 and standard deviation was
7.306 with the variance score was 53.375. The result of post-test showed
that the mean score was different from pre-test. In experimental class there
was improvement after giving treatment by applying Rainbow Dots
Strategy in teaching reading comprehension.
The complicated calculation can be seen in appendix 2 and
histogram 4.1. The researcher used IMB SPSS Statistics version 22
program to know the frequencies and percentages score of pre-test and
post-test.

Histogram 4.1
Pre-test Score in Experimental Class

The histogram above showed the pre-test from 30 students there
are two students (6.6%) got score in interval 30-39 which could be
categorized fairly, eight students (26.5%) got score in interval 40-55, its
mean fairly good. There are 11 students (36.6%) got score in interval 5665, its mean good level. There are 8 students (26.6%) got score in interval
66-79 which could be categorized very good. The only a student (3.3%)
got score 80 in interval 80-100 which could be categorized excellent.
Thus, based on the higher percentage the result of pre-test, students
reading comprehension before applying Rainbow Dots Strategy in
experimental class was categorized into good level. To know the different
about after and before treatment (pre-test and post-test) in experimental
class can see from histogram 4.2 below.

Histogram 4.2
Post-test Score in Experimental Class

The histogram showed above the post-test of experimental class.
There was no students (0%) no got score fairly and fairly good level. In the
post-test in experimental class, there are four students (13.3%) got score
good level. There are 13 students (43.3%) got score very good level. The
same number students (43.3%) got score in interval 80-100 which could be
recognized excellent level. Based on the highest percentage score, the
result of treatment by applying Rainbow Dots Strategy in teaching reading
comprehension was recognized into excellent level.

b. Result of pre-test and post-test in control class
In the control class, the researcher obtained data pre-test and posttest of 30 students of the eight grades before conducting study. In pre-test
the students were asked to answer 25 questions multiple choice with
narrative text. Whereas in control class the students’ were taught by
conventional strategy. The researcher given post-test for students with the
same test to see the improvement the students’ reading comprehension.

The test were presented in frequency distribution of pre-test and post-test
in experimental class table which consist of minimum score, maximal
score, total score, mean score, variance, and standard deviation from the
table 4.3 below.
Table 4.3
Descriptive Statistics of Pre-test and Post-test in Control Class
Std.
N

Min

Max

Sum

Mean

Deviation

Variance

Pretest

30

28

78

1678

55,93

14,851

220,547

Posttest

30

48

82

2040

68,00

9,713

94,345

Valid N
(listwise)

30

Based on the table 4.3 calculation above, the pre-test can be
calculated that the total score was 1678 of the same number of students.
The pre-test minimum score was 28 and maximum score was 78. The mean
of pre-test was 55.93 and standard deviation was 14.851 with the variance
score was 220.547. Moreover, it can be seen the score of post-test that there
was improvement on students’ reading comprehension after learning by
using conventional strategy. The post-test total score was 2640 of the same
number students. The post-test minimum score was 48 and maximum score
was 82. And then the mean score of post-test was 68.00 and standard
deviation was 9.713 with the variance score was 94.345.
The complicated calculation can be seen in appendix 1 and
histogram 4.3. The researcher used IMB SPSS Statistics version 22
program to know the frequencies and percentages score of pre-test and
post-test.

Histogram 4.3
Pre-test Score in Control Class

Based on histogram above, the pre-test from 30 students there are
four students (13.3%) got score in interval 30-39 which could be
categorized fairly, ten students (33.4%) got score in interval 40-55, its
mean fairly good. There are 7 students (23.3%) got score in interval 56-65,
its mean good level. There are 9 students (30%) got score in interval 66-79
which could be categorized very good. No only one student got score in
interval 80-100 categorized excellent. The researcher used conventional
strategy to teach students in control class. To know the different about
after and before pre-test and post-test in control class can see from
histogram 4.4 below.

Histogram 4.4
Post-test Score in Control Class

The histogram 4.4 showed above the post-test of control class.
There was no students (0%) no got score fairly. In the post-test in control
class, there are four students (13.3%) got score fairly good level. There are
five students (16.7%) got score good level. There are 17 students (56.7%)
got score in interval 66-79, its mean very good level. And then, there are
four students got score in interval 80-100 which could be recognized
excellent level.
The mean score differences between post-test score 68.00 in
control class and post-test score 75.93 in experimental class show that was
improvement on students’ reading comprehension with treatment and not.

2. Statistical Analysis of the Data
In the data statistical analysis, the researcher explain about normality test,
homogeneity test, and t-test. In the t-test the score were acquired from: paired
sample test and independent sample test.
a. Normality test
In the measuring normality test, the researcher used IMB SPSS
Statistics version 22 program was applied by using Kolmogorov-Smirnov
test. This test was carried out in order to check whether or not the data was
normal. If the data was normal, the parametric test was used, if the data
was not normal, the non-parametric test was used. The level of
significance value is set up at higher than 0.05 is normal, and not normal,
the level significance value is lower than 0.05. The result of normality test
of pre-test the students’ reading comprehension ability in experimental
class and control class of presented in the following the table.
Table 4.4
One-Sample Kolmogorov-Smirnov Test in Pre-test

N
Normal Parametersa,b

Most Extreme
Differences

Mean
Std.
Deviation
Absolute
Positive
Negative

Experimental
30
58,07

Control
30
55,93

13,549

14,851

,106
,077
-,106
,106
,200c,d

,108
,071
-,108
,108
,200c,d

Test Statistic
Asymp. Sig. (2-tailed)
a. Test distribution is Normal.
b. Calculated from data.
c. Lilliefors Significance Correction.
d. This is a lower bound of the true significance.

Table 4.5
One-Sample Kolmogorov-Smirnov Test in Post-test

N
Normal Parametersa,b

Most Extreme
Differences

Mean
Std.
Deviation
Absolute
Positive
Negative

Test Statistic
Asymp. Sig. (2-tailed)
a. Test distribution is Normal.
b. Calculated from data.
c. Lilliefors Significance Correction.

Experimental
30
75,93

Control
30
68,00

7,306

9,713

,170
,103
-,170
,170
,026c

,133
,084
-,133
,133
,183c

Based on the table 4.4 above, the significance value or asymp. sig.
(2-tailed) of pre-test in experimental class are 0.200 and pre-test in control
class are the same number significance value. It mean the score are higher
than the level of significance, 0.200 ≥ 0.05. It can be said the data of pretest in experimental class and control class are normality distributed. Then,
the test of normality for post-test in experimental class and control class
can see in the table below.
In the post-test, the level of significance value or asympt. Sig. (2tailed) in experimental class is 0.026 and control class is 0.183. It mean,
both of the significances value are higher than 0.05, or 0.026 ≥ 0.05 in
experimental class and 0.183 ≥ 0.05 in control class. It means the data
post-test in experimental class and control class are normally distributed.
b. Homogeneity test
The homogeneity test was used to analyze whether the sample
variance is homogeneous or not. The level test is employed in this
analysis. The relationship can be considered homogeneous if the
significant value is higher than the significance level of 0.05, and not
homogeneous or heterogeneous if the significant value is lower than the
significance level of 0.05. This is an assumption of Analysis of Variances

test (ANOVA) work well the case number of subject. The result of the
data analysis of homogeneity test was presented in the table below.
Table 4.6
Homogeneity test of Pre-test in
Experimental Class and Control Class
Levene
Statistic

df1

,733

df2
1

Sig.
58

,395

Based on the result of test of homogeneity of variances showed that
the significance value of pre-test in experimental class and control class
was higher than the significance level, 0.395 ≥ 0.05. It can be stated that
the samples of variance was homogeneous.
Table 4.7
Homogeneity test of Post-test in
Experimental Class and Control Class
Levene
Statistic
2,639

df1

df2
1

58

Sig.
,110

From the table above, the result of homogeneity of variances
showed that the significance value of post-test in experimental and control
class was higher than the significance level, 0.110 ≥ 0.05. It means, the
samples of variance was homogeneous.
c. Testing Hypothesis
In the testing hypothesis, the researcher conducted some steps:
1.The analysis of paired sample t-test in experimental class, and 2.The
analysis of independent sample t-test, the researcher used IMB SPSS
Statistics version 22 program for testing hypothesis.

1) Analysis of paired sample T-test in experimental class
The analysis was used to see whether or not a significant effect
of using Rainbow Dots Strategy on students’ reading comprehension
in experimental class. The analysis was conducted to examine the
different between pre-test and post-test score in experimental class in
order to know how well the treatment worked. The researcher used to
compare two paired group of T-test formula by using SPSS version
22. The result of score can be seen in the table below.

Table 4.8
Paired Samples Statistics

Pair 1 Posttest
Pretest

Mean
75,93
58,07

N
30
30

Std.
Deviation
7,306
13,549

Std. Error
Mean
1,334
2,474

Table 4.9
Paired Samples Correlations
N
Pair 1 Posttest &
Pretest

Correlation
30

Sig.

,694

,000

Table 4.10
Paired Samples Test
Paired Differences

Mean

95%
Confidence
Std. Std. Interval of the
Difference
Devi Error
ation Mean Lower Upper

t

Sig.
(2tailed
df
)

P Posttest
a i Pretest
r
1

17,867 9,978 1,822 14,141 21,593 9,807 29

,000

In the hypothesis examination are:
Ha1

:

There is the significant effect of using Rainbow Dots

Strategy on the students reading comprehension before and
after being taught by Rainbow Dots Strategy
H01

: There is no significant effect of using Rainbow Dots
Strategy on the students reading comprehension before and
after being taught by Rainbow Dots Strategy.

This statement based on the decision:
If the significant test or sig. (2-tailed) lower than (≤ 0.05), it
means Ha1 is accepted and H01 is rejected.
If the significant test or sig. (2-tailed) higher that (≥ 0.05), it
means Ha1 is rejected and H01 is accepted.
The result of the test shows that are was a statically significant
improvement on students’ reading comprehension before and after the
implementation of Rainbow Dots Strategy. From the table 4.8 above,
the mean of pre-test was 58.07 with standard deviation 13.549 from
30 sample (n). After implementation of Rainbow Dots Strategy on
students’ reading comprehension in experimental class, the mean
score of post-test was 75.93 with standard deviation 7.306 from the
same number of samples.
Meanwhile, from the table 4.9 showed the correlation of pretest and post-test. The correlation score was 0.694 which could be
categories strong level. The closer of the correlation value is to +1 or 1, the stronger the relationship between the two variables. The more
information about interpretation of the correlation value of research
variables can see from appendix.

Based on the result of the table 4.10, the significant value or
sig. (2-tailed) was 0.000. It was lower than the significance level 0.05
(0.000 ≤ 0.05) so Ha1 is accepted and H01 is rejected, or there is a
significant difference between students’ reading comprehension
before and after they taught by applying Rainbow Dots Strategy.
2) Analysis of Independent sample T-test
In independent sample T-test was conducted to find out
whether or not was significant different between experimental class
and control class after students were given the treatment. The
researcher used IMB SPSS Statistics version 22 program to know the
calculated T-test.
Table 4.11
Group Statistics of Independent Sample T-Test
Std.
Students’

Class

Learning
Outcome

Std.

Error

N

Mean

Deviation

Mean

Experimental

30

75,93

7,306

1,334

Control

30

68,00

9,713

1,773

Table 4.12
Independent Sample T-Test
Levene's
Test for
Equality of
Variances

F

Sig.

T

t-test for Equality of Means
Std.
95%
Me Err
Confidence
an or Interval of the
Sig. Diff Diff
Difference
(2eren eren
Df tailed) ce ce Lower Upper

S Equal
c variances
o assumes
r
e
Equal
variances
not
assumes

2,639

,110 3,575

58

,001

7,9
33

2,2
19

3,492 12,375

3,575

53,
857

,001

7,9
33

2,2
19

3,484 12,382

In the hypothesis examination are:
Ha2

:

There is a significant difference between controlled class

and experiment class that being taught by Rainbow Dots
Strategy
H02

: There is no significant effect difference between
controlled class and experiment class that being taught by
Rainbow Dots Strategy

This statement based on the decision:
If the significant test or sig. (2-tailed) lower than (≤ 0.05), it
means Ha2 is accepted and H02 is rejected.
If the significant test or sig. (2-tailed) higher that (≥ 0.05), it
means Ha2 is rejected and H02 is accepted.
From the calculated of the table above, the table 4.12 the mean
difference was 7.933 of post-test in experimental class and control
class. Meanwhile, the table 4.10 showed that mean of post-test in
experimental class was 75.93 with standard deviation score was 7.306,
and the post-test in control class was 68.00 with standard deviation
score was 9.713.
Based on the output, the significance value or sig. (2-tailed)
was 0.001. It was lower than significance level 0.05 (0.001 ≤ 0.05) so
Ha2 is accepted and H02 is rejected. It means that there is a significant
difference between experiment class after given the treatment and
controlled class without given the treatment.

B. Interpretation
The aims of this study are to find out whether there is a significant
effect of applying Rainbow Dots Strategy on students’ reading comprehension
at the eighth grade of Islamic Junior High School Hidayatul Islamiyah Kuala
Lahang, and to find out whether there is a significant difference between
experimental class and control class. The researcher used two classes as the
sample that consist of 30 students of each class. One class was chosen to be the
experimental class students was given treatment, and the other one class as the
control class received without the treatment. The treatment in experimental
class used Rainbow Dots as the strategy to taught students reading
comprehension. Meanwhile, in control class the researcher used the
conventional strategy to taught students reading comprehension.
According to Snow (2004, p.9) reading comprehension is defined as the
level understanding of a text or message. This understanding comes from the
interaction between the words that are written and how they trigger knowledge
outside the text or message. Reading comprehension was informed by a vision
of proficient readers who are capable of acquiring new knowledge and
understanding new concepts, applying textual information appropriately, and
being engaged in the reading process and reflecting on what is being read.
According to Moore and Lo (2008; p.124) Rainbow Dots is a strategy
that was influenced by the reading comprehension package. There are some
advantages of Rainbow Dots. First, Rainbow Dots help students to become
aware when they utilize the comprehension strategies by assigning colored dot
stickers while reading. Second, allow readers to be autonomous and in control
of the comprehension process. Last, make the learning process to be fun
because of the colored dot stickers that the students use while reading.
Otherwise, there are disadvantages of Rainbow Dots Strategy. First, Rainbow
Dots need extra time in a process of teaching and learning and the students
could not study by their self in using the strategy, it is should guided by the
teacher.
Rainbow Dots as strategy was treatment in experimental class. Before
conducting treatment in this class, the atmosphere of classroom in teaching

English especially reading is passive during the lesson. The students feel
monotonous and uninteresting when they are in the process of learning because
the teacher just asked the student to read the text every meeting, identifying the
difficult words, translating the words and look up the dictionary if they don’t
know the meaning. So, the students have difficulties in reading comprehension,
such as the luck vocabulary, the concept of the words, unfamiliar etc. But, the
atmosphere was changed during treatment, the students felt that they had new
innovation when they learnt English by using Rainbow Dots strategy.
Based on the calculation by using IMB SPSS Statistic version 22
program, it was found that there was a significant effect. Based on the data
analysis, it interpreted the result of normality test of pre-test in experimental
class was normal distribution. In experimental class, the statistics asymp. Sig.
(2-tailed) was 0.200. The score of normality test of post-test in experimental
class was 0.026. Then, the score of normality of pre-test and post-test in control
class was also normal distributed. It can found that the statistics asymp. Sig. (2tailed) pre-test was 0.200 and post-test was 0.183. In addition, the homogeneity
test was showed by the result of pre-test both the experimental class and
control class were 0.395. This means that the data or sample of homogeneity of
variance was homogeneous because the scores of pre-test was higher than the
significance level that was 0.05 (0.395 ≥ 0.05). Also, the result of post-test
both the experimental class and controlled class were 0.110. This means that
the data or sample of homogeneity of variance was homogeneous because the
scores of pre-test was higher than the significance level that was 0.05 (0.395 ≥
0.05).
Additionally, based on the calculation of t-test, the result of paired
sample test of post-test in experimental class and controlled class showed the
mean score was 17.867 and the sig. (2-tailed) score was 0.000, which H01
(Null Hypothesis) is rejected and Ha1 (Alternative Hypothesis) is accepted.
This means that there is the significant effect of using Rainbow Dots Strategy
on the students reading comprehension before and after being taught by
Rainbow Dots Strategy because the score was lower than was 0.05. Thus, the
result of independent sample t-test sig. (2-tailed) was 0.001, which H02 (Null

Hypothesis) is rejected and Ha2 (Alternative Hypothesis) is accepted because
the score lower than 0.05. It means that there is a significant difference
between controlled class and experiment class that being taught by Rainbow
Dots Strategy.
Moreover, in experimental class, there were 30 students in pre-test and
post-test. In the pre-test, the result of the mean score was 58.07. In the posttest, the result of the mean score was 75.93. It showed that there was a
significant improvement after the treatment by applying Rainbow Dots
Strategy in teaching reading comprehension. It means that the treatment
worked very well.
Besides, in control class, there were the same number students of
experimental class in pre-test and post-test. In the pre-test, the result of mean
score was 55.93. And then, the mean score of post-test was 68.00. It showed
that the result of the post-test in control class without applying Rainbow Dots
Strategy was improve too, but the score was lower than the score in
experimental class.
The difference between mean scores of pre-test and post-test in
experimental class was 17.86. And then, the difference between mean scores of
pre-test and post-test in control class was 12.07, it lower than experimental
class. The researcher gave illustration from pre-test and post-test how Rainbow
Dots strategy worked, so that the students experimental class achieved better
than control class in reading comprehension. Meanwhile, the difference of pretest in experimental class and control class was 2.14, and the difference of
post-test in experimental class and control class was 7.93.
From the explanation above, it can be concluded that the teaching
reading comprehension by applying Rainbow Dots Strategy in experimental
class was more effective than applying conventional strategy in control class.
As a result, the steps in conducting Rainbow Dots strategy facilitated them for
having opportunities to practice and to encourage their motivation in reading
comprehension. Rainbow Dots strategy required them to be an active read in
every activity and teaching reading using Rainbow Dots was fun and helpful

especially for the eighth grade students of Islamic Junior High School
Hidayatul Islamiyah Kuala Lahang.

CHAPTER V
CONCLUSION AND SUGGESTION
After collecting the data and analyzing the result of the study, the
researcher drew some conclusion and suggestion in teaching and learning reading
comprehension by using Rainbow Dots Strategy.
A. Conclusion
Based on the result of hypothesis t-test in chapter IV, which had been
done, the conclusion could be concluded as follow:
1. From the result of the paired sample test, the mean of pre-test was 58.07
with standard deviation 13.549 from 30 sample (n). After implementation of
Rainbow Dots Strategy on students’ reading comprehension in experimental
class, the mean score of post-test was 75.93 with standard deviation 7.306
from the same number of samples. The result of the test shows that are was
a statically significant improvement on students’ reading comprehension
before and after the implementation of Rainbow Dots Strategy. Based on the
result of the table 4.9, the significant value or sig. (2-tailed) was 0.000. It
was lower than the significance level 0.05 (0.000 ≤ 0.05) so Ha1 is accepted
and H01 is rejected, or there is a significant effect of using Rainbow Dots on
students’ reading comprehension before and after they taught by applying
Rainbow Dots Strategy.
2. Furthermore, based on the result of independent sample t-test with the
significance level lower than 0.05 which to hypothesis is accepted, the
significance value or sig. (2-tailed) was 0.001. It was lower than
significance level 0.05 (0.001 ≤ 0.05) so Ha2 is accepted and H02 is rejected.
It can be concluded there was the significance different between students’
before and after of using Rainbow Dots strategy as a treatment in the
experimental class on students’ reading comprehension in narrative text.

B. Suggestion
Related to the finding in the previous chapter and the conclusion, the
researcher also gives some suggestions are given the participants who are
closely related to this study.
They are presented of suggestions as follow:
1. For English Teachers
a. It is recommended to teacher to use Rainbow Dots strategy as one of
the alternative ways of reading activity to improve the students’ reading
comprehension.
b. The teacher should be creative in selecting reading text in order to
improve the students’ motivation and diminish boredom in teaching and
learning process.
c. The teacher should engage students’ motivation and involve them more
in teaching and learning process.
2. For the Students
a. The students to give more attention when doing Rainbow Dots strategy
so that it can run well.
b. The students should have more practice in using Rainbow Dots strategy
in reading text.
c. The students should pay more attention to the lesson that has been
explained by the teacher and change their habit as what is taught by
using Rainbow Dots Strategy.
d. The students must be creative to select kinds of reading text in order to
comprehend more the text and diminish boredom in learning English
especially in reading subject.
3. For the next researchers
The researcher hope that can use Rainbow Dots strategy by using
other types of text and for improving reading comprehension in another
grade.

4. For the readers
That not only read this research paper but also can give
contribution to share information to another people so that they know
Rainbow Dots strategy is one of teaching strategy which can improve the
students’ ability not only in reading, but also or all skills in teaching
English
5. For the School
a. It is recommended to the school to do an evaluation for students’
difficulties based on the result of teaching and learning process.
b. It is hoped for the school to establish an English club in order to enlarge
the students’ knowledge in English.
c. It is hoped for the school to facilitate students in joining English
competition in term of strength testing the students’ motivation in
learning English.
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Appendix 1
Students’ Scores

The Score of Pre-test and Post-test
(Experimental Class)
Students

Pre-test(y1)

Post-test(y2)

Gained score(y)

Q1
Q2
Q3
Q4
Q5
Q6
Q7
Q8
Q9
Q10
Q11
Q12
Q13
Q14
Q15
Q16
Q17
Q18
Q19
Q20
Q21
Q22
Q23
Q24
Q25
Q26
Q27
Q28
Q29
Q30
Total score
Mean score
Max score
Min score

68
56
52
56
60
76
60
32
78
76
72
64
60
44
68
56
48
60
28
40
56
80
60
76
62
42
50
46
46
70
1742
58,07
80
28

82
80
76
72
82
80
64
56
80
84
80
76
74
72
82
78
74
68
62
76
84
88
80
82
70
64
78
76
78
80
2278
75,93
88
56

14
24
24
16
22
4
4
24
2
8
8
12
14
26
14
22
26
8
40
36
28
8
20
6
8
22
28
30
32
10

40
2

The Score of Pre-test and Post-test
(Control Class)
Students

Pre-test(y1)

Post-test(y2)

Gained score(y)

Q1
Q2
Q3
Q4
Q5
Q6
Q7
Q8
Q9
Q10
Q11
Q12
Q13
Q14
Q15
Q16
Q17
Q18
Q19
Q20
Q21
Q22
Q23
Q24
Q25
Q26
Q27
Q28
Q29
Q30
Total score
Mean score
Max score
Min score

52
60
68
78
56
32
60
74
64
76
72
76
44
34
60
48
28
46
50
78
60
60
52
32
70
42
44
50
70
42
1678
55.93
78
28

68
68
74
80
74
58
70
78
70
82
76
80
62
58
68
52
50
62
72
80
76
78
58
48
70
52
66
68
76
66
2040
68.00
82
48

16
8
6
2
18
26
10
4
6
6
4
4
18
24
8
4
22
16
22
8
16
18
6
16
0
10
22
18
6
20

26
0

Appendix 2
Statistical Data Analysis

The Distribution Frequency of Students’ Pre-test in
Experimental Class
PRETEST

Valid 28

Frequency Percent
1
3,3

Valid
Percent
3,3

Cumulative
Percent
3,3

32
40
42
44
46

1
1
1
1
2

3,3
3,3
3,3
3,3
6,7

3,3
3,3
3,3
3,3
6,7

6,7
10,0
13,3
16,7
23,3

48
50
52
56
60
62

1
1
1
4
5
1

3,3
3,3
3,3
13,3
16,7
3,3

3,3
3,3
3,3
13,3
16,7
3,3

26,7
30,0
33,3
46,7
63,3
66,7

64
68
70
72
76

1
2
1
1
3

3,3
6,7
3,3
3,3
10,0

3,3
6,7
3,3
3,3
10,0

70,0
76,7
80,0
83,3
93,3

78
80

1
1

3,3
3,3

3,3
3,3

96,7
100,0

Total

30

100,0

100,0

The Distribution Frequency of Students’ Post-test in
Experimental Class

POSTTEST
Frequency Percent
Valid

Valid
Percent

Cumulative
Percent

56
62
64
68
70

1
1
2
1
1

3,3
3,3
6,7
3,3
3,3

3,3
3,3
6,7
3,3
3,3

3,3
6,7
13,3
16,7
20,0

72
74
76
78
80
82

2
2
4
3
6
4

6,7
6,7
13,3
10,0
20,0
13,3

6,7
6,7
13,3
10,0
20,0
13,3

26,7
33,3
46,7
56,7
76,7
90,0

84
88
Total

2
1
30

6,7
3,3
100,0

6,7
3,3
100,0

96,7
100,0

The Distribution Frequency of Students’ Pre-test in
Control Class

PRETEST

Valid

28

Frequency Percent
1
1,7

Valid
Percent
3,3

Cumulative
Percent
3,3

32
44
48
52
56
60

2
1
1
2
4
6

3,3
1,7
1,7
3,3
6,7
10,0

6,7
3,3
3,3
6,7
13,3
20,0

10,0
13,3
16,7
23,3
36,7
56,7

64
68
72
74
76

2
3
2
1
3

3,3
5,0
3,3
1,7
5,0

6,7
10,0
6,7
3,3
10,0

63,3
73,3
80,0
83,3
93,3

2
30
30
60

3,3
50,0
50,0
100,0

6,7
100,0

100,0

78
Total
Missing System
Total

The Distribution Frequency of Students’ Post-test in
Control Class

POSTTEST

Valid

56

Frequency Percent
1
1,7

Valid
Percent
3,3

Cumulative
Percent
3,3

62
64
68
70
72
74

1
2
1
1
2
2

1,7
3,3
1,7
1,7
3,3
3,3

3,3
6,7
3,3
3,3
6,7
6,7

6,7
13,3
16,7
20,0
26,7
33,3

76
78
80
82
84

4
3
6
4
2

6,7
5,0
10,0
6,7
3,3

13,3
10,0
20,0
13,3
6,7

46,7
56,7
76,7
90,0
96,7

1
30
30
60

1,7
50,0
50,0
100,0

3,3
100,0

100,0

88
Total
Missing System
Total

Frequency Statistics of Control Class

PRETEST
N

Valid
Missing

Mean
Std. Error of Mean
Median
Mode
Std. Deviation
Variance
Skewness
Std. Error of
Skewness
Kurtosis
Std. Error of
Kurtosis
Range
Minimum
Maximum
Sum

30
0
55,93
2,711
58,00
60
14,851
220,547
-,166

POSTTEST
30
0
68,00
1,773
69,00
68
9,713
94,345
-,544

,427

,427

-,978

-,647

,833

,833

50
28
78
1678

34
48
82
2040

Frequency Statistics of Experimental Class
PRETEST
N

Valid
Missing

Mean
Median
Std. Deviation
Variance
Minimum
Maximum
Sum

30
0
58,07
60,00
13,549
183,582
28
80
1742

POSTTEST
30
0
75,93
78,00
7,306
53,375
56
88
2278

Tests of Normality of Pre-test
Kolmogorov-Smirnova
Statistic
Experimental

Control

Df

Sig.

Shapiro-Wilk
Statistic

df

Sig.

,106

30

,200*

,970

30

,543

,108

30

,200*

,954

30

,212

*. This is a lower bound of the true significance.
a. Lilliefors Significance Correction

Tests of Normality of Post-test
Kolmogorov-Smirnova
Statistic
Experimental

Control

Df

Shapiro-Wilk

Sig.

Statistic

df

Sig.

,170

30

,026

,919

30

,026

,133

30

,183

,939

30

,085

a. Lilliefors Significance Correction

Homogeneity Test of Pre-test in Experimental and Control Class
With ANOVA
STUDENTS’ OUTCOME
Sum of
Squares

Df

Mean Square

F

Sig.

Between
Groups

Within Groups

Total

68,267

1

68,267

11719,733

58

202,064

11788,000

59

,338

,563

Homogeneity Test of Post-test in Experimental and Control Class
With ANOVA
STUDENTS’ OUTCOME
Sum of
Squares

Df

Mean Square

F

Sig.

Between
Groups

Within Groups

Total

944,067

1

944,067

4283,867

58

73,860

5227,933

59

12,782

,001

Guidelines for Providing Interpretation of Paired Sample Correlation

Interval Correlation

Level

0.0 – 0.199

Very Low

0.20 – 0.399

Low

0.40 – 0.599

Average

0.60 – 0.799

Strong

0.80 – 1.000

Very Strong

(Source: Sugiyono, 2011 p. 242)

Appendix 3
Instrument Test of Reading Comprehension

READING TEST

Read this text and answer the questions by yourself!
Text for number 1-5
One upon a time, there was a kingdom in Java that was attacked by
another kingdom. The King asked his Queen to save her life. Alas! In the middle
of the jungle, the enemy killed all her guards. However, the Queen was lucky
because she changed into a golden snail and survived.
One day, an old woman saw the snail and took it home, she looked after it.
Whenever the old woman was not at home, the snail turned into a human being.
She cooked and did the household chores. When the old woman got home, the
Queen quickly changed into snail again. It happened several times and made the
old woman curious. One day, the old woman peeped and saw what was going on.
She broken in, immediately. She asked, “why did you change yourself into a
snail?” The Queen told her what happened. The old woman was surpised to know
that the snail was a Queen.
Later, from the head of the village they discovered that the King had won
the battle and he was looking for his wife. Then the village head send a message
to the King telling him that his wife was safe.
Several days later, the King and has guards came for the Queen. They
thanked the villager for their kindness and brought the old woman to their place.
(Source: UNAS SMP/MTs 2016)
1. What the second paragraph tell you about?
a. The Queen lived as a golden snail
b. The enemy who attacked the kingdom
c. The old woman who looked after a snail
d. The King’s guards who were killed by enemy
2. In the end of the story, the old woman live in …
a. the King’s place
b. a small village
c. the village heads
d. the middle of the jungle
3. The text tell you story of …
a. a golden snail
b. a kingdom
c. an old woman
d. a King

4. “…the snail and took it home…”
The underline word similar meaning is …
a. street
b. house
c. hotel
d. school
5. “…and brought the old woman to their place” (paragraph 4)
What is the underline word refer to?
a. King’s guards
b. Head village
c. King and Queen
d. Villager
Read this text and then answer the question by yourself!
Text for 6-10
One a summer day, the weather was very hot and everybody was thirsty. A
lion and a pig came at the same moment to a small well to drink. They were
arguing which of them should drink first, and were soon fighting furiously.
When they rested from their fighting, they saw some vultures in the
distance. The birds were waiting for one of them to die so they could eat. The
vultures were looking and anticipating eagerly. They were more than five vultures
ready to grab any victims from the fight.
Realizing the situation, the lion and the pig soon decided to stop the
fighting and made up. They didn’t event continue the quarrel and arguments.
“Look at those vultures. They can’t wait to eat our bodies once we die. Let’s just
stop fighting,” said the lion to the pig.
“You’re right. It’s better for us to be friends than to the food of those
vultures. That will certainly happen if we get hurt or die,” replied the pig.
(Source: UNAS SMP/MTs 2015)
6. The main idea of paragraph 2 is …
a. A lion and a pig rests their battle
b. A lion and a pig stop the fighting and make up
c. The lion starts the fight with the birds
d. The vultures are ready to eat a pig
7. The word hot (paragraph 1) have similar meaning with …
a. Great
b. Warm
c. Big

d. Wonderful
8. Who were fighting in the story?
a. The lion and the vultures
b. The pig and the birds
c. The vultures and the pig
d. The lion and the pig
9. Why did the animal stop the fighting and make up?
a. They very thirsty
b. They realized the situation
c. They looked at the victims
d. They wanted to take rest
10. From the story above, we can learn that …
a. patience cannot solve problems
b. not every problem has solution
c. fighting can’t solve any problem
d. we need to argue for every action
Read this text and then answer the question by yourself!
Text for 11-16
Once upon a time, there was a young man called Ma Liang. He was poor.
He helped a rich bad man to tend cattle. He like drawing and drew pictures
everywhere. One night, he dreamed that an old man gave a magic paintbrush and
asked him to use it to help poor people. When he wake up, he found the magic
paintbrush in his desk.
From that they one, he use the paintbrush to help people. Whenever he
drew pictures, they become real. But a few days later, his master heard about the
magic paintbrush and stole it. He drew a lot of pictures, but they could become
real. He was very angry and asked some people to get Ma Liang.
When Ma Liang came, he said to him, “if you draw some pictures for me
and turn them to life, I will set you free.” The young man said, “I can help you,
but you should obey your words,” the bad man felt very happy and said, “I want a
golden mountain. I will go there to gather gold.” The young man drew a sea first.
Then the young man drew a golden mountain which was far away from the
sea. After that he draw a big ship. The bad man jumped into the ship. When the
ship sailed to the middle of the sea, the young man drew a large wave and it
destroyed he ship. After that, the young man lived with his family happily and
kept on helping the poor people. So the magic paintbrush was known be everyone.
(Source: UNAS SMP/MTs 2017)

11. What the main idea of the paragraph 2?
a. Ma Liang like help the people
b. Ma Liang use the paintbrush to help the people
c. Ma Liang like drawing picture everywhere
d. Ma Liang help his master
12. “He like drawing and drew pictures everywhere.”(paragraph 1)
The underline refer to …
a. Old man
b. Bad young man
c. Ma Liang
d. Ma Liang’s master
13. The topic of the story is …
a. A magic paintbrush and a helpful man
b. A good painter and greedy master
c. A cleaver painter and a wise master
d. A young man and his master
14. How was Ma Liang like?
a. Smart and helpful
b. Smart but greedy
c. Humble and helpful
d. Clever but cunning
15. What would happen if Ma Liang didn’t kill the master?
a. The master would get a lot of gold
b. The master would kill him
c. He would get a big prize from the master
d. He wouldn’t be able to help poor people
16. The synonym of the word angry is …
a. Irate
b. Smart
c. Clever
d. Greedy

Read this text and then answer the question by yourself!
Text for 17-21
Long ago, there were two brothers called Akomi and Ombah. They were
ambitious and winning. Akomi, the elder brother, said, "If we become the King's
employees, we can make laws to collect more money from the people. We will
become very rich."

They went to see King Aruya. Akomi said, "Your Majesty, let us be your
ministers. We will make good laws. All your subjects will be happy. I am wise
and clever. I know everything." King Aruya said angrily, "That is not true!
Nobody knows everything. For example, do you know how many stars there are
in the sky? Guards! Throw this liar into the river of crocodiles!"
Ombah's hands trembled. Then he thought to himself, "King Aruya will
also punish me if I say the wrong thing. My brother said he knew everything and
his answer was wrong. So if I say the opposite, my answer will be right." Ombah
then said, to King Aruya, "Your majesty, I know nothing." King Aruya said, "That
is also a lie. Nobody knows nothing, truly! Everybody knows at least something.
For example, you know your father's name, don't you? Guards! Throw him into
the river of crocodiles, too!"
(Source: UNAS SMP/MTs 2018)
17. The two brother's ambition was to …
a. help the King make good laws
b. become ministers
c. Become rich
d. make the King's subjects happy
18. King Aruya called Akomi a liar because Akomi …
a. knew everything
b. made him angry
c. did not tell the truth
d. wanted to collect money
e.
19. Ombah said I know nothing because he …
a. did not want to lie to King Aruya
b. wanted to see the crocodiles
c. did not know how many stars there were
d. thought that the answer would be right

20. Ombah's hands trembled because he …
a. was afraid
b. knew nothing
c. was thinking hard
d. had the right answer
21. From the story, we can see that King Aruya …
a. kept many crocodiles
b. could make good laws
c. did not need any ministers
d. disliked people who told lies

Read this text and then answer the question by yourself!
Text for 22-25
Once upon a time, there lived a happy family in a village. A man and his
wife lived happily on a little farm, breeding their flock of geese and selling their
eggs at the market. They were not rich, but they were happy with their life
together.
Then one day, a new goose flew in among their flock. The couple was
surprised to find a shiny golden egg in her nest. Each and every day after that, the
goose laid another egg of solid gold. The couple was soon richer than they had
ever dreamed of but they were not happy. They grew impatient with only one
golden egg a day. The farmer said to his wife, “our goose must be full of gold.
Why should we wait to have more egg?”.
“If we cut her open,” his wife agreed, “we can get all the eggs at once.” So
they killed the goose! They were very surprised to find that it was just like any
other goose inside. Even worse, there would never be any more golden egg.
(Source: KISI-KISI UNAS SMP/MTs 2018)
22. How many golden eggs did the couple get each day?
a. One
b. Two
c. Three
d. Four
23. Paragraph 2 mainly tells …
a. The couple lived in a village
b. The couple become richer
c. A man and his wife found a goose that lay golden egg
d. A man and wife buy eggs at the market
24. They were not rich (paragraph 1). The antonym of the underlined word
above is …
a. Simple
b. Poor
c. Cruel
d. Arrogant
25. What moral value can we learn from the story?
a. We must be impatient to be richer
b. We should not work hard to get richer
c. We must be patient, we must not be greedy to be richer
d. We should be impatient, we should not be greedy to be richer

~GOOD LUCK~

ANSWER KEYS
(PRE AND POST-TEST)

No
1
2
3
4
5
6
7

Answers
C
A
A
B
C
A
B

8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25

D
B
C
B
C
A
C
A
A
C
A
D
A
D
A
C
B
D
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